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Editorial

Itis a pleasure to offer you the 9th editaf Educational Transactional Anal-
ysisannual. The last year was undeniably difficult for the scientific environment.
The epidemiological situation in the world limited our possibilities of traveling
and human contact to a large extent. At the same time, it forced us to introduce
new, timeabsabing forms of online work. Thus, opportunities and time that sci-
entists could devote to their research and publications were considerably con-
strained. We are, therefore, even more proud and happy to present the next mag-
azine issue, which shows its constaevelopment, both from the factual, esthetic
and formal point of view.

We are glad to announce that beginning with the issue no 9/2826ational
Transactional Analysibecomes a publication issued entirely in English. We
hope that it will help to pmmote it internationally and gradually attract foreign
authors. We make every effort to improve the research content of published arti-
cles. We are on the list of journakscognisedy the Ministry of Education and
Science, with the score of 20 points fquublication. In 2020, we addd&tHuca-
tional Transactional Analysito theDirectory of Open Access JourndBOAJ).

We publish all our articles on tl@&eative Commonkicence contributingin this
way to the popularization of science and the concept otational transactional
analysis.

From the next, the tenth issue, we shall have a call for papers for a new section
I Other therapeutic concepts in education. Thus, we hope it will help us acquire
new authors angopularisethe concept oEducational Trasactional Analysis
also among researchers dealing with other areas of social sciences. We already
kindly invite all the authors to submit their articles for the new section.

We invite all interested readers¢ajoy the content ofthe issue no 9/2020.
Undoubtedly, everyone shall find here a source of inspiration and an opportunity
for further discussion or reflection.

The EditorialTeam
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Abstract

Referring to the issues tfansactional analysis and E. Beimebservations, in this article the
author refers to the concepts of hunger (Stewart, Joines, 2018,i1197., 9®mkiewicz, 1984, pp.
98i 102) and recognition signs (Stewart, Joines, 2018, pl.138 as important aspeastbuilding
a culture of dialogue since the early years of human existence. The author focuses on feedback as
one of the basic tools, which allows the teacher to provide knowledge effectively and to set the path
of development. The author indicates devaiept through communication as a key element in
shaping the attitude of a young person. In this process, feedback plays a significant role as a catalyst
of potential. It allows for monitoring and responding to the needs of the pupil. Thus, it significantly
influences the shaping of the sense of his or her value.

Keywords: hungers, needs, recognition signs, feedback

The only way to influence another person is to talk
about his desires and to show him how to fulfil them

Dale Carnegie

Introduction

Undoubtedly, the art of effective communication lies at the basis of effective
selFmanagement in private and business environments of every human being.
Before we consciously manage these areas, however, we shape our personality as
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https://orcid.org/0000-0002-2925-371X
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observers of the worldtudents of life. We gather knowledge, skills and experi-
ence. We take them from the environment while acting in a series of everyday
events. We create our own history, which, in transactional analysis, is referred to
as the life script (Stewart, Joine§18, p. 129). People who are role models for
us, our masters, have a significant impact on our development. Family, school,
friends, and subsequently work constitute the sources of the influence of shaping
human attitude. With time, we ourselves become nebdels, masters. Teachers
and educators play a special role in this chain.

How do the behavioural patterns of other people influence the conscious atti-
tude of a young person? What is the guarantee of shaping a sense of his or her
worth?iiThe only way tanfluence another person is to talk about his desires and
to show him how to fulfil themi this is what Dale Carnegie, an American psy-
chological and historical writer has written. Thus, commitment, creativity, the
ability to gain and build trust, openndsslooking for new solutions within the
framework of the teachetudent relationship which is being constructed, are im-
portant values in education. Consequently, these factors influence the develop-
ment of a young person and are reflected in the reseilts bhe achieves. They
also constitute a response to peépleatural needs, which were the subject of E.
Bernds research. He calls them hungers (Stewart, Joines, 2018, if¥, 96
Tomkiewicz, 1984, pp. 9802).

commitment creativity trust activity cooperation

meeting the needs (hungers) culture of dialogue- achieved results

Fig. 1
Factors influencing interpersonal relationships and performance indicators

Source: avn study.

Where are the sources of hunger?

Quoting the words of his mentor, J. Maxwell (2020, p. 61) claims that the
personal ability to efficiently seek agreement is a component of three spheres:
fintellectual, emotional and actAccording to J. Maxwell (2020, p. 62), this
means that the messagkthe dialogue must consist of three areas: thoughts
determining knowledge, emotioiisexpressing feelings and activityshown in
acts. J. Maxwell adds that the essence is constituted by the ability to seek agree-
ment. It is possible duetbocusing on othes, openness and
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authenticity, andalsoduetoemaining comprehensible
for others(Maxwell, 2020, p. 135).

