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w monarchii austriackiej (austro-
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 forum kontakt  

 
Reforma szkolna z 1774 roku 
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kariery. Przed 1848 rokiem  
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(Rosner, 1998, s. 143  
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w monarchii (Dziadzio, 2001)
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czasie w y pracy w dobrze 
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110.), co z kolei austriac-
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takich  h politycz-

narodowej.  

 reformami 

roku wszystkie dzieci 
18

1914 (Spyra, 

nie kultury ni
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 proces akulturacji populacji 
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Konkluzje 

Badania problematyki edukacji  

wodnikami po 2019, s. 40 50, 57 60). 
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nalny, oparty na ch nauki, a z drugiej  

a

ach austriackich, 
 

gi  w skali globalnej (Nikitorowicz i in., 
red., 2001)
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Komunikacja interkulturowa. 
Wprowadzenie.  

Elements of multicultural education under conditions of 
domination. Transmission of cultural traditions in the schools of 

Cieszyn Silesia in the 19th and early 20th centuries. 

Abstract 

Multicultural education is not a concept specific to the contemporary world. In fact, it can be 
traced back to, for example, the multi-ethnic Habsburg monarchy. In Teschen Silesia, the co-exist-
ing ethnicities (the Germans, the Poles, the Czechs and the Jews), religious denominations (Roman 
Catholicism, Protestantism and Judaism) and various social strata adopted elements of the domi-
nant culture alongside their efforts to preserve their own ethnic traditions. In the long 19th cen-
tury, schools served as a good vantage point  for observations of general cultural exchanges. The 
educational reforms implemented by the authorities transformed public perceptions of the exter-
nal world, while allowing tribes/ethnicities and individuals to preserve their native regional worlds 
and to confront that which was different. The role of secondary school teachers and folk school 
personnel was of no small importance in this regard. Educational institutions became a common 
ground for a relatively peaceful co-existence of ethnicities, religions, estates of the realm, and 
their divergent views.  

Keywords: Habsburg monarchy, Teschen Silesia, multicultural education.


