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Editorial

It is a pleasure to offer you the 10th edition @ducational Transactional
Analysis annual. The last year was still difficult for the scientific environment.
The epidemiological situation in the world limited our possibilities of traveling
and human contact to a large extent. At the same time, it forced us to introduce
new, timeabsorbirg forms of online work. Thus, opportunities and time that
scientists could devote to their research and publications were considerably
constrained.

We are, therefore, even more proud and happy to present the next maga-
zine issue, which shows its constargveélopment, both from the factual, es-
thetic and formal point of view. We are glad to announce that beginning with
the issue no 9/202@Educational Transactional Analgdiecomes a publication
issued almost entirely in English. We hope that it will helpitomote it inter-
nationally and gradually attract foreign authors. We make every effort to im-
prove the research content of published articles. We are on the list of journals
recognised by the Ministry of Education and Science, with the score of 70 points
for a publication. In 2020, we addé&ducational Transactional Anal¥sis the
Directory of Open Access Journals (DOAJ) and in 2021 to the ERIH PLUS Euro-
pean Refrence Index for the Humanities and the Social Sciences. We publish all
our articles on the @ative Commons licence, contributing in this way to the
popularization of science and the concept of educatidremisactional analysis.

From the actual issue, we shall have a call for papers for a new section
Other therapeutic concepts in education. Bhuve hope it will help us acquire
new authors and popularise the concept of Educational Transactional Analysis
also among researchers dealing with other areas of social sciences. We already
kindly invite all the authors to submit their articles for theweection.

We invite all interested readers to enjoy the content of the issue no 1202
Undoubtedly, everyone shall find here a source of inspiration and an oppor-
tunity for further discussion or reflection.

The Editorial Team
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0Schod Tutoring¢ pedagogy of dialogue
programm& a4 F NBO2YYSYRSR
programme Assumptions and use in the light
of educational transactional analysis

Howtocitel 1 OBSathatl K G122 ! ® 0 H N K pedagdyy of didoge 2t ¢
LINEINI YYSE & || NBO2YYSYRSR LINBGSyiiAdS LINRINI
ucational transactional analysiSdukacyjna Analiza Transakcyjt8, 15¢32.

Abstract

In the midde of 2020, in the Polish system of recommending prevemiegrammesand pro-
Y2iA2Y 2F YSydalrf KSIFfdKZ dpeddgdgy of didmmderogtdming 2 y  d {
was released. Thprogrammewas positively assessed by independent reviewers andimdda
the second out of three recommendation levelgiood practice. In this way, the offer of educa-
tional institutions support and preventiveducational activities executed by them was enlarged.
¢KS FAY 2F (GKAAa | NIAOE S Hoal tuibrihgclpidByagy of dialogueS | & :
programmé X GF 1 Ay3a Ayd2 | 002dzyd GKS LINBaSyOoS I yR
preventive measures itself. The article shall also contain a description of the procedure evaluating
the quality of the aforesia programme The evaluation was based, among others, on the concept
of educational transactional analysis.

Keywords:school tutoring, prevention, recommendguogrammes educational transactional
analysis
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Schools and prevention

dContemporary times areufl of opportunities, just like a jungle rich in vari-
ous species. They are what they are, but we cannot deny the fact that our chil-
dren have access to so many consumption options, to such advanced technology
their parent€yeneration could not even dreanfé§Wojcieszek, 2016, pp. ¢3
14). In such a metaphorical way, Krzysztof Andrzej Wojcieszek referred to the
conditions which children and teenagers grow in, emphasizing that it is easy to
get lost in such a jungle if one is lonely and surrounded by maaiumes who
would like to devour them. What is more, the jungle makes many things look
different than they really are, at the same time being a place where everyone
Oty FTAIAKG 6AGK SPGSNER2YySX ¢2 I 3INBLFI
a catalyst for sch issues as it leads the users to addiction and experiencing var-
ious threats, including Problematic Use of the Internet treatedbelsavioural
disorder (Tomczyk, 2019, pp.@®), crime or cyber violend®ochenek, Lange,
2019, p. 6). Experiencing modetimes in such a way seems more and more
risky. Police statistics of suicide attempts of people under 18 shown in table 1
are a good illustration of the issue.

Tablel
Police statistics of suicide attempts in age grouqks7 in the years 202019
Suicide attempts Fatal suidaile attempts
Year Age group Age group Age group Age group
7¢12 1318 7¢12 13¢18

2017 28 702 1 115
2018 26 746 5 92
2019 46 905 4 94
2020 29 814 1 106

Source: https://statystyka.policja.pl/st/wybranestatystyki/zamachygamobojcze/63803,Zamachy
samobojczend-2017-roku.html [Accessean 27.03.2021].

Taking into account the aforesaid data, it is worth noticing that the conse-
guences of the COVAID® pandemic have additionally made the situation of chil-
dren and teenagers more difficult. Isolation, no peer contacts or class rituals
connected with attendingschool and obligations deriving from it, the atmos-
phere of limitations and constant presence of other family members under one
roof led, among others, to a noticeable rise in violence they directly experience.
For example, it is reflected in the resultsa study commissioned by the Em-
powering Children Foundation, which show that in a group of 500 respondents

All translations; E Haberko

SE
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aged 1817, 27.2% of them experienced at least one form of violence (during

the lockdown from March to June 202bBuch experiences were connected

with living with a person overusing psychoactive means (50.7% vs 23.1%,

p<0.01) or suffering from mental issues (53.3% vs 24.6%, p<0.01) (Makaruk,

2 02RIFENDT 812 {1 NBRTAZ&A1l Z HnHMEhaid MH O

might have intensified due toaneasing stress triggered by the pandemic situation.
Searching for the reasons responsible for the statistics in table 1, a problem

that often resurfaces is no proper access to psychiatric support for children and

GSSylF3aSNBR 006 AST] I manpd.gbviplpl/cantent/rperalyT K G (

stanpsychiatritdzieciecejeszczesie-pogarsza). This also concerns psychologi-

cal and pedagogical help. According to the results of the analysis performed by

the Polish Supreme Chamber of Control, in schools in thesy& 42016, one

full-time schookounsellomwas supposed to support 475 students, and one psy-

chologist was supposed to care for 1904 studeffismaszczyk I O dzOl £ H n

p. 44). Regardless of this shortage of specialists, pursuant to the assumptions of

education law, it is primarily school that should organize and adequately assess

the level of support its students might need. It derives from the fact that since

1999, each educational body has had an obligation to develop and implement

an individual schoatducationalprogramme(cf. the Regulation of the Ministry

of Education (MEN) of 15.0299 concerning framework statute of public

d0K22f 2QHOMI QHPHT (GKS wS3IdzZ | GAcdry 2 °F

cerning the curriculum of general education), realized not only by sctmoi-

sellorsk YR LJAe@OK2ft23AaG4ax odzi Ffft GSFOKSN

YFEZ&a1 !l NBYIF N) & piodgtdmine iil #&c&@rdande2oNde thénledr-

cation reform, was nbto be treated like a product developed by the principal

and pedagogical staff, but it was to become a planned process open to amend-

ments and updates. This initiative was to ensure activities that were oimon

cidental nature, integrating didactic and echtional areas, additionally intro-

RdzOAYy 3 GLINBGSY(iA2y | @%6 ORNESR LIYCRD C
The presence and noticing the value of prevention was strengthened by

changes in education law which imposed on each school an obligation to de-

velop itspreventiveprogramme(in the school year 2016/2017) and integrate it

with its educationaprogrammein one document. It is worth remarking that the

latest assumptions pointed to developing a given sc@oedlucational and pre-

ventiveprogrammeeveryyeard F SR 2y GG KS NBadzZ Ga 21

student€developmental needs in the school environment, including protective

and risk factors, with a special emphasis put on risk pertaining to using psycho-

1 Forms of violence against children include: violence executed by adults (family members), be-
ing a witness of violence at home, peer violence, sexual abuse with or without physical contact
O00FTd al 1FNUzZlZ 202RIFENGB21Z {INBRITAZa1lX HAHNZ
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tropic substances, their substitutes and new pdh O G A S &dzwo aidl y OS¢
tion Law Act, art. 26). Taking such measures made pedagogical staff more sen-
sitive to the realization of appropriate steps. Since 2010, they have been sup-
ported by the system of preventiygrogrammesecommendation.

Assumptions of the system recommending preventive
programmesand promotion of mental health

In 1982, Poland adopted the Upbringing in Sobriety and Alcoholism Preven-
tion Act whose initial aim was to limit alcohol consumption (Piekarz, 2019, p. 7),
but alsoto coordinate support for people who experienced the consequences of
alcohol abuse. The almost forgear old act has been amended many times. That
time also meant the occurrence of a significant number of new threats that have
an impact on society and ifsinctioning. In the 1990s, due to the need of new
measures precisely addressed to particular groups (especially children and teen-
agers), there was a rapid increase in bottaminitiatives, to a large extent con-
sisting in developing and realizing preveetprogramme® W&o {1 &Yl Z2ai |
our attention to that fact, writing thatiThe 1990s in the system of education can
be safely called a prevention decadexaB there were more and more various
preventive projects of good quality addressed to schools, including teachers and
LI NBydGaod | yF2NIdzyldStezx (GKS ydzyoSNI 27
YFZallFX HANHY LI pnod 9YO6 NIs@uetidon oK G
make these actions subject to qualitative verificatioy creating the system rec-
ommending preventivgorogrammesand promotion of mental health. This task
meant the cooperation of four state institutions: the National Bureau for Drug
Prewention, State Agency for Prevention of Alcohol Related Problgmas;entre
for Education Development, and the Institute of Psychiatry and Neurology in War-
saw. Mutually complementing competencies of employees of these institutions
made it possible to creatstandards that preventiverogrammeshad to meet if
they were to be recommended to obtain financial help from commune or city
committees for prevention of alcohol related problems. There were three quality
levels: a promisingrogramme good practice, atha modelprogramme(cf. Ra-
domska, 2016, pp.d®). Reaching a given recommendation level meapsoa
gramme8 evaluation by two independent reviewers, checking its quality (includ-
ing its contractor&xperience) mainly based on conclusions deriving fromaeng
programmeevaluation. Its scope is key to obtaining a given recommendation level
for a definite period of time. It is assumed that there are:

T process evaluation (basic activity) that takes into account the moment of
programmeimplementation, incluthg implementation quality and partici-
pant<xatisfaction;
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T NBadzZ Gda S@It dz A2 yaXxéwka exent a diveiprox a G 2
grammeKl & NBIF OKSR AdG&a 3J21fa 2N AyidSNY
(Radomska et al., 2010, p. 21);

T formative evalation, verifying gorogramme® efficiency at the stage of de-
veloping its final version.