Maxwellés wads are reflected and widely developed in transactional analy-
sis. As indicated by E. Berne (2004, ppl18), a proper diagnosis and the level
of satisfying the needs that we all experienceungers i are of great im-
portance for the efficient functioning a human being. A. Tomkiewicz (1984,

p. 98) explains that the concept of hunger, which E. Berne uses to illustrate human
needs, results from deeply rooted biological needs, which in the next stage of
development, function on the psychological level. As tuthor points out
(Tomkiewicz, 1984, p. 98), E. Berne distinguishes three types of hungers:
recognition, stimulation and structue

The results of sociological research confirm the significant importance of the
first of them, hunger for recognition. e current literature on the subject,

M. Buckingham and A. Goodall (2020, p. 132) recall this phenomenon. They
have written:fiepidemiologists, psychometricians and statisticians have shown
that so far, the best predictor of heart disedspression and suicidal tendencies

is loneliness when deprived of attention, we simply witbheBeing noticed is

a natural human need which starts in infancy. At each stage of his or her life, each
person expresses the need to gain the attention afdthe different degree and

in a different way. By observing students in the school environment, in their be-
haviour we can perceive many signals through which they express their need for
attention. Students send specific signals that are to evoke anefacth the en-
vironmenti from the teacher or colleagues. Such signals are transmitted both by
students who are very good and those who cause educational problems because
of their approach to duties, commitment to study or demonstration of indifference
or opposition, or withdrawal. The stimuli that they receive in the form of appre-
ciation, praise and approval can significantly and constructively influence their
sense of value. Importantly, also negative stimuli, such as a reprimand or grimace
of dissatisfation on the teaché face, indicate that they have been noticed
(Stewart, Joines, 2018, p. 97). In both cases, both through appreciating and disci-
plining, their recognition hunger is satisfied. Observations of the school environ-
ment show that the conseaque of the perceived lack of attention, and therefore
lack of satisfying the recognition hunger, may be withdrawal, loss ctesfi-

dence, or demand for attention through irrational behaviour. Such a situation is
not conducive to the development of youyrepple. It exposes them to making
mistakes and lack of use or improper use of their potential.

The second hunger described by E. Berne (2004, p. 8), stimulation hunger,
addresses the need for activity and contact with other people, the need for physi-
cal mntact, which in turn is an excellent carrier of emotions. An insatiable stim-
ulation hunger can hinder young pedplelevelopment, causing their impair-
ment. The correctness of E. Befimebservations concerning defining stimulation
hunger has been confirahdy the experiment of R. Spitz (Stewart, Joines, 2018,
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after Spitz, 1945, pp. 534). It shows the differences in the development of in-
fants raised in an orphanage and by mothers or other legal guardians. Despite care
shown to the children from the orplaye, they lacked the exclusive love, com-
mitment and closeness received by children developing under their pasests

This resulted in noticeable physical and emotional difficulties in the development
of children brought up by institutional caregiverhe cited experiment relates to
infancy, but the consequences of these experiences can be clearly observed in
adult life, when the ability to build and maintain relationships, the ability to co-
operate in the peer group and emotional maturity are the cengastnecessary

for human existence in society. In the work of a teacher, we will find examples
of satisfying stimulation hunger, for example, while managing the potential of
students.

Hunger for time structur ésthe third hunger listed by Berne
(Tomkiewicz, 1984, after E. Berne, 1970). It means that people strongly need
a specific time and space frame. This need is usually realised through specific
activities, among which transactional analysis indicates, inter/eitiaal, isola-
tion, entertainment, éarnal activity, games, experiencing intimadyomkie-
wicz, 1984, p. 101). This need seems to be mostly satisfied in school structures.
Daily schedules, lesson plans and grading scales help to satisfy hunger for time
structure. There is still another elemavhich deserves attention and can posi-
tively influence building an effective dialogue between the teacher and a student.
The evaluation system enriched with feedback elements will allow both to sys-
tematise work and to satisfy recognition and stimulationgers. Evaluation
combined with feedback will be individualised, which means that it will focus on
the student, his actions and behaviours, instead of concentrating only on the in-
sensitive standard grading systems.

Recognition hunger Stimulation hunger Hunger for structure
The need to be seen | The need for contact with oth Lesson plan
Demanding the teachisratten people Day schedule
tion The need for new challenge{Deadlines for completing tas
Fig. 2

Hungers as amportant aspect of the educa®awareness in working with students

Source: @vn study
Human needs constitute a wide area of analysis of the possibilities of satisfy-

ing them. As A. Tomkiewicz (1984, p. 98) notée main goal of transactional
analysisis the personal growth of a human being and the improvement of inter-
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personal relations in social systetn$herefore, there are reasons for observing

an active search for methods of effective student development by using the skill
of an effective dialoguwith a young person. This is one of the key activities in
strengthening the competences of pupils and increasing the effectiveness of their
work at school.

How does feedback support the classic grading system and help
to meet the studenténeeds?

Feedbacks one of the tools that allows the teacher to synthesise the motiva-
tion and assessment of the student. J. Maxsv€B020, p. 135) statement that
Aetaining information for oneself brought isolation, not suatesgphasises the
rightness of using feedback as a tool supporting the classic evaluation system.
The feedback process can be carried ontdividually with the
student’ in situations connected with his or her actions and behaviours, or
in a group process§$ insituations involving joint project activities of
a team of students. The introduction of feedback elements will allow for:

0 effective response to meeting the needs of the pupil(s)
0 identifying the potential of the pupil(s)
0 effective work in the techer/mastepupil(s) relationship

As indicated by Wilczewské2019, pp. 4950), inviting a young person to
active dialogue and work based on feedback, both in an individual and group
processes, causes that a student
0 gets used to the right to freedomenfpression, in terms of both praise and

attention (meeting the need for recognition)

0 learns good practices in building dialogue with others (satisfying the need for
stimulation)

0 learns to take responsibility for words (satisfying the need for stiioul)

d acquires abilities of constructing and transmitting messages (meeting the
need for structure)

0 acquires the ability to demand feedback for himself or herself (satisfying
recognition hunger)

Ignoring work based on feedback and stickinghtotraditional grading sys-
tem causes that students receive a concise message in the form of a grade corre-
sponding to a specific value on thi6lscale. For them, such an assessment is
only a confirmation of the state of their knowledge and may lead foltbeing
interpretationsfil know everythin@i in the case of an excellent graéieknow
enougld i in the case of a very good gradiapt ba@d i in the case of a good
grade,fil know that | do not know something, gétin the case of a satisfactory
grade, orfil know that | have not learnéd in the case of an unsatisfactory grade.
Unfortunately, the areas of needs are not fully satisfied in this way, which does
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not have a positive influence on further development. It may even pose a risk of
slowing it down or stopping it. The consequence pbiang persods reaction to
a perfunctory assessment is most often the adoption of an attitude of relief or
defence. The most serious threat is the failure to continue the activity. Assessment
is the final stage. In the case of adopting the attitude iefralvery good grade
compensates for the effort put into preparation for the task and usually does not
serve to analyse the potential and to duplicate good practices. The student intui-
tively makes one sound conclusion that if he or she prepares respdosib
a task, a reward and/or praise will follow. However, this substitute for the satis-
faction of recognition hunger does not stimulate any additional inspirations, as
they may be unrecognized by the student. In the case of a defensive attitude, on
the other hand, there is a very high risk of turning inward and keeping oneself
closed off, so as not to deepen the feeling of inferiority. Even if the student tries
to explore the topic on his own, the effect of his actions will most likely be very
brief andshortlived. Unsatisfied needs are a straightforward path to discourage-
ment, and thus a blockage for the pégdevelopment.

In common practices, we find recommendations that a properly constructed
assessment based on feedback should emphasize bothepasiibns or behav-
iours of the student and actions and behaviours that require improvement. How-
ever, as reported by M. Backingham and A. Goodall, in the Harvard Business
Review (2019), honest praise and criticism contained in feedback often does not
resut in a significant increase in the development rate. According to the authors,
the reason may lie in the hypothesis that each person may define perfection dif-
ferently. Thus, each student may strive to satisfy different needs, which do not
always have to beonsistent with those selected by the teacher. Thus, the moti-
vational factors for each student can also be completely different. Therefore, the
question should be asked what universal factors may be important in constructing
and implementing motivating éelback that is effective and developmental for
the student.

Sender Receiver Implementation
content emotions analysis with qu-
style distinquishing estions
value value

Fig. 3
The process of feedback flow

SourceWilczewska, 2019, p. 89

The feedback culture is built by the behaviour of all people involved in the
flow of information. The teacher can use a number of tools that are key to the
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development and improvement of studémterk efficiency. It is essential, how-

ever, that each pargccepts responsibility for the assigned actions. Hence, it is
justified to treat feedback as a complex process, where attention should be paid
to meeting the needs of both sides of communication: the teacher and the student
or a group of students. Thanksthis, it will be possible not only to exchange
feedback, but also to effectively implement the value derived from it and to con-
trol the effectiveness of corrective actions.