It is worth noticing that whereas in case of a promiginggrammethe pro-

cess evaluation is taken into account, in case of good practice it is results evalu-

ation and brmative evaluation, a modg@rogrammemeans the confirmation in

0KS NBadzZ §a 2F YSGK2R2t23AO0If f &XB LILINE

a givenprogrammeon problematicbehaviourat least one year after the end of

all activities (the s@alled § F SNNBER SFFSOGave owl R2Yal

the recommendation system linked activities undertaken by prevenpine

grammescontractors to their solid scientific verification. Such an approach is

based on the belief expressed by Henryk Mizerek I G a G KS YI Ay G}

tion is accumulating and communicating knowledge allowing for reasonable

evaluation of a given activi® value. Knowledge that is accumulated, respecting
strict methodological rules binding in social sciences, has rhamgtions. The

Y2ald AYLERNIFYd 2F GKSY MizerdkPp.R6).y 3 F
While presenting the system recommending preventive programmes and

the promotion of mental health, one also has to pay attention not only to the

aspect of thesgorogrammes€Xquality, but also to their recipients. On the one

hand, these activities may protect groups that have not experienced this nega-

tive phenomenon, and on the other hand support those that to a lesser or

greater extent e.g. experienced substancbuse or unhealthy behaviours.

Therefore, we can distinguish:

T promotion of mental health, i.e. activities addressed to children, whose aim
is to support their mental wellbeing and interpersonal skills;

T universal preventiom RRNBS & 4 SR leBardleds Df diffdBeAck3firS £ N

the risk level of problematibehaviourg A G KAy | 3IA GBSy 3IANR
2016, p. 6), which is to prevent initiating hazardbefaviouror delay their
initiation;

T selective preventiom referring to groups of recipients livj in the proximity
of risk factors or occasionally undertaking hazardeeisaviour undertaken
activities are to limit and prevent their occurrence;

T dedicated preventiorg addressed to these groups that have already under-
taken hazardoubehaviourto aconsiderable extent and need support in the
area of intervention and therapy, helping to stop destructdehaviourand
to recover.

Taking into account the aforesaid categorization, it is worth mentioning that
nowadays out of 2programmesghat are in thesystem of recommendegro-
grammes(data as of March 2021), 16 of them cover the area of promoting
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“

KSFHfGK FTYR dzyA@SNREFfT LINB@SYyGA2Yy S FyR |
¢ pedagogy of dialoguprogrammé 06 &aAy OS al @& HAaHnOd

G{ OK2 2 ¢pedagcyidiglaueprogramme

Even though tutoring itself might be associated with academic didactics,
which is obviously justified by Oxford and Cambridge experience (Hejwosz,
2010, p. 198; Szalap15,pp.256H c p T t SOOI & Z@B4), 5ike 2008n 7 = LJ
it has become a more frequent phenomenon noticeable at lower levels of edu-
OFLiA2y®d® CANRG 2F f€tX | LINR2SOG TAYylIyO
Gdzi2NRAYy3I Ay 2NROOUFg 2dzyA2NJ aSO2yRINE &
of Original Artistic and @ademic Secondary Schools Adté worth mentioning.
The process of adapting tutoring to the conditions of the Padhcation sys-
tem was based on qualitative and quantitative change in the teacher/ educator/
tutor ¢ student/ charge relation. In mass eduima institutions, tutoring was to
introduce individualisedand personalised longterm contact of an adult (pro-
fessionally prepared for their role of an educator or a counselor) with a child or
a young person. According to the assumptions and observatibtogoring pro-
moters, it was to contribute to improving the school atmosphere, student per-
formance using their potential to a greater extent, learning how to be independ-
ent, experiencing the feeling of strengthened sedteem. Tutorial activities un-
dergood in such a way unveiled their psycpmeventive potential, which be-
OFYS LINIL 2F 3ISYySNIf LINBGSyuGAz2y FAYa
t202NR1I FYR {T&Y2y .2NAaOK>X | RRNBaaSR
the psychosocial development ofitdren in relation to their life environment
and: o XtBe feeling of causation in the area of their own development (e.g.
achieving desirable school results, mastering particular knowledge and/or skills)
WXB OHAMY Z L) ccULO®

G { OK 2 2 f ¢ pedimipgydidiglaguprogrammé NBE IA A0 SNBR F2|
mendation combines tutorial activities with the assumptions of pedagogy of di-
Ff23dz2S® ¢Kdza>x a0K22f (Gdzi2aNAy3I A& al F2
and individual contact witla student, with a special emphasis put on the stu-
dent@ and educatd® integrity deriving from their being human; intemd intra
FOGAGAGE 2F GKS SRdzOFGA2YyFE LINROSaa |
6. dzZRT @Z&1AX HnAnndI Ladist thefollowing Rdcatdrsia? y I £ £ &
such work:
T longterm nature (tutorial work shall last at least one semester),
T systematicity (regular meetings build up relations),
T purpose (the whole process and every meeting shall have adegtied

purpose au shall discuss g it can be a school or neschool purpose),
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T using strong side® X6 0 %@t2ddadlllz H@l2y X LILID wMMm

Preventive measuresealised within the aforesaidprogramme engage
teachers in a direct way as they are invited to participate@d-aour tutor train-
ing (tutoring course of thesidegree), giving an opportunity to initiate a process
of building their identity/ role as a tutor, which is not tantamount to their func-
tion of a head teachergounselloror teacher. The course is divideda 8 train-
ing modules, whose content introduces the participants into the tutorial pro-
cess? According to theprogrammedescription, content covered in particular
training modules refers, among others, to: the assumptions of tutoring and ped-
agogy of dialgue, relationbuilding training, discovering and working on @e
charge® strengths, professional support of tutor charges in establishing and re-
alizing their developmental goals, monitoring and evaluation of tutorial work,
creativity training and aspects tutoring ethics (cfhttps://programyrekomen-
dowane.pl/strony/artykuly/tutoringszkolnyprogrampedagogikidia-
logu,46#wiecejnformacjina-temat-programu). All the activities undertaken
RdzZNAYy 3 GKS NBIFf AT I { AppogrannEalsdificlde @ n® K 2 2 f
year tutor supervising care, where the supervisor in question supports a given
school in the implementation of tutoring by individual work with its principal,
and also by providing support to its tutors.

2 KAfS RSaONXA O XY AR jr@smhinde{ itOKv@aht notidirdy
that in the suggested model of support (whose detailed formula is each €@hool
independent decision) a tutor should not work with more than 10 charges, who
in this way become indirect recipients of the projedtha is important, this
strategy goes hand in hand with thinking about legitimacy of realizing preventive
programmesby teachers who are trained teealisell KSYX gKAOK Wo
remarked on. The author emphasized the value of running prevemntioe
grammesrealisedby people connected to a given school, understanding its re-
ality, which finally might mean concentrating on the sci®everyday educa-
tional work without filling this void by preventiygrogrammesrun by external
02RASa o OPRop2, ppls@ 63). 17 thi§ way, tutors immersed in the area
of their charge§existencé could, by means of systematic, personalized and in-
RADGARdzZ t AT SR O2yil Ol O02YLX SGS GKSAN
alized in the area of early prevention of psychcisl development issues and
hazardoushehaviourof children and teenagers. On the one hand, it refers to
supporting the chil@ LJA & OK2a2O0Alf RS@GSt2LIYSyid o

2 During thetraining, the participants are engaged at the same time in their own tutoring prac-
tice by mutual tutorials (participants working in pairs) and initiating cooperation with charges
in their institution.
3 The term of existence, next to humanifjermanence, interand intraactivity, nondescriptive-
ness, transgressiogO2 ya G AGdziSa | FSIFGdNBE FGONAROGdzGSR
1998, pp. 6869.)
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protective factors and weakening risk factors and supporting pareats/
ers/teachers in developing competencies that enable to create better develop-

ment conditions forchildren¢ strengthening protective environmental factors

FYR 6SI1SyAy3a Sy@ANRBYYSyidlf Nxal FI Od2
p. 69). This last aspeé KS YSydAizya Ay OFaSp@F GKS
gramme is linked with recommendation of close, also individualised and person-

alised tuto® cooperation with parents/carers of a given charge, which should

be based, among all, on meetings organised attlé¢hee times per year

(Zwolskat Odzal Z HAMyXZ LIJ® HAO D

Tutoring evaluation and references to educational transactional
analysis

The perspective of psyckareventive resources that are used in tut@nsork
was noticed and used in threalisation2 ¥ G KS LINR2SOiG SyidaAaidt s
man. Introduction of educational anesocialisatiorwork model with the use
2F a0OK22f Gdzi2aNAyYy3a a | LRAAGAGBS LINBEOGS
project made it possible to implement school tutoring ed®n the assumptions
of pedagogy of dialogue in 79 educational institutions in Poland in the years
20162018* The possibility of performing a thorough evaluation not only of the
process itself but of the results turned out to be an added value of thugept.

It shall be noticed that in this case evaluative activities were supposed to cover

all the participants of the project, i.e.

T training participants (teachers arftbad teachersand their trainers and su-
pervisors of project implementation in partitar institutionsg process eval-
uation;

T tutoring relation partners (tutors/teachers/head teachers and their charges)

and their parentg; result evaluation.

Table 2 below shows the number of the recipients of the project subject to
evaluation, in additioo whom 339 parents also participated in these activities.

The undertaken activities were based on the assumptions of social studies
methodology and were performed by the Project Evaluation Research Group
G¢2 NIFAAS | avYl NI Y jagosz Udiviersit Kut ils oo G A 2 y ¢
bers were also employees of other tertiary education institutidiibe Research

4 ¢KS LINRP2SOG a¢2 NFYrAasS | avyl Ndocixisayiomvork fodeNE R dzO (i A 2
gAGK (GKS dza8 2F &a0K22f (dzizNAy3 a + LRaAdGAGS
nanced by the Ministry of Education (http://www.tutoringszkolny.pfioojekcie).

5 ¢KS t NReeSOG 90Ffdz GA2y wSaSt NOKenphyazodJant 2 NI A :
Dlugosz universit, LIN2 Fd WI NRPa Ol g WFIASOLFT R200G2N) KFoAt
t ASNI OKI OFZ tK5Z 52NR{F Dtoddz tK53X . SFGF 3l 21
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Group®@ conceptual work on methodology used during the evaluation process
led to the conclusion that results evaluation should be based on tbtegtrand
posttest proceduré. The research was conducted online, at the beginning and
the end of the school year 2017/2018 (the implementation year). It should be
emphasized that results evaluation itself that was supposed to control to what
extent implementation had an impact on the project participants was based on
the observation of the following dependent variables: school atmosphere,
school passivity and life positions of tutors and their charges (cf. S&inatko,

Dt 6dzl = %I f S a]108).3n thiswayytlo tHelrdticalangtructs de-
riving from transactional analysis found their way into the conducted research
¢ personality theory and psychotherapy system directed at personal develop-
ment and personal change (Stewart, Joines, 2016, p. 481¢h may be also
used in the area of education.