As indicated in figure8 (Wilczewska, 2019, p. 89), the sender of the feed-
back, wually a teacher in the school environment, takes responsibility for words,
value and the way they are conveyed. However, it should be remembered that the
feedback process usually starts earlier, at the stage of preparation for providing
feedback (prdeedback) by the senddrthe teacher. Thus, the teacher has the
opportunity to analyse work and needs of the student using knowledge based on
his or her previous achievements. The time preceding the feedback is a very good
moment to reflect on two importans@ects: analysing own resources and
properly preparing to meet the needs of the student or group of students who will
receive feedback. The analysis of own resources may turn out to be a key element
because logically, we will be able to react openly afiecéfely to hungers of
another person, only if we ourselves do not feel hunger in a given area. It is dif-
ficult to imagine a situation in which a teacher with a recognition deficit in
a certain group of students will be able to effectively meet theitsiedhis area.

As an old English saying has iif a teacher wants to teach John mathematics,
he must know both mathematics and dofithe easiest way to achieve this is to
work with a given student, which allows for learning about his strengths and
wedknesses. Otherwise, for a teacher who does not feel comfortable at work as
a valued person, it will most likely be difficult to satisfy this need of the pupils
through appreciating positive results of their work. At other times, when the
teacher does nglay attention to contracting rules which should be in force while
working with a student or a group of students, the need for structure is not met,
leaving the course of events to chance. This can create a chaos effect and results
in a loss of work discifthe. Conversely, if the teacher remains indifferent to the
studends initiative, ideas and suggestions, stimulation hunger will be unsatisfied.

Satisfying all the three needs (recognition, stimulation, time structuring) at
the level of the teacher who ieddback sender allows for initiating an effective
process of feedback, maintaining at the same time the assumptions of transac-
tional analysis in the field of shaping interpersonal relations.

Recognition signs sewn in feedback

In order to conduct an effiai¢ feedback process in the school environment,
being attentive to satisfying the pugilsungers, it is advisable to focus on the
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preparation of the meetingnvironmer, onthe structure of
feedbad, andonensuringthe basisforitsnplementation.

The first aspect which involves setting the date, time and materials necessary
for cooperative work will satisfy hunger for time structure. In school conditions,
the need for structure seems to be the easiest to satisfy. Working tinmmjoiede
by the length of the teaching hour, is an excellent disciplining factor. Cyclical
meetings or announcements made in advance are also simple and effective forms
of satisfying hunger for time structure. They eliminate the effect of being sur-
prised andinprepared. They have a significant positive effect on the comfort of
work, both for the teacher and the students. It is worth strengthening this aspect
by presenting students with the transparent structure of the entire information
flow process, which awsists of three steps: giving, receiving and implementing
feedback. Each stage is associated with a specific responsibility, both for the
teacher and the students.

The stage of giving feedback to the student / group of students
by the teacher

Constructingand transmitting feedback is the
area of responsibility of the senders teachers
(Wilczewska, 2019, p. 90). Making sure that they themselves do not have deficits
concerning respective needs and basing on the belief that meeting the needs of
pupils will bea supporting action, the senders create conditions for an effective
dialogue path. This does not mean that the responsibility for the rest of the process
at this stage rests solely with them, but rather that it can be a significant element
to prevent cor@mination and eliminate distress. The teadhersponsibility is
related to the value that should be provided to the recigights students in the
feedback addressed to them.

A model conducive to conveying a constructive analysis of the stdédents
work, as well as satisfying in a balanced way their recognition and stimulation
hungers, can be the 3KA model (Wilczewska, 2019, p. 91). This model allows
for referring not only to positive and negative actions of the students (specifics),
but also to the studés themselves and their behaviour (positive argument, neg-
ative argument) and the effects of both indications (benefits and consequences).
In addition, finishing the analysis with a recommendation of alternative actions
or behaviours (alternative) causbattthis model encourages both sides of feed-
back for further cooperation. Thus, it sets the course for studarttser devel-
opment plan based on the analysed material. It also allows for maintaining control
over satisfying stimulation hunger, understbede as involvement in moderated
and recommended by the teacher development activities. This, in turn, should
have a positive impact on increasing effectiveness in learning.
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Specifics Positive ar- Negative Alternative
gument argument
Benefit Consequence
Fig. 4
3KA model

SourceWilczewska, 2019, p. 91

Example 1: Individual feedback according to the 3KA model

Specificsi a reference to the situatiofidve just checked your homework, which asked
you to prepare a family trée

Positive argument A | really |liked the artwork and t
appreciate that ydue put a lot of work into this tagk

A benefit of the positive argument fiThanks to this, your work has not only gained an
aesthetic value, busialso really interesting and invites us to learn a fragment of your
family historyo.

Negative argument fiBut I&m concerned that on one side of the tree, you ltaabmays
indicated the source of the information. As you probably remember, this taskswsas al
aimed at acquiring the ability to make thorough and reliable research

Consequence of the negative argumeniiTherefore | cannot consider the task to be
complet®.

Alternative: Al want you to complete the missing
It is also worth asking older family members for information, they are often a mine of

valuable knowledge. Sometimes it is worth inquiring again and asking if they &aven
remembered anything else. It is also worth asking the family to tell you sories sion-

nected with their cousins instead of limiting yourself to asking for names and dates. There

may be many inspirations in such stories. Where did you get most of the information so

far? Has this source run out, yet? What other ideas for searchingwanformation do

you have®

Example 2 Feedback according to the 3KA model in work with a group
of students

Specificsi addressing the situatiofiThank you for presenting your comic containing
your opinions about selhanagement in tinte

Positive argument @i Very glad that yolve approached this task diligently. | can also
see that yodve divided up your tasks in a walbnsidered manner. In addition, yoa
written a really interesting story &t good to have such creative studentshertean.

The benefit of the positive argumentiThanks to this, each of you has brought a specific
value to this task, and the whole work covers the topic and contains the required tmessage

Negative argument fiBut Iéve noticed certaiincoherence, different writing styles can
be perceived
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The consequence of the negative argumeriiit causes that the reader has to get used to
a new style from time to time, which distracts and diverts attention from the interesting
contend.

Alternative: filt is worth focusing your attention on the variety of styles and making ad-
justments to them before you put them into the comic book. How would you do ibnow?

The example of feedback in the 3KA model addressed to an individual stu-
dent as well as to agup of students create space for multipeecognition
signs. According to I. Stewart and V. Joines (2018, p. 97) recognition signs
consist of:

60 verbal or non-verbal 1 found in words, facial expression and
intonation, as well as in gestures
0 positive or negative i inthe provided examples they are found

in positive argumentsil can see and appreciate that u@uput a lot of work

into this task) and negative argumentdd@n concerned that on one side of

the tree, you havénalways indicated the souroéthe informatio),

60 conditional (fiyoudre put a lot of work into this tadkor uncon -
ditional (fités good to have such creative students on yourdeam

In positive messages addressed to the student, many positive signs of recog-
nition can bencluded, which, on the one hand, will satisfy the need for recogni-
tion and appreciation, and on the other hand, will strengthen the sense of value.
This is a favourable environment for the effective development of the student.
However, recognition hungevill also be satisfied with a negative message be-
cause it shows the teacbeinterest in areas that require support in the search for
new inspirations and solutions. Although it is unpleasant, it leaves room for de-
velopment and, what is more, recommerafaireceived from the teacher are
a driving factor.

Recognition signs in feedback the stage of receiving feedback
by a student / group of students

Following the next stage of the feedback flow procasse moment
feedback is received by studesgtthey, as the re-
cipients, take over the responsibility(Wilczewska,

2019, p. 90). It is important that students are aware of it. Prior information about
this relationship will allow for maintaining the comfort of cooperation in the
sense of satisfying hunger fstructure.

As the construction of balanced feedback includes both praise and attention,
the assimilation and acceptance of feedback is usually accompanied by emotions
that can disturb perception of values. Value is a key element of balanced feed-
back. Thertore, the teachés task is to carry out such an analysis of popits
tions that will trigger the desire to implement changes (Wilczewska, 2019, p. 74).



Feedback as an educational téol 23

In order for the feedback to fulfil its function, students should be able to extract
value from the otained, both positive and negative messages. As a result, they
will be able to implement activities that strengthen their potential, improve their
work, and have a positive impact on their effectiveness. Work based on the stu-
dent®potential will also allav for developing an attitude that accepts own weak-
nesses in areas where pupils notice limitations (Wilczewska, 2019, p. 57).