Table2

Y'Y

tFNIAOALI GA2Y AY LINRP2SOG LI NIAOALI YOG S@F € dz GA

Iststage of the 2ndstage of the

Group research research
) Students 5540 4833
Primary school
Teachers 758 687
) Students 1865 1403
(Junior) secondary school
Teachers 338 274
) Charge 591 485
Centre for Education Developmerar
Youth Sociotherapy Centre Headteachers/ 201 167
teachers
Total 9293 7849

Source: Cf. SarnétA | 4123 Dtodd = %l tSgailAI HAaMyI LId My

58TAYAYI LI &&A @A ( & behaliouicahsSsahg i6 kot sdiy R S NJ
Ay3 LINRPGE SYaé 6{GSodHNID WENK DA FLIHET WE

and Adrianna Sarnatiastko, PhD (group leader), Unisity of Lower Silesi@a Aghieszka Zem-

brzuska, PhD, Maria Sitko, PhD, Kazimierz Pulaski University of Technology and Life Sciences in

Radomg Katarzyna Nowak, PhD, University of OppfeO 62 YANJ Y YAl £ a ! o

Silesicg LINE F & ! |  &a&r dodtdr habilkakis. & &
6 1 O02NRAY3I G2 %oAdyASgs DIT X GKAA LINE @®RdIzNB

grammed YR O2yaAraia aoXe Ay O2yRdOGAYy3I addRASa

tion twice: before and after the intervention. This procedure makes it possible to assess
changes that took place between two measurements (performed by the same tobks $ame
way). The condition of its use is the belief that preventive intervention lasted long enough for
ddz0OK OKI y3Sa G2 200dzNJ X8 dHnncX LI Hmyod
of the research did not include any research on a adrgroup.

;
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responsibilityforon@ GKAY 1 Ay3dZ OGA2ya YR FSSt Ay
verifiedonthed  aAa 2F |y 2NRIAYFT [jdSadAz2yyl A
RSOSt 2LISR o6& ! WwRINRtIAS NIt OKIH @ CIKWR (2 2f
evaluating the respondenfreative approach, which was the result of the
guestionnair® authorgxarlier studies that let them combine these two areas
2F KdzYly FFOGA@GAGE Fa O2YLX SYSyidl N OF
The aforesaid tool was used in the group of all the teachers and educators, and
also 4" graders of primary school (taking into accountraified version of the
tool for the charges o¥outhSociotherapy Centreand Centresfor Education
Developmeny}. It made it possible to determine an extent to which five types of
passivity strategies were present in school experience, i.e.:
T passivity meaning lack of reaction to a given situation;
T overadaptation, i.e. adapting too much to dResnvironment;
T uncontrollability shown in aimlegsehaviour which wastes energy and does

not put one any closer to task realization;
T aggression anghcapacity, occurring as a result of increased tension deriving

from experienced difficulties; while aggression certainly means lettin@one

FY3ISNI 2dzis AyOFLI OAle Aa AygpRaRtl O] 2

abilities to solve a problend X ®hich can take a form of psychosomatic

aedyLli2zyaszr ySNWB2dza oNBIF1R26y 2N I RRAOI

2013, p. 107).

Another concept of transactional analysis used during evaluation were the
respondentslife positions. Their activity waanalysedwith the help of a tool
G{OK22f aAddz GA2ya¢cés GKAOK ¢l a RSOSt 2L
aforesaid questionnaire including 30 items and based on adiéggee Likert
scale, this tool included a description (adjusted to a given recipidr)situa-
tions which could develop in a way pointing to activation of a given life position,
ADPS® TFdzy RI YoXe8 & pefson@ddidernibgfosiesedf and others, which
are used to justify decisions abehavioué 6 { G SéF NI W2AYS&X H
is positions in which a given person assumes that:

T |am OK, in a situation where another person/others is/are also OK;

T | am OK, in a situation when another person/others is /hate not OK in
their opinion;

T | am not OK, when another person/othersaeg OK;

T | am not OK and another person/others is/are also not OK.

It should beemphasisedhat this tool was used among all the researched
teachers/ educators and'4graders and older students of primary school.

A slightly simplified version was givenbe completed by the charges of Youth
Sociotherapy Centres (MO&)d Centresfor Education Development (MOW).

As a detailed presentation of statistic analysis results for the research in

question was included in the publication¢ 2 NJ A & S nal sepoit L Y I y ¢
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the evaluative research for the Polish project of school tutoring implementation
this article shall only focus on the most crucial aspects linked with the conducted
research and using TA concepts. The research conducted on such a big number
of respondents made it possible to verify, among others, tendencies connected
with the tutorzharges$and tutor<bpinions on themselves, or ways of entering

into interpersonal relations. Tables 3 and 4 can be a good exatthkey pre-

sent a picture of activated passivity strategies and choosing certain life positions
by the researched primary and (junior) secondsekool students.

Table3

Passivity strategies among primary afjghior) secondary school students in the second stage of
the researcgeneralised datp

I 2
ie] = c
Median (M) > g G 9 %‘
. s - =
School Grade No of stu angl s.tandard 2 8 g g g
dents deviation value & @ S = g
(SD) e g e < £
o 3
M 2.82 2.83 2.74 2.38 2.43
V-V 1941
SD 1.04 0.97 1.16 1.13 1.09
M 3.17 3.05 3.03 2.71 2.60
Primary school VI 574
SD 1.05 1.02 1.18 1.18 1.11
M 3.27 2.98 3.11 2.73 2.55
VI 624
SD 1.04 1.08 1.13 1.16 1.12
M 3.50 3.19 3.44 2.79 2.62
| 62
Junior secondan Sb 096 110 110 1.09 115
school M 347 3.02 335 302 259
Il 63
SD 094 1.12 1.10 1.15 1.17
M 3.45 3.03 3.12 2.65 2.52
830
SD 0.96 1.02 1.10 1.08 1.01
Secondary | o M 347 291 327 276 244
school SD 095 098 111 117 1.02
M 3.62 3.12 3.20 2.82 2.59
1 210
SD 0.94 1.00 1.10 1.16 1.09
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Table3
taaAogAade(oat)iNI GSIASax

I 2
ie] = c
Median (M) > 8 2 9 g
- = [=% 3
School Grade No of stu anq §tandard a % g g g
dents deviation value & @ S S g
(SD) & g S 3 £
o 3
M 335 3.17 311 286 2.62
| 167
SD 090 098 106 1.15 1.09
M 360 335 334 304 275
I 121
Technical sec- SD 098 104 112 127 114
ondary school M 336 327 302 300 251
1l 39
SD 078 078 0.86 1.13 0092
M 382 338 326 292 251
IV 35
SsD 1.01 1.05 122 1.02 1.01
M 337 335 325 285 277
| 69
SD 0.85 1.08 098 1.17 1.13
Vocational M 315 294 305 278 251
I 55
school SD 096 092 113 111 1.14
M 320 281 267 262 211
1l 40
SD 0.89 1.04 122 126 1.11

Source: own materials on the basis of the data from the publication by Sarhat 4 i1 2% Dt 6 dzl
Zalewski, 2018.

Referring to the data above, one should pay attention to high median values
attributed to passivity and overadaptation among final exam takers (from sec-
ondary school and technical secondary school), uncontrollability among junior
secondary school students, aggression and incapacity noticed in technical sec-
ondary schools, and incapacity amdsttgraders of primary school (whose per-
spective was not to go to a junior secondary school but to continue their educa-
tion in the 7" grade of primary schod as a result of education reform imple-
mentation). Thus, this data can clearly show what the activation of passivity
strategies is like, depending on the stage of school education and challenges de-
riving from it, which seem to grotegether with these strategies.
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Tabled
Life positions of primary ar{§inior) secondary school students in the second stage of the research
(percentagé

School Grade No of Life positions
students | 4 you+ I+ You I-You+ I- You-
Vi 574 41% 27% 18% 14%
Primaryschool

Vil 624 42% 24% 20% 13%
Junior secondary | 62 42% 24% 19% 15%
school I 63 42% 28% 16% 15%
| 830 50% 17% 21% 12%
Secondary school Il 299 39% 25% 22% 13%
Il 210 37% 26% 22% 15%
| 167 29% 28% 22% 21%
Technical secondar I 121 23% 21% 28% 22%
school 1 39 28% 29% 19% 23%
\Y 35 31% 26% 22% 21%
| 69 31% 26% 20% 24%
Vocational school Il 55 27% 27% 25% 21%
Il 40 27% 35% 14% 24%

Source: own materials.

Table no 4 shows the percentage of responses in a given group, where
a given respondent would demonstrate a given life position. It can be noticed
that while passive strategies seem to get activated with age to a greater extent,
in this case, age, and prarily school type, show decreasing sedteem. The
life position | am OK, you are OK was most frequently shown by primary school
students and 1 graders of secondary school, in the situation where in technical
secondary schools and vocational schools each life position was evenly chosen,
which also refers to the position | am not OK, you are not OK. This observation
showed first of all how importat it is torealisepreventive or educational pro-
jects in schools as not only do they decrease the use of passive strategies but
also strengthen studen&elfesteem and teach them how to appreciate other
peoplel value.

Conducting the research on suclagge scale made it possible to notice sev-
eral issues existing in Polish schools, which might have impacted the implemen-
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tation process. It referred not only to the state of these institutions, but also the
education reform realized at that time: closedowhjunior secondary schools
and restoration of §rade primary schools. The data analysis showed that the
students who directly experienced this change had worse results in all re-
searched parameters in the second stage of the research than in the fesf on
despite of a tuto® presence. The presence of a tutor in direct comments (open
guestions) of the researched students was important and had a nigio$jtive
impact. Against this background, it is worth adding that the research confirmed
a special vale of tutoring implementation for primary school students (grades
1¢5), students of big schools or those from big cities. It proved especially valua-
ble for the charges of MOWIOS. From this perspectivghough in the tutor§
direct comments (open questiai, tutoring also played a mostly positive role,
parameters studied in the quantitative analysis of tifeahd 2 stage of the
research did not show a particularly positive change here (cf. S&iaatko,

Dt 6dzl = %I f S6aRM)s wHnmy I LIIP Hyn

Caoclusion

While describing the assumptions of the most efficient, in her opinion, pre-
BSYGADS LINPINIYYSa NBIfAASR Ay &aOKz22f &
a few criteria, including:

T teacher§engagement in programme realisation;

T giving freedom to teachers and encouraging their creativity as far as task
realisation is concerned;

T providing teachers with training and materials that make the realization of

a given method possible;

T possibility to refer to authentic and appropreatata deriving from work in
a given environment and being familiar with it;
T parent<engagement in programme realisation (cf. 2002, p. 63).