The sendeteacher may turn out to be a factor supporting or inhibiting stu-
dent®involvement in the implementation of the distimghed value. A$. Stew-
art andV. Joines (2018, pl00) note,fipeople give different value to signs of
recognition, depending on who transmits them and dchoMloreover, as
A. Tomkiewicz (1984, p. 99) note§the manner and quality dfansmitting
recognition signs by the social environment is of significant importance in shap-
ing life attitudes towards oneself and the environiineéftherefore, the relation-
ships between the teacher and students are crucial, and, at the same time, they
conrstitute a pillar of mutual trust.

I. Stewart and V. Joines (2018, p. 101) also draw attention to false recognition
signs, which in the case of procedural feedback may become a kind of trap. The
teacher as the sender of feedback may fall into it, for ex@arylusing a con-
nector in the form of the wotfibutd. The positive argument followed by this word
will be significantly deprived of its positive value, if, in the further part of the
statement, negative arguments or words that reduce the value of tivepaosi
gument immediately appear. An example of such practice is illustrated by the
following sentenceflYoudve written an interesting story, but its structure and
style are chaotit The subsequent sentence is another example of a message
which, despitets seemingly positive overtone, contains a negative message:
il Y dva written an interesting story, did anyone help yolfithe student does
not leave this fact unnoticed, he or she will most likely read the message as a false
recognition sign, which caraase negative emotions. Therefore, the authority of
the teacher is important in the process of balanced feedback. Thanks to him or
her feedback becomes credible and possible to implement.

Recognition signs in feedback the stage of implementing the
value extracted from feedback

The flow of feedback may be influenced by a number of factors resulting
from experiences, beliefs about oneself and about the location of the feedback
recipient. These factors often generate reactions in which we can notice barriers
preventing the effective use of the value derived from feedback, and thus, the
further development of the student. Interestingly, they can appear in relation to
both positive and negative messages (Wilczewska, 2019, pp. 103, 105), and thus,
to positive ad negative recognition signs conveyed in them. As reported by
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I. Stewart and V. Joines (2018, p. 102), in transactional analysis there is a belief
that every person likes his or her favorite signs of recognition, and consequently,
analyses them and seleety filters them. This means that we openly re-
ceive recognition signs that we believe are right and consistent with our image of
ourselves. Conversely, we hamper those that are not consistent with that pattern.
In such a way we maintain our opinion aboutselves.

Filtering recognition signs can have a significant impact during feedback im-
plementation by the studernf.h e bl o ck a g ethat may appear after receiv-
ing positive arguments may result from the inability to accept praise. Thus, pupils
may filter po#tive recognition signs and withhold them as not matching their self
image. For example, the student may thfilkvas simply lucky. In this way, he
or she deprives the performed action of importance or considers the praise as
courteoudithe teacher is ne and thas why she praises meThe student may
also run into a high opinion of him/hersélfknew | was the beét Such an in-
terpretation of recognition signs may result in the inability to distinguish values
from the positive components fgledback, and, consequently, block work on the
studends potential and strengths. In order to prevent this phenomenon, appropri-
ateindicationsandanalysis with the help of ques-
tions should be provided, for exampR\Vhat are you most satisfied with?
fiwhat is most important in the praising comments addressed ta.\®iuilarly,
in the case of comments referring to areas requiring development, if the student
is devoid of critical thinking about himself/herself, he or she will probably filter
recognition gns derived from the negative argument (éstpe picking on me
fiwithout exaggeration, a satisfactory grade is also a giédglad bre passed).

The student will find the criticism unfounded and may not want to agree with it.
Thus again, it is crual to provide appropriatétndications andanal-
ysis with the help of questio® which, this time should
focus the studefi attention on accepting the teadagrerspective and next, on
isolating the value derived from it. In this case, the following qaestivill be
helpful: Alf you were to do this work a second time, how would you play it?
fiwhich of the discussed elements would you like to deal with first in order to
improve them8Such activities are the beginning of the feedback implementation
path (Wiczewska, 2019, pp. 10204).