¢ KS a{ OK2@iS Rl aPANRN yA#bgradtinemiedsshidzBetcri-
teria mentioned above, which was confieth in the conducted evaluative re-
search. Using school tutoring in primary schools also offers the beneficiaries of
GKAA AYLXSYSyidlFrdAz2y Fy 2LILRNIdzyAde G2
tention to as the ones constituting key aspects of realizingcational pro-
grammeslt means e. g.ow Xdking decisionshandling stresssolving problems
interpersonal communication or provoking motivated activiies DI I = Hnnc X
26¢27). It may be stated that it is particularly important for students entering

7 It concerned 62.1% of opinions provided by primary school studerssgides) (cf. Sarnat
[ ALadG12z Dtodd X %I fSga1AT HAamMyZI LD HAacOLO®



G{ OK22f clUSIRI2ZNAFE 2F RAIFf 23dzS LIKBIANI YY

GKS 13S 2F I R2ft Sa0Sy0S>x RS&AONARO6SR | &
but also for younger students, for whom a relation with a wise, accompanying
adult becomes a valuable, protective factor (cf. Ostaszewski, Ruskeaka

Ofl 81 = 2 5 2 O)roBbellingsafe grawingdp. ™ H
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Abstract

This article is a case study of coping with the challenge of change at Primary School No. 6 in
2 NI STyAal FNRY hOiG20SN) 2 5SO0SY0SNI Haumo

Underlying the intervention work describedtime case study was the model of implementing
change in an organization proposed by Kurt Lewin (Le@f1, Bhayangkara2020) and John
Fishe®@ approach to individual coping with change (Fis@8d2). In this paper, we look at the
process from the persmive of educational transactional analysis.

The purpose of the process was to increase the sense of psychological and content security of
the 7th and 8th grade community during the period of December 2021.

630 individuals actively participated in the pess. The analysis was based on qualitative re-
search in 5 groups of school community members: teachers4®), students (N-300), parents
(N=280), a group of psychologists and educators=@Y and school management @\2). The
process included: obseation, indepth interviews, group work, and discussion. Participants also had
an opportunity to individually analyze conclusions and proposals developed during the process.

As a result of the actions taken, comprehensive solutions and recommendatioes pr@r
posed, which were communicated and implemented in the community of classes VII and VIII,
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among students, teachers and parents. In this paper we show that and why parallel work with all
major stakeholder groups is necessary to effect change in theokcho

Keywords implementing change, Lewin model, passivity, systemic solutions, rapid response
system, educational transactional analysis

Introduction ¢ an outline of the situation

During the pandemic period, i.e. from March 2020 to June 2021, Polish edu-
cational institutions switched to remote teaching, interchangeably with offline
and hybrid teaching. Upon returning from the vacations, there were calls in the
media, social media, and in official communications from public institutions and
professionals fothe postholiday time in schools to be spent on reintegration,
back to building relationships, rather than on learning itself. Throughout the pe-
riod of the pandemic, international organizations, such as UNICEF (The State of
the World@ Children 2021), asel as individual countries, including Poland,
have conducted research and published reports on aspects of mental health of
children and adolescents, especially on the impact that limiting social contact may
have on it (Buchner, Wierzhicka02Q Buchner,Majchrzak, Wierzbicka202Q
DNJ St 12021, ADNR Z & |, R021L Ptagzékletf a2020t & O [ 202%;1 A
tfSolZall X {1, 220SGoNIakkrénszEoZRaidSsRD2Q).

A year and a half later, around October 2021, both in the media and in direct
communication with schools, voices were heard about an exceptional intensifi-
cation of difficulties in studentg even those who had managed without any
particular problems so faDifficulties were pointed out both in terms of behav-
iour and content competence, i.e. the knowledge that teachers expected after
a few months of online work.

The theoretical assumptions of the process, the perspective of Transactional
Analysis, the casstudy with recommendations, the juxtaposition of theoretical
assumptions with implementation, and the final conclusions are presented in
this paper.

The decision to present the topic as a case study stems from three key mo-
tives:

1. The challenge faced bye described school is a common one, affecting
many institutions which, if they have identified the difficulty at all, are look-
ing for solutions on their own. It is useful to show a possible way, probably
not the only way, to deal with the difficulties.

2. The process was planned and carried out on the basis of research and the-
ory, grounded in science, about which those involved were kept informed.
Awareness and transparency of actions taken, drawing on proven methods
and tools in organic ongoing work ioh®ols is not standard. Meanwhile,
understanding the processes that occur between people, in the process of
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learning, or in the process of communication allows, on the one hand, for
their more conscious application both at the level of the individual doed t
group, and on the other hand allows for their application in other contexts.

3. Itis worth appreciating and popularizing the openness of the headmasters,
teachers and the not inconsiderable school community that engaged in co-
operation, looking for comin solutions.

Theoretical framework

At the core of this work is a holistic approach to both the student and other
members of the school community as individuals for whom the roles they play
in that community are only one role, often distinct from thosetside the
school (Sills, Fish, Lapworth999). Equally important are the principles of
working with groups already proposed by Berne (1966) and the aspect of sys-
temicity ¢ both at the level of process implementation and at the level of so-
lutions.

Thebasis of the work was to stop and look at the situation for the here and
now. Each group was invited to look not only at themselves, but also at other
actors in the situation. The participants used and developed competences in
building sefawareness, emgay (role playing) and perspective.

The process described in the case study was based on Kurt@ evadel of
implementing change in organizations (Lewi®51 Bhayangkara2020) and
John Fishe® approach to individual coping with change (Fiskéd2),which
will be briefly presented below.

The autho® introversion activity presented here has not been previously
implemented or described. It was designed at the executive level based on the
facilitator@ years of psychological, coaching, mediation atehwention expe-
rience and good knowledge of the school environment.

Lewin®@ model

One of the key challenges from the beginning of the proeessto achieve
the goal while providing the process participants with a sense of security and
empowerment. Hence, at the organizational level, L&vif1939, 1951) pro-
posal was applied, for which these needs are an integral underlying value.
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According to Lewi® conception, effective and safe implementation of
change in an organization involves 3 phases:

Unfreezing the change itself and freezing, initiating the change unfreezing
includes: a. building awareness of the need for change, b. determining what
needs to be changed, c. motivating to change old behaviors and attitudes,
d. providing support from change leade e. managing doubts and fears, f. talk-
ing about emotions, g. verification.

Change including: a. planning the change, b. implementing the change,
c. expanding awareness of the change, d. incorporating and communicating dif-
ferent perspectives, e. mainita@ing motivation, f. talking about emotions, g. be-
ing open to failure, h. verification.

Freezing a. reinforcing and stabilizing change, b. integrating change into
daily functioning, c. developing ways to sustain change, d. verifying that change
is valid,e. celebrating success.

Process of personal transformation

From the beginning of the process, it was obvious to the implementers that
the implementation of the recommendations, whatever they might be, would
evoke different reactions from the school commiynhot only at the system
level, but also at the individual level. Therefore, from the very beginning of the
process, both its plan arglas a part of micreeducationg the mechanisms likely
to be triggered in each of the participants were communicatedihi® end,
Fishe® model was used, with an attractive visualization designed to inform
about the stages of coping with change without imposing an additional burden
on the audience.

An important element that Levin did not include in his model and th&igFis
writes about (Fisher2005 Fisher2012) is the aspect of timethe importance
of the past and future to the change processes that occur in the here and now.
Fisher cites Mahoney (Mahonef003), according to whom we are atton-
servative in our wayof thinking and thus more or less resistant to change. We
need order in our lives and seek it in the familiar (whether it is most effective
and efficient is not as important as the fact that it is familiar). Mahoney (2003)
goes on to state that all changeecurs in the context of interpersonal interac-
tions, so for an organization to change, individuals must be taken into aceount
understanding at the very least that change can mean something different to
each individual and his or her environment andritpact on a perso@ situation
can vary.
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The Process of Transition - John Fisher, 2012
(Fisher's Personal Transition Curve)

FORWARD

GRADUAL COMPLACENCY
ACCEPTANCE
) T mel,
1t Kllic me!
&‘-I}@
COMPLACENCY

Y.

THREAT GUILT DEPRESSION HOSTILITY — N~

Fig 2
Personal transition curve
Source: Fisher, 2012

Fishe@ proposed personal transition curve was helpful for the process
(Fisher2005 Fisher2012 https://www.r10.global/wp-content/uploads/2017/
05/fishertransition-curve-20121.pdf).

He distinguishes 12 phases in which we can find ourselves (or get stuck) go-
ing through change:

Anxiety phaseg the realization that events lie beyond the reach of any@ne
understanding or control. Top, how a perdoandles this phase affects the rest
of the curve, and finally, sedfsteem.

Happiness phase the realization that on& point of view is recognized and
shared by others, there is relief that something will be corrected (regardless of
how the person peraged the previous situation), and a kind of satisfaction that
any of the personal reflections on the previous system were accurate (again,
regardless of how the person likes the status quo, there are usually elements to
change). One can have a senséildiank God, finally something is happeniag!
here, and an awareness of control over @ewn life if one will only engage.
The trap in this phase can be unrealistic expectations, which is why management
is so important here: mindfulness and making thingd.rea

Fisher writestif we can start an intervention at this stage, we can minimize
impact of the rest of the curve and virtually flatten it. Through engagement, in-
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forming, getting{acceptancg at this time, we can help people move through
the process (Fider, 2012).

Fear phase; awareness of an impending change in a pe@aore behav-
ioral system; the person will behave in a different way and this will affect their
perception of themselves, but also other pec@l@erceptions of them.

Feeling threatenedhasec awareness of an impending complex change in
what a person considers to be their core identity and what constitutes their
sense of selfvorth. The person does not know how they will behave when the
old rules no longer apply and new rules have ndtheen established.

The guilt phase; the awareness of the movement of our self away from our
core selfperception, when a person examines how they have behaved in the
past and looks at alternative interpretations, they begin to redefine their sense
of sef. Recognizing the inappropriateness of @past actions and their conse-
guences can trigger feelings of guilt.

Depression phase the realization that our past actions, behaviors and be-
liefs are inconsistent with our basic construction of our identitgn&al lack of
motivation and confusion. The person does not know what the future will be or
how they will cope in it.

Phase of gradual acceptanagthe person makes sense of the situation and
his or her place in the change is at the beginning of the m®oé managing his
or her own control over the change, making sense of it, the background of the
dight at the tunnef stage.

The phase of moving forward the person begins to exert more control,
regains a sense of self. He or she knows who he or she is again and begins to feel
comfortable acting in accordance with beliefs.

Disillusionment phase; the realization that your values, beliefs and goals
are incansistent with those of the organization. This is characterized by a lack of
motivation, focus, dissatisfaction and gradual mental withdrawal (working at
a minimum) or actively challenging the change through criticism/complaints.

Hostile phaseg the personcontinues to operate old unreliable processes
that are no longer part of the new situation. New processes are ignored or ac-
tively undermined.

Denial phase; lack of acceptance of any change and its impact on the indi-
vidual. The person acts as if the chgarhas not occurred, they follow old prac-
tices, ignore evidence or information that contradicts their belief syst@émwar®
see it, so it doesRexisté

Anger phasec people who have had the change imposed on them direct
their anger outward, at other pmple who are blamed for the situation. Later,
the anger moves inward and there is a danger that this will lead the person into
stages of guilt and depression or anger for lack of knowledge or determination.
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The complacency phagi&ing 2007)¢ the person las survived the change,
rationalized the events, incorporated them into their new system and become
accustomed to the new reality. This is the sense that the person is back in their
own comfort zone and does not encounter any event that is outside of their
system of constructs. She knows what decisions are appropriate and can predict
future events with a high degree of certainty. This is the phase of attending to
other matters, where the completed change process is seen by the person as
natural and unnecessily arousing so much emotion.

The phases, as presented by Fisher, allow the person to find their current
position in the change process and verify the status o | want to be here?
what® ahead for me?

Transactional analysis

Both Lewi® model andrishe® proposal have been shown to resonate with
the tenets of transactional analysis. Transactional analysis can provide a starting
point and support for this work, and it can also be a reference point in terms of
the attitudes and values it promotes.

positive positive
S &
Control | Nuture
Parent | Parent
. A ~ .
negative negative
Response and Choice Adult Here and Now
positive positive
'd

Adapted| Free

Child Child
negative A B negative

Fig 3
A functional model of transactional analysis
SourceStewart, Joines, 2016

During the process we look at in this case study, transactional analysis was
not named as an integral part of the planned and implemented activities, but
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looking at theprocess in its context allows for interesting observations and
guestions.

At the core of transactional analysis is a model of ego states. Theffitst
structural model assumes 3 ego statéshild, Parent, and Adul{Stewart,
Joines, 2016Emmerton, Newton2004 Vos, van Rijr2021). Child state be-
haviors, thoughts, and feelings, reproduced from childhood. Parent gthte
haviors, thoughts, or feelings, copied from parents or persons with an adequate
function. Adult¢ behaviors, thougtt, and feelings that are direct responses to
the here and now.

Of particular relevance to the case study presented here is the functional
model of Self states, which refers to behaviors and only describes behaviors.

The model remains uniform only at theviel of theAdult Self,while the
Child Selfand Parent Selhave their own sulsepresentations. Thédult Selfis
considered here to be any behavior that responds to current challenges (here
and now), using all the resources of the adult.

TheChild Selstate includes both the Free Child and the Adapted Child.

State of Self Free Childs a state in which a person engages in those child-
hood behaviors in which he or she does not benefit from parental commands
and prohibitions.

TheFree Child PositivéOK is triggered in situations that are appropriate
for such behaviors, e.g., fully engaging in a board game, venting anger in a con-
trolled safe environment.

TheNegative Free Chilthot OK), on the other hand, is triggered when the
behaviors are not apprajate, e.g., intense play on public transportation.

The state of the Self the Adapted Child which is responsible for finding
oneself in norms and rules, but also in expectations from the outside, can man-
ifest as:

ThePositive Adapted ChildOK), whosdéehaviors respond to the expecta-
tions of the environment, such as following the rules of savoir vivre.

The Adapted Negative Childnot OK), whose behaviour is unfavourable
both for the actors of the situation and for him/herself, e.g. taking offence in-
stead of giving clear information, not taking action due to destructive beliefs
about oneself or the world, e.gi am hopeless. | wdeven trye

Similarly, theSeltParentstate, may be théNormative Parentor the Caring
Parent roles heard/observed in ddhood, whereby, as Stewart and Joines
(2016) point out, a distinction can be made:

Normative Positive ParenfOK) in whom the Pare@tdirections/commands
are driven by the protection or welleing of the other person, e.g. Please stop
smoking, I& not good for you.

TheNormative NegativeParent(not OK), whose behaviors belittle the other
person, e.g.gYou made a mistake agairiis it really that hard to grasg?
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On the other hand, there remains thearing Parenta state in which the
behaviorsof the parents/caregivers from whom we experienced caring are re-
produced. Here, too, a distinction can be made:

TheCaring Parent PositivOK), combining care and respect, for the person
they care for, e.gdf you need help, let me know.

The Negative Cang Parent(not OK) who cares while placing themselves
above the person they care for while undermining the pe@oworth, e.g.,

d see | have to help you againyvhich may be accompanied by taking over the

task without getting the persd® permission.

Jack Dusay (1972), who formulated the energy balance hypothesis, assumed
that when one state increases its activity, the others are naturally withdrawn.
Thus, if a person makes the decision and effort to use the state of; Hedf
Caring Parent more ofterone of the consequences will be a reduction in the
behavior of the Normative Parent.

The aforementioned theories and models provide a reference point for the
presented case study. This paper does not presume to address each of their el-
ements, but ratheto illuminate certain relationships:

1. Decisioamaking modek people decide their destiny and these decisions
can be changedStewart, Joine2016).

2. Influenced by experiences and observationg, can change our own pat-
terns of behavior.Other peopk can put pressure on us, however, the deci-
sion¢ as to the choice of our behaviors or emotionsemains with us. At
the same time, we actively decide to change (Stewart, JORGHS).

3. Increasing the activity of one state, reduces the activity of the others
(Dusay1972)

4. Taking care of a person in the happiness phadlews the curve of the per-
sonal transformation process to flatten out (Fish2012)

Case study

In October 2021, i.eapproximately 1.5 months after students returned to
full-time schooling after the pandemic and summer vacation, teachers, parents,
YR addGdzRSyida Ay GKS 0O02YYdzyAde 2F GKS
western Poland drew attention to the intensificaii of disturbing behaviors and
phenomena. Informal signals reported to the headmasters, teachers, psycholo-
gists and pedagogues during informal meetings, corridor talks, conversations
with parents, concerned, among others, decreased motivation of studémts,
tensified difficult behaviours, lowered level of learning and its results. These re-
ported phenomena had occurred at the school before, but not in such intensity
and not as commonly.
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The first intuitive concept focused on the need for intervention among stu-
dents. The school principal, Dariusz Andrzejewski, in consultation with the
school psychologists and educators, decided to invite an external facilitator to
look at the situation. Td facilitator¢ author of this article, a psychologist and
coach specializing in dealing with difficult situatiarisad already worked with
the school and had an understanding of its resources and challenges. Finally,
after the initial assessment, the smbl management decided on systemic ac-
tions based on inclusive leadership, i.e. a process of cooperation of the commu-
nity of stakeholders, starting from the analysis of the situation and learning
about it from different perspectives, to the development aunitermeasures,
their implementation and monitoring.

The school did not focus on interventions among students, but approached the
problem systemically, despite the increased response time this way, because:

a) students are only part of the situation. Whilds their behavior that is nor-
mally subject to observation and evaluation, both teachers and parents, as
well as other members of the school community, have important, some-
times crucial, influence over the working conditions and decisions of other
groups, including students

b) the challenge itself stemmed from the general situatibaffected many
schools that have struggled with pandemic, online, and hybrid learning in
recent months. Knowledge of the prevalence of the problem came from con-
versationsgexperiences with other schools, and own research of the author.
Systemicity, in this particular situation, involved preparing and implementing:

a) communication process, including all school stakeholders

b) a way of working that engages and involdiféerent points of view

c) realistic and effective proposals that are acceptable to each group

d) an effective system for monitoring the situation
The process involved 5 stages:

I. First signals

II. Initial situation analysis and strategy development

[ll. Consultation with stakeholders
A) determination of spheres of influence of individual groups
B) definition of problem sources from the perspective of each group
C) formulation of needs of each group from the perspective of each group

IV. Conclusins and recommendations
A) formulation of proposals for supporting actigns
B) consultation of proposajs

V. Implementation, monitoring and evaluation
A) implementation of the proposal in classes8/with the prospect of ex-

tending it to other groups

B) monitoring and evaluation
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| first signals Il preliminary analysis ll. consultations with stakeholders IV. conclusions and recommendations V. implementation,
of the situation and monitoring and evaluation
development of the
strategy
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S - students (7th, 8th grade), T - teachers, P - parents, PP - psychologists and pedagogues, H - school headmaster, F - facylitator

Fig 4
Planned and implemented process structure
Source: own study
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Communication of current activities was an important element at each stage

of the process.

Ad |. First signals

Informally reported observations appeared from the end of September.

They were heard and taken into account due to 2 types of premises:

1)

2)

intensity (severity and the fact that they also affected students who had
been coping well witldifficulties so far)

the schoo® previous experience in working with the community. The school
has been active for several years, both locally and thematically, nationwide,
with an emphasis on increasing the proficiency of students and teachers by
deweloping their competence in new technologies. Of particular importance
here is the scho@ participation in the Code for Green project of the Social
Initiatives Forum Foundatidnwhere students, based on the Design Think-
ing method and C4G methodology,vdop locally implemented environ-
mental protection solutions. As part of the project, both the school head-
master and some staff members develop soft competencies, including ex-
cellence in building a supportive community.

Ad Il Initial situation analysis ad strategy development

Letter to parents of students (enail):

Among students of grades 7 and 8 of our school we observe an increase in fatigue, prob-
lems with motivation to learn and difficult behavior. These are currently common phe-
nomena and occur in manschools in the country. Some of them are the result of the
intense and multidimensional impact of pandemonium and, above all, of being closed
and living online. These include reduced motivation to learn, unstable social lives, a re-
duced sense of securitand thoughts of an increasingly unclear future. This is com-
pounded by uncertainty about how the situation will develop further.

In such conditions the sense of security can be shaken in everyone, both adults and
children.

Tha® why we have taken prevéme measures; we have already started working
with the teaching staff and now we invite you to take a look at the situation together
and identify the areas that weas a school and you as parenqtsan influence.

During the meeting we will present tay the effects of the teachegdvork, but also
invite you to think together about what further steps we can take.

1

https://ffis.edu.pl/
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Letter to students(e-mail):

The situation we have been living in for a year and a(patfidemic situation, onlinds
different from what we have known. We are only now seeing what consequences it
brings. And we are only now learning to deal with those consequeqtesanticipate
them and respond to them with care for ourselves and others.

Tha® why wee taken preautions¢ weQe started working with teaching staff and
parents, and now w@e inviting you to look at the situation together and identify areas
where we can make an impact.

During the meeting we will invite you to work together.