The stage of implementing the value extracted from the feedback is therefore
the stage inwhiclthe student retains responsibility for
the received feedbalk and his actions are stim-
ulated by the teacheds inspiration. Inthis step, the role
of the teacher should involve preparing the student to work with his or her own
beliefs. The student should be aware of the blockages that might occur. It is
a mistake to ignore their presence as an emotional response. It isavatiimg
the possible blockages and sources of possible falsification of recognition signs,
indicating their correct interpretation at the same time:
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0 not underestimating the benefits that come from positive feedback, encour-
aging the duplication of goodactices this will help to shape the studémt
selfawareness and increase salfue

0 adistanced approach to constructive analysis in areas requiring improvement
by recognizing the teact@rperspective as different and being subject to re-
flection onthe studeris sidei this will prevent loss of motivation due to
perceived criticism

Blockage Indication Analysis with que-
stions

BIAQ (+) / BIAQ ()

Feedback implementation

Fig. 5
BIAQ FI

SourceWilczewska, 2019, pp. 10310,

In order tosuccessfully complete the feedback process, the student should be
prepared to deploy the extracted value by implementing good practices which
may generate further benefits and by making corrections in activities or behav-
iours which have not been effectige far. In this aspect, constructive questions
play a key role (Wilczewska, 2019, p. 55). They also act as stimulators in the
studends development:

A new need fiwhat do you need to do this task betbe®? fWhere else can you apply
the method of work thatllowed you to do the previous task so well?

Inspirations: fiwhere will you find help / suppordr iwhere is the source of your in-
spirations, where did you find inspirations for the previous task and how can it help you
in subsequent tasks?

Prevention: iWhat might prevent you from doing this task beten¥How did you deal
with the difficulties in the previous task?

Elimination of the threat: A What can you do / what will vyo
Who can help you with thigdr fiHow did you eliminate problems in the previous task?

Exchange of recognition signs in the feedback process

If the student effectively implements the value extracted from the provided
feedback, he or she can transform the flow of recognition signs, becoming their
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sender. Thanks to being involved in improving his or her own effectiveness, vis-
ible in the results foteaching, the teacher can feel like aauthor of positive
changes. Below, an example of positive recognition signs exchange is provided:

StudentifiThank you for the valuable tips youe given me

Teacherfildm glad that yodve used these recommendati@o effectively and found new
inspiration®

Positive recognition sign ghataccompany these exchanges
stimulate both sides to act.

This does not mean that the pdpilailed or abandoned attempt to implement
changes deprives the feedback exchange protessognition signs. It may con-
tain negative recognition sig$ such as arrogance or the stu-
dents attempt to confront comments. It can also mean a refusal to accept specific
recognition signs given by the sender. Such a situation may occur, for example,
when the teacher provides overly elaborate feedback which the student may not
understand.

Possible patterns for the exchange of recognition signs have been described
by Stewart and Jones (2018, p. 106 after McKenna, 1974, pp4R@vho point
out that apa from giving, receiving and refusig, transac-
tional analysis provides one more solution for exchange of recognition signs in
the form of as kin g for them. It is worth ensuring that the teadaeand stu-
dent®work based on feedback enables the presenak fofur models of recog-
nition signs in the exchanged messages. This way of acting will prevent loss of
motivation and will consciously influence building studésesli-esteem. It also
supports students in conscious functioning in their environment and in the ability
to interpret the phenomena that occur around them.

Summing-up

Research conducted by E. Berne shows the presence of human needs from an
early age. Eacbf us writes our own life story, which, in transactional analysis,
is called script (Stewart, Joines, 2018, p. 129). According to E. Baompt is
what a person planned in childhood, and life course is what actually happens
(Stewart, Joines, 2018, p50). Some of the elements that, according to the au-
thors, make up the life course are external events and autonomous decisions. We
find both of these aspects in the feedback process, which is an important tool
supporting the effectiveness of educationalvities. In this case, the external
event is the presentation of another pets@oint of viewi the teachés way of
looking at the activities or behaviour of the student. The autonomous decision, on
the other hand, involves the studirdcceptance aejection of the perspective
presented by the teacher. It is crucial to find such common ground that will meet
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the needs of both the student and the teacher, so that, as a consequence, the stu:
dents development can proceed effectively.
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The issue of suicidabehavioursand risk factors

On its webpagevww.who.int the World HealthOrganisationstates that
nearly 800 thousand people commit suicide every year, and there are 20 suicidal
attempts to each committed suicide. Itlimast the number of inhabitants given
on Wr & wabsitewww.wroclaw.pl which is home to 825 thousand people.
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This comparison unquestionably points to the significance of the issue concerning
suicidalbehavioursn society.

The publicati on o018)li&drigkBactgrHiokgdywihtthe 2 0 1 8
healthcare system and society, community and interpersdaigms, as well as
individual ones. There are the following risk factors concerning the healthcare
system and society in general: difficult access to healthcare and obtaining proper
treatment, easy access to means enabling one to commit suicide, wrdag med
information policy on suicide which is shown in a sensational way, increasing the
ri sk of sui ci dostigrmatsingpgopldiseekihgl helpwiee ts sui-
cidal behavioursmental issues or substance abuse. As far as risk factors pertain-
ing to comnunity and interpersonal relations are concerned, one can list war and
natural disasters, acculturation stress (experienced by e.g. indigenous inhabitants
or refugees), discrimination, feeling of isolation, harassment, violence, conflict
relationships. Riskactors at an individual level include former suicide attempts,
mental disorders, alcohol abuse, financial loss, cases of suicide in a family.