In order to gather signef change, the school director invited an external
expert with knowledge of the school to collaborate. A preliminary strategy was
developed and implemented. The school manager invited an external expert to
work with him and an initial strategy for furthection was developed and im-
plemented. The core and goal of the process has been defined and communi-
cated, but the management has also conducted an ongoing evaluation and has

continuously monitored the needs and signals regarding the subject matter and
the support process.

Ad Ill Stakeholder Consultation

Interested groups and individuals were invited. (teachers, parents, psycholo-
gists, pedagogues and students of classes VIl and VIII). The process of analysis
began, organized by the school principal, witbegsies of short meetings during
which each group of school stakeholders: had the opportunity to present their
own perspective. Implemented were:

T online meetings with teachers

T online meeting with parents

T hybrid meeting with psychologicalducationalstaff,
T hybrid meeting with students

reafd reafe

rrean ranan

TYYY YYYY
45 300 280 3

TEACHERS STUDENTS FARENTS FSYCHOLOGISTS

& FEDAGOGUES

Fig 5
Project participants
Source: own study
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The director communicated and supported the process at all stages. Prior to
each meeting, the target group received an email with information about the
topic, purposeand context of the meeting.

Each person had the opportunity to individually:

present their picture of the situation,

present their needs,

propose solutions,

refer to the worked out proposals for solutions,

monitor the situation,

raise commentsind doubts.

The first one and a half hour online meeting with teachers was attended by 45

people, i.e. more than half of the school staff. Teachers were informed about the

purpose of the meeting and its agenda. Due to high activity of the participants,

the agenda items that were not accomplished during the first meeting (spheres of
influence and proposals) were discussed on the next date. Before the second
meeting, the results of each gro@work were organized into categories.

This material was the stang point for the second online meeting with
teachers, which was focused on identifying spheres of influence and directions
for seeking solutions to the areas that they felt they had influence on.

In this phase of the process, the purpose of the meetinils tgachers was
to view the current situation and prepare to build strategies to support male and
female students, and indirectly, teachers and parents. A similar online meeting
was then conducted with the parents of the students. They were attended by
280 parents of students in grades VIl and VIII.

In both groups, the agenda included:

1. A brief introduction of the context of the meeting and the processhool
principal.

2. Outline of context and reference to research, reports and situations in other
schoolsg facilitator leading the workshop.

3. Working in subgroups (b people). Each group recorded their conclusions
and indications in an online sheet. The entries on the sheet were anony-
mous. A few participants decided to sign their conclusions. Thejpant)
task was to work on identifying studefisroblems/challenges, needs, and
sources of difficulties. It was also important to point out difficulties which
the participants identified as new, ones they had not encountered before.
The work in both groups was summed up by discussing the developed con-
tent on the forum, making additions and announcing further developments.

4. The group of teachers also focused on the areas of influence:

T what | have influence on, what | d@®thave influence on

T that the school, but more importantly, | can and am wdlio take steps

to help myself, other teachers, parents, and students

N A A A <A ~
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T preliminary recommendations which of the proposed actions | can/we
can realistically implement

T what do we need for this

5. During each of the meetings, the facilitators spaifiéw minutes discussing the
context of those difficulties that were reported particularly often. The partici-
pants were initially introduced to the repofieenagers 3.(2021) Particular at-
tention was paid to fragments of the survey indicating discreanbetween
student€and parentsperceptions of the rules of technology use.

Wyzwania:

ORGANIZACJA
e przygotowanie do egzaminu E8 przy widocznych zalegtosciach wynikajacych z nauki
zdalnej (trudnosci w samodzielnym tworzeniu wypowiedzi pisemnej i problemy z
zapamigtywaniem stownictwa)

WYKONYWANE PODCZAS LEKCJI

e duzZe braki w wiedzy i umiejetnoéciach_

o |

e przemeczenie uczniéw “dobrych” po lekcjach zajecia dodatkowe, korepetycje- brak
czasu na odpoczynek

e brak czasu na utrwalenie materiatu

e ANALIZA ZAKRESU MATERIALU DO EGZAMINU E8- WYRZUCENIE ZBEDNEGO
MATERIALU

SKUPIENIE SIE NA PODSTAWACH

e INDYWIDUALIZACJA PRACY

s ZAPOZNANIE RODZICOW Z AKTUALNYM STANEM POZIOMU WIEDZY |
UMIEJETNOSCI

e EGZAMIN A OCENY (DLA RODZICA NADAL WAZNA JEST TYLKO OCENA)
powtarzanie najwazniejszych tresci materiatu, okrojenie tresci tylko do niezbednych

- ograniczenie tresci na przedmiotach ktorych nie ma na egzaminacyjnie do
niezbgdnych

- jasne okreslenie, co uczeri musi umie¢ na poszczegdlne oceny - dokonuje
wyboru - naile i czego chce sig uczyc

NORMY

e problem z przestrzeganiem norm lekcyjnych (duZzo rozméw, mowi bez zglaszania,
picie i jedzenie na lekcji- przekaski pod rekg) - USTALENIE JASNYCH GRANIC |
ZASAD ZACHOWANIA NA LEKCJI, NIE LEKCEWAZYC niepozgDANYCH
ZACHOWAN UCZNIOW (OMAWIANIE SYTUACJI TRUDNYCH, WAZNY
PRZEPLYW INFORMACJI MIEDZY NAUCZYCIELAMI)

e nieprzestrzeganie zasad zachowania na lekcji (picie, jedzenie podczas zajec)

e aroganckie odpowiedzi do nauczycieli -

¢ USTALENIE NORM, DO KTORYCH SIE ODWOLUJEMY
e ustalenie wspdlnie zasad zachowania nie tylko na lekcjach,wyrabianie dobrych
nawykow

Fig. 6

Review materiaf; records of teache@vorkshop work
Source: own study
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In most homes, there are no rules in place to limit the amount of time a teen
can use the Internet or rules regarding the selection of content they can access.
The most common form oéparental controk is talking whenever a child re-
ports a problem(teensg 17.2% vs. parents56.7%. Preventive talks to prevent
risks are declared by about 7% of teenagers, while at the same time about 60%
of parents and guardians declare conducting such activities.

The next group was composed of school psychologists andagars who
compared their experience, their own knowledge about the current situation of
students and teachers with the information gathered during meetings with
teachers and parents.

The preliminary recommendations developed by teachers and parents were
communicated to the other groups (online tools, meetings) with an invitation
for consultation, questions, comments and concerns.

Following step was a meeting with students, which took place in a hybrid for-
mat during one lesson. Each class of VIl and VIII, under the supervision of teachers,
stayed in classrooms, while the instructor connected with online groups. The
workshop was premded by a short introductiorg an outline of the situation,

a reference to the context and activities so far, as well as an invitation to partici-
pate in decisions concerning their own near and tangible future. Most of the stu-
dents signalled their awareng®f the process. In the next step, each class (using
coloured stones) drew one of the three roles (pupils, teachers, parents) which
they were to play and discuss and answer questions from that perspective:

1. What challenges does this group have, whatifcult for them right now?

2. What would this group need?

3. What can | do to respond to these needs?

Pupils worked in groups ofc¢8, wrote down their proposals and then
a group of delegates presented the results of their work on the forum. The meet-
ing ended with an outline of further work and an invitation to actively partici-
pate in consultations.

The meetings resulted in a series of recommendations, which were then
consulted. In addition to an opportunity for individual feedback and comments,
the schal management also organized a meeting with representatives of the
school council to discuss the planned particularly intensive changes concerning
the use of telephones on school premises. Parents and students were informed
about the conclusions of the wikduring meetings with teachers. Due to radical
decisions concerning homework and the rules of tests, the teachers met once
again so that everyone had a chance to ask questions and share doubts.
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NAUCZYCIELE

d

Fig. &cd

Visual materiag, selected results of studenfgroup discussion@n the roles of students, teachers
and parent$

Source: own study

Ad V. Conclusions and Recommendations

A total of 3 concerns were raised by teachers both before and during the
meeting:

1. Some teacherbad used some solutions before (givingBjuestions at
the minimum to pass the material) and students did not use this option anyway.

RecommendationGiving a range of minimum questions is a common prac-
tice in various fields of educationfrom higher edeation to drive@ license
courses. We currently have virtually unlimited access to knowledge. A person
who is interested in a subject/subject has the opportunity to learn regardless of
whether the content is in a textbook, assigned by a teacher, etc.eTimovid-
uals who want to learn will learn regardless of whether or not they are assigned
to do so. If the tutee finds the assignment helpful, consider giving them the as-
signment. Those who d@have a need to learn wdlearn through more as-
signments. @Gnsider changing the strategy here.

2. No homework on weekends and holidaywill students use the time for
themselves?

RecommendationEach of us can act within our sphere of influence. On the
teache® side is the management of tliassigned tasks andhe organization
of the material. The teacher has no influence on how that time is used by the
students. That is up to the students and, not always and not everywhere, their
parents.
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What can the teacher do about it? Manage the amount of material and the
way it is distributed (timing, volume of material, review method) so as to leave
space for other student activities.

How students use this time is up to them and their parents. For some it will
be time to build relationships, for others it will be time &aln (however), and
for others it will be time to sit at the computer.

This is not the teach& sphere of influence.

3. How to give minimum content in subjects i.e. math

RecommendationThis is an issue to be worked out. It will be addressed by
the school mathematicians.

Developed solutions and recommendations for particular groups:

Recommendations for teachers (selected)

1. Challenge; overloading students
a) no homework for Christmasreak
b) to give 2 questions for a test/quiz for a pass mark or to give a full set of
questions for a test/quiz
c) no homework on weekends until the end of the semester
d) cooperation of teachers within 1 clas$ollowing the rules and regula-
tions regading the number of tests/classes per week
€) no tests in some classes
2. Challenge giving students a break from the media
a) limit phone use on school grounds
b) additional preparation of school space for activities other than phones
during breaksdorridors with spaces for differentiated activities inviting
interaction with others and building relationships, common room with
board games, quiet corner, kinect, classroom type games drawn on the
floor) within 24 hours.
3. Challenge; Support
a) re-establish assessment as feedback
b) support from the teacher (not shaming, not commenting, rather talking
to the student individually, offering support if possible, or discussing why
there is a difference in grade

Recommendations for Parents

1. Parensteachers one goal

Gooperation with teachers in supporting children. Lack of cooperation be-
tween adults does not help children, it can encourage attempts to take ad-
vantage of the situation, which sometimes works against the interests and ben-
efits.
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2. Physiological needs

Supporting children to maintain a healthy daily rhythm, i.e. adequate sleep,
meals at specific times such as breakfast Lack of a maintained daily rhythm and
hunger can result in difficulty concentrating. And definitely during the perfod o
online learning some children have this rhythm of the day disrupted. Expecting chil-
dren in this state to concentrate and pay attention is an impossible expectation.
3. Clear rules online

In a nationwide studyiTeenagers 3.0. Report from a nationwide pugur-
veyg, published in October 2021, there is a significant difference in how children
and parents perceive the time they spend on the comput&.dtdifference of
several times. L& check to see if we know how much time your child is using
technology.
4. Adequate expectations

Inadequate, i.e. too low or too high expectations towards the child (and one-
self), but also misguided expectations, e.g. about getting excellent grades in sub-
jects the child is not interested in, are not beneficial neitherdemor for our
children. Your child may get a great grade for the here and now, but the infor-
mation for the future: your abilities and interests are not important to me. Do
we want to say that?
5. Supporting independence

It is clear that a chil@ difficdty sometimes presents a temptation to do the
task for the child. As a result, the child may get a better grade, but a. @esn
learn, b. learns that he or she dado it alone. Not worth it.
6. Appreciation

Appreciating your child is an important patftlouilding his/her selesteem.
Don® wait ¢ofor something bigg until he/she deserves ét Appreciate efforts,
plans and goals. Failure is a part of life and the information that mistakes are
also valuable, because you can learn from them, can be a vallession for our
children.

Recommendations for Students

1. Plan and revise your daily schedule

We deal with planning differently. Some of us @pian at all and need help
in this area, others plan too much and then are frustrated that they @isimc-
cead. Tha® why i@ worth thinking about WHAT IS MOST IMPORTANT FOR ME,
then write down %4 tasks for the day (no more) and focus on them.
2. Review your goals

The first step you can take to help your children with the current situation is
to support them in setting their own goals e.g. a goal for the coming
day/week/month or term. Once you name the goafdieasier to keep moving
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towards it. Here we can usedgrogress ba, i.e. a scale from 0 to 10 on which
the child indicates where he/she is today in terms of his/her goal and what
he/she can do to get one step further (e.g. moving from 4 to 5).
3. Take responsibility for your own learning

Taking responsility for yourself is a skill, not a trait. Therefore, this skill can
be developed.How to do it? The method of small stegs$art with a small re-
sponsibility, then develop it.
4. Appreciate mistakes

Appreciate your efforts, plans and goals. Failure iara @f life and the in-
formation that mistakes are also valuable, because you can learn from them,
can be a valuable lesson for you.
5. Diversify activities

In order to maintain mental health it is ESSENTIAL to diversify activities, e.g.
if I sit in schoobr in front of a computer for 6 hours, after that time it is worth
going for a walk/workout/ walking the dog. If we d@have such a possibility
let® find an activity which is beneficial for us and different from the one we used
to do that day.
6. Appreciate yourself and others

Inadequate, i.e. too low or too high expectations of yourself, but also mis-
guided expectations, e.g. for excellent grades in subjects you are not interested
in, are not beneficial. If you are not sure why you are learnipgricular mate-
rial, ask how it might be useful or look it up yourself. Look for elements that
interest you in the material your school provides. Appreciate yourself for it ;)

Ad V. Implementation, monitoring and evaluation

The ongoing process of introdag changes is subject to ongoing evaluation.

Actions taken are verified both at the level of assumptions and implementation.
The presented case study is a description of a real intervention in relation to

a challenge identified by the community. Lookirighee process in the context

of transactional analysis can help to enrich the process, optimize it, but also pre-

pare for further relevant situations.

Due to the intensity of the intervention, this study focuses on a few selected
aspects that we have fourtd be crucial in this setting. These are:

1. Decision modet people decide their own destiny and these decisions can
be changedStewart, Joing2016).

2. Influenced by experiences and observationg, can change our own pat-
terns of behavior Other people can put pressure on us, however, the deci-
siong as to the choice of our behavior or emotionseemains with us. At the
same time, we actively decide to change (Stewart, JoR@KS).
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3. Increasing the activity of one state, reduces the agty of the others
(Dusay1972)

4. Taking care of the person in the happiness phase allows for the flattening
of the curve of the personal transformation proce¢Bisher2012)

Ad 1 Decision modek people decide about their destiny and these decisions
can be changed

The starting point of the process to which the school community was invited
was the grassroots signals of the community indicating little difficulty at the
time. Those reporting had a willingness to:

T observe and analyze community life
T respond to situations they felt needed to be addressed
T share knowledge, and they knew where to go to do so effectively

Their willingness was based on previous positive experiences (sQlmee
depth interviews, seffeported research) and trust that their initiative would be
met with an adequate response to help deal with the problem.

The culture of this particular school invites such behavior because community
members know that it is effeste, it is a confirmation of their impact on reality.

In the next step, when the community was invited to look at the situation
and work together to deal with the difficulties in work that took time, required
effort, and sometimes exposure, almost the eatstaff, working with students
in grades VII and VIII, 280 parents, and students in grades VIl and VIII partici-
pated. Although the studenneetings were organized during lessons, attend-
ance was guaranteed, but activity was no longer. Neverthelesssttigents
held a discussion and shared their conclusions. The facilitators ensured that be-
fore the students started, the situation they were participating pearticipatory
management; was named.

After each step, the community participants could (stdh make com-
ments and suggestions to the developed conclusions in the forum or anony-
mously. These are made public, analyzed and taken into account where possible.

Each grou students, teachers, parents, the team of psychologists and edu-
cators works in & own sphere of influence. This is one of the most important and
emphasized pieces of information from the beginning of the process. By being
aware of the spheres of influence, the danger of ineffective ugr@up éccom-
plaining (teachers about parents argtudents, parents about teachers and stu-
dents, students about teachers and parents, etc.), which is often a tradition in
schools, is reduced. In this tradition, there is a place for a specifically understood
decisionmaking and causality, characteristit ammmunities in which there are
3 main actors, and each group casts itself in the role of the Rescuer or the Victim,
the other roles of the dramatic triangle being proposed to the subsequent groups.
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An interesting element here is the observation of thetitipant€eactions
to the next steps of the process, e.g., proposals for e.g., no homework for Christ-
mas appeared in the studer@nd parent§statements. Including this demand
in the proposed solutions and taking it into account evoked a reaction of surprise
and greater involvement.

Ad 2 Under the influence of experiences and observations, we can change
our own behavior patterns. Other peopleay exert pressure on us, but
the decisioncg as to our choice of behavior or emotionsremains with us.
At the same time we actively decide about the change.

At the beginning of the consultations the group of parents and teachers, alt-
hough both groups wded diligently on the change, heard few voices of the
traditional school script described above:

Why didr2they (teacher$ just do it when they can do it non the other
hand:Parents want to have their cake and eat cake. They want the kids to have
peae of mind now and pass their exams brilliantly lato. here we have the
Normative ParentThis is not how it should be, you have to act differentifaut
some parents will not want there to be no work over the weekémat, is the
ogame of bug presened by the Adapted Childiam doing my best to please you.

This is also evident in the child@rstatements, where one finds several re-
peated phrases, probably heard, indicating the condition of the Adapted Child:
(when asked what is the probleneinotional disturbance, lack of high academic
performance, lower level of learnin@yhat is needed?p be nice and active.

Here it is noteworthy that there were only a few such student statements in
the face of a whole pool of factual concrete informatiodicating a high level
of confidence and clear judgment. Most of the stude€patements indicate
thinking from the Adult Self state, which de facto encourages us to think about
levels of adaptation. To what extent is the Adult Self state what it apgpeeoe,
and to what extent does it represent a high level of adaptation and response to
social expectations. Since the facilitator asks explicitly for honesty, reinforcing
the request with information about the joint participation of all groups in the
activity and, moreover, about its real impact on studefitsctioning, does she
encourage the adoption of the Adult Self or the Adapted Child? It is likely that
the situations are different and the students have made decisions according to
both schemes, buhe difference makes us stop and think about the implications
for further action.

Another interesting element worth mentioning is the workshop form of
work, which allowed for discussion in groups qQ6%eople. Working in smaller
teams made it possible to give vent to emotions in a casual, only slightly struc-
tured conversation, i.e. realize the need for expression of the Child and the Par-
ent, leaving space for constructive, organized conclusions. dlpgrmet after
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their work in an open forum document in which the results of each @amork

were visible anonymously. Each person could add to the document at any time
(also anonymously) or verbally add to previous findings. During each of the
meetings tke participants used this opportunity to raise additional questions,
doubts or proposals.

Ad 3. Increasing the activity of one state limits the activity of others

Enabling members of the school community to participate in key decisions
with a very quick rairn in the form of concrete implemented solutions, result-
ing from joint transparent communication work, allows for a redefinition of the
sense of on@® own influence and agency, regardless of age or position.

This activity can strengthen the position oktAdult or encourage the tran-
sition from negative to positive states in the position of the Child and Parent.
And so, in the process presented here, all of the participant contributions that
were made were listened to. The only element of exclusion wadatle of at-
tendance at the meetings, although those who were absent had the opportunity
to refer to the solutions worked out anyway, some of them took advantage of it
by submitting their postulates after the meetings. Some of them took advantage
of this oportunity by voicing their opinions after the meetings. All such com-
ments were either taken into account or responded to in the summary materials.

Of course, this paper can only refer to the content that was submitted and
reached the facilitators or schoohanagement. It is obvious that participants
between and after the meetings have these discussions. However, we observe
that the more transparent the process, the less content is circulated.

As a counterbalance, it is worth looking at the scenario that the school did
not follow, which is often the first and only one in similar situations. A popular
attitude in response to problems at schools igfia the kidg as the only partic-
ipants of theschool system, who are subject to notorious evaluation by a large
group of metric adults, starting with the subject teacher (1), through teacher (2),
parent(s) or guardians (3), potentially other teachers (4), principal (5), psycho-
logical and pedagogictdam(6). If increasing the activity of one condition limits
the activity of the others, then the Adapted Child, who does not necessarily have
a say in what is happening to him and around him, and he has to make himself up
to the expectations of others withut having his own, would come to the fore.

Ad. 4. Taking care of a person in the happiness phase allows the curve of the
personal transformation process to flatten out

And the last point, although not from transactional analysis, correlates with
the prevous one. In the happiness phase, the person sees hope for change, and
at the verbal level the contents appedinally something is happening, Maybe
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at last something will changd& his is a key moment in the change process. The
more you manage to make pple feel safe by anticipating successive phases of
change, which by their very nature will be neither equally acceptable to every-
one nor easy to implement, the easier it will be for a person to find his or her
way in the subsequent stages of the process.

In our case study, we took care of the sense of security primarily at the level
of knowledge, informing from the beginning:
what kind of work we are inviting you to
what is the source of this work
in what form it will take place
at what stage ishe work
what is the current state of arrangements
how to make comments
It was not possible to inform from the beginning about such details of the
process as e.g. the calendar of meetings, due to the fact that activities were flex-
ibly adjusted tahe situation and reported needs.

At this stage, depending on the state in which the person begins, participa-
tion in the process had the opportunity to confront them. Those who started the
process from the state of the Caring Parent had the opportunityke care of
their concern, to take care of the welfare of the community members. From the
state of Normative Parentthey had an opportunity to share their opinion work-
ing in groups and during conversations with educators. Those in the Adapted
Child podion were able to complete their tasks, while the Free Child had plenty
of options to express concerns, raise ideas formally and informally.

N A A 4 4 4

Summary

It is how the teacher behaves, not what the teacher knows, that is perhaps
the most important issue durinthe teachinglearning exchange (Webb 2009)
The teache® behavior with/at the student, but also in situations that the stu-
dent observes does not so much set patterns as it shows options, and at the
same time verifies them. A slightly different role iay#d here by processes in
which teacher and student experience together (e.g., a field trip, a game,
a break), and yet another by processes like the one presented in the case study,
in which groups meet on the ground where, although they still remaitnéir t
roles, the structure of the situation is changed. There is no teastigtentpar-
ent relationship. Each group is a partner in the situation. An example is the pupil
teacher match. Pupils are still pupils, teachers are still teachers, but on the play-
ground they are players, subject to the same rules, with the same rights and
obligations.
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One of the pillars of the activities of the presented process is the recognition
that the teache® task is to support the individual development of the student
by, ammg other things, complementing deficits or improving strengths.
(Pickett, 1986, p. 241) The phradapporting individual developmefitvas used
deliberately rather thanttachind? where teaching is defined as purposeful
work with students in an organisddrm, e.g. a lesson, a lecture, a consultation,
an interest circle. We treat teaching as an important, but not the only and often
not the most important part of a teach&rjob.

The presented process of leading a school through a difficult situation was
possible thanks to openness and readiness of all parties. Each of the participants
at each stage had the opportunity to make decisions. These decisions were in-
fluenced by internal factors (emotions, beliefs, worldview, experiences, rela-
tionship history) andexternal factors (circumstances in which communication
took place, accompanying people, significant others who also participated in the
process).

Regardless of their starting position, participants had the opportunity to
confront their attitudes in overt ammunication and, as Stewart and Joines
(2016) hinted, invited more or less consciously moved to intimacy at the mo-
ment of switching, descending from their hunched positions into constructive
RAFf23dz28Sd LG ¢2dAd R 6S yI OdS§roup enteiek A y |
the process without having already thought through, and probably discussed
many times, the topics that constituted the goals of the collaboration. They
therefore entered the process with a particular mindset and their own agenda.
Inviting them to work together, which would not be based on the presentation
of positions and positions, was the only chance to develop solutions that could
respond to such different expectations. Because everything points to the fact
that the nature of toda® schal results in a difference in the interests of stu-
dents, teachers and parents. For dialogue and consensus to be possible, empa-
thy is needed, that is, the ability to see the needs of the other side. Effort is not
seen in the finished elegant laminated anm@ements. You can only see it in
open communication, from behind which a monolith does not look at us, but
a person in the full range of his or her doubts.

The process described above took place in a situation that was new to eve-
ryone involved. Usuallypmeone is an authority in a given field, has experiences
and insights to share. Meanwhile, no one had yet gone through the pandemic
and its associated online and hybrid learning. Schools have faced the unfamiliar
challenge of facing the consequences oftsatructured work. And when there
are no certainties, everything is an experiment and perhaps the most comforta-
ble thing to do would be to hole up in the state of the Child, take no responsibil-
ity for anything and just react. Meanwhile, the community oé thohn Paul 1I
SelfD2 GSNYAyYy3 t NAYFNE {OK22f b2d ¢ AY
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attempt, but also went through it with care and openness. We do not know how
the process will go on. Certainly the community has done much to take care of
its members
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Abstract
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simulations is a proposal to start a discussion on the importance of modern information transfer
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Keywords:educational theory, didactics, constructivism, electroencephalographic research, ETA

Discussions pertaining to the effectiveness of online education in the current
pandemic situation limiting direct studeitéacher interaction should focus on
the importance of information technology in interpersonal communication. In-
formation transfer with the help of available information technology constitutes
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light of formal limitations in taching practice, the educational dimension of in-
formation technology in shaping human attitudes takes on a special meaning as
far as personal and intellectual development of young people is concerned
(Pankowska, 2012). The teacher as the Adult, preseantifugly-developed im-

age, equipped with knowledge and experience, was given a slightly different role
in the educational process. Their responsibility is not limited to emphasizing
their superior role, i.e. the authority of a professional, being a paragoni

dom and professional experience. Their current fundamental role is their organ-
izational skills and the ability of selecting pragmatic syndication online. This is-
sue is particularly noticeable in creative polytechnic teaching. It should be re-
minded thd a cognitive process in technical education is based on conveying
knowledge and skills in developing technical imagination. We are dealing here
not only with popularization of theory from a given field of knowledge, but pri-
marily with constructing new, eative images resulting from bonding elemen-
tary terms together. Thus, what we face here are elements of the constructivism
and collectivism theories, shaping the perception and attitudes of a young per-
son. The psychological concept of interpersonal retegioreated by Eric Berne

is based on the idea of distinguishing three coexisting interpersonal relations
taking the shape of the Adult, the Child and the Parent ego states. Each ego state
creates a different, uniform and sometimes opposite attitude. Asafaeduca-

tion is concerned, a human being is not its only significant element, but it is in-
formation technology taking over significant responsibility in the educational
process. It is a nepersonal element of the educational system, artificial yet
playing an increasingly significant role in the effectiveness of teaching and edu-
cating. Although information technology tools are the effect of hurtabour,

more and more frequently they become a sophisticated, often learned pro-
gramme, practically displayingktS FSIF G dzZNBS&a 2F GAy (0SSt Az
course, regardless of its perfection, information technology will always be a sec-
ondary element working on the basis of some algorithm, yet, as a teaching ele-
ment, it is perceived as innovative and in the fiefddidactics more and more
importance is attributed to it. It is suggested that it is new media that should
cause the biggest revolution, also in the area of teaching methods. On the basis
of this technolog® development, often exceeding our imaginatioeurodidac-

tics is mentioned more and more often. There is no scientific foundation cur-
rently to call this area of interest at least a scientific -sligripline, yet experi-
ence of neuroscience is frequently used in pedagogy. This term is exceptionally
compkex and can constitute an area of analysis for people who are more com-
petent to interpret it. A derivative term used in professional literature is educa-
tional neuroscience (Bowers, 2016). It assumes that neuroscience can signifi-
cantly contribute to the undestanding of complex cognitive processes, based
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on other branches of science. It should be emphasized that neurodidactics is not
able to provide teachers with ready methodological solutions right now. How-
ever, professional literature contains information ourrent research concern-
ing human memory and cognitive proces¢addis, Barense, Duarte, 2015). On
the other hand, educationalists are mainly interested in information pertaining
to reliable assessment of didactic practice and instructions for didacti& in
the light of neuroscience (Chojak, 2019).

The teacher as a coordinator of the process is more and more often attributed
a secondary role. Interaction at the studestthool level shall be based on an in-
termediary element, i.e. digitally conveyed ¢ent. Currently, the media shape
a young persof attitude not only at the level of education but also their person-
ality development, giving it direction and instilling new values in their world. It
seems that the development of neurodidactics based anm@hending an indi-
vidual will soon have a far bigger influence than a schematic approach in educa-
tion even though it assumes this individ@alnterpersonal skills. That is why,
worldwide media, and as far as polytechnic education is concerned, the emer-
gence of didactigprogrammesnot limiting a young persda ingenuity and sup-
porting their creativity, are the motivation to follow o@dreams and excel at
anything one wantsCivilisation development is based on an innovative approach
in problem solving, énce it results in lack of barriers that have been considered
impossible to overcome so far. Is the Adult ego state approach the only indicator
of truth and the only, unquestionable way of development? Let us try to equip
a young person with various wottols offering them a possibility of salevel-
opment and developing different attitudes, often contrary to wedtablished sci-
entific principles. Such an approach might highlight new values not known so far,
but often perceived as reprehensible and camyrto adopted standards. T tnei-
man brain is still a body organ known a little. Although contemporary medicine and
psychology are learning more and more about it, it still amazes and surprises us.

This generally described area of our concern is the ground of research pertain-
ing to human cognitive processes resulting from artificially created workplace. Alt-
hough theanalysedssuesare limited to the content of didactic classes, they are
tackled withthe help of offered deterministic simulatiqggrogrammesand equip-
ment that observes humabehaviour Available technology lets us use electroen-
cephalographic tests in the research. Electroencephalographic tests (EEG) are be-
coming more and more popular gtience, not only in medicine and medical ther-
apy. One technique within this method is QEEG technique, i.e. quantitative analy-
sis of data based on the @alled mapping of particular brain activity areas. Apart
from the fact that QEEG tests are nothing nemodern technology and potential
of computer equipment make it possible émalysehow the human brain works
more and more thoroughly. Certainly this method is not the best one among those
currently used, yet it has one main advantage, it is-imwasivelts noninvasive-



66 Tomasz PRAUZNER, Kacper PRAUZNER

ness means that one can read the bRiactivity, of course with a certain meas-
urement error, in different situations of human activity without affecting a given
organ. Thus, the bra@activity can be watched during dBevork on a comyiter.

We can observe both moments of excitement, mental activity and all the symp-
toms and states detrimental to mental creativity.

As it has been already mentioned in numerous publications, the current method
lets us follow and record particular brain veswvith the measuring apparatus. This
research makes use of Mitsar 202 apparatus, which constitutes an element of
equipment in the aforementioned laboratory (Prauzner et al., 2203 (Figl).

Fig.1
Sample photograph taken during a QEEG test
Own sources

To simplify, the test consists in reading signals coming from the external sur-
face of head skin. To do that, researchers use theadled specialist caps with
installed sensors that read brain waves generated in the skull afezse are
very small electric impulses resulting from brain work in its different layers (i.e.
brain lobes). They are generated as a result of neuron activity in the brain, and
this activity stems from stimulation of the br&nelements whose function is
responsible for various activity. Thanks to the very sensitive measuring appa-
ratus, they are strengthened to such an extent that they can be recorded in the
course of time. The analysis of professional literature and knowledge gathered
so far makes it pasble to determine with high probability the branactivity,
and more precisely its selected areas. Registered signagsmatgsedy specialist
software and turned into an image, which is thecadled map of brain activity.
Figures 2, 3 and 4 demonate examples of wave reading and their occurrence.



Fig. 2
An example of observed brain activity waves. Particular graphs refer to different wave frequency and#iedartefacts (interference)
Own sources.


























































































































































































































































































































































































































































