Detention by means of putting someone in a penitentiary institution is a factor
that increases suicide risk terémes! hence, among many forms of penitentiary
influence, there are procedures that aim to prevent sulEtialvioursand to pick
out individuals who run the biggest risk of making a decision to take their own life.

The threedegree model of suicidergvention implemented in 2010 ¢Li
z i Ec zy k 27)igd¥fidient,as since in was introduced, the number of suicide
attempts among individuals in the conditions of penitentiary isolation has de-
creased.

The last decade is not free from successful seiiattempts among prisoners,
hence a constant needatimalysehe effectiveness of undertaken measures, which
would make it possible to look anew at this issue, and maybe offer new systemic
solutions facilitating more efficient prevention measures.

Transactional Analysis and life in confinement

From the perspective of Transactional Analysis, the relation between the Par-
entChild ego states constitutes a starting point of the prisdnprsson guard
officers relation. A prison as a total institutionposes many bans and orders.
Everything that happens within its walls is described in directives, instructions,
rules, official and unofficial (subculture) ones. It lets us assume that the normative
Parent and the adapted Child will be the most frequesttd ego states in inter-
actions. It can be noticed in relations between prisoners and prison personnel,
where nothing happens without given consent, priséog@toons depend on of-
ficerdactions, andehaviourexceeding the approved regulations areemted

1 Cf. The World HealthOrganisation the PolishSuicidological Society Suicide Prevention.
A Manual for Prison Guard officers, GenéVéarsaw2003.
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by code penalties. Similar rules regulate relations in informal structures, i.e. in
criminal subculture, the sealled kiting, where compliance with a series of norms
and rules is required from group members under the pain of penalty, e.g. social
isolation, stigmatizationGenerally speaking, in order to show the framework of
prison relations, it can be stated thviile performing their dutieqrison officers

react in accordance with the Parent ego state, punishing and praising, criticizing
and enouraging, being responsible for upbringing, tradition, values, ethics and
conscience (Rolgoll, 1995, p4). On the other hand, prisoners, to adjust to new
circumstances, react complementarily, displayetpaviourscoming from the

Child ego state.

Takinginto account the analysis of suicidehavioursn Polish penitentiary
institutions (Lizi ®zyk, 2014) , it [
making a successful suicide attempt demonstrated decreased activity. They re-
ceived fewer regular prizeand were subject to fewer disciplinary measures, they
served their sentence in an ordinary system, where prisoners are not given any
duties andehabilitationtasks, they also kept in direct touch with a smaller num-
ber of <cl| ose pe op3F)eThe aloremanti@ued fadt suggests 1 4
that withdrawal might be the main way of structuring such péepime and
might significantly influence an increase in suicide risk, limiting possibilities of
getting into interactions and obtaining signs of ackedgement. Moreover, the
results of the aforesaid analysis show that prison personnel should pay particular
attention to persons demonstrating oversubmissateaviouy being obedient,
and, like it is called in prison characteristics, showing the victitstrParadox-
ically, prisoners causing trouble by thie@haviour(showing their rebellious side
more often) get much more attention and consequently various signs of acknowl-
edgement from prison personnel. Due to numerous interventions of prison offic-
ers,they have more opportunities to communicate directly or indirectly their ex-
perienced difficulties and there is more chance that someone will listen to them
and respond to this hidden cry for help. It shows that prisofenstioning
should be diagnosed & as their time structuring and economics of signs of
acknowledgement are concerned, which makes it possible to estimate factors de-
fending them again$tehaviourgputting directly their lives at risk.

As far as penitentiary work is concerned, the stadult ego state of spe-
cialists running rehabilitatioprogrammess crucial. The nature of a rehabilita-
tion group, including the character of committed crimes, has an impact on prison
officers/ workers and their beliefs, moral norms, opinions on punishsoéable
for particular crimes. Letting these elements constantly influencés ovesy of
thinking without maintaining an appropriate distance and without being aware of
ongs own processes may lead to minimizing difficulties reported by prisoners,
ignoting problems experienced by them, overlooking warning signals, which
might result in erroneous intervention, or even worse, lack of it when the situation
becomes dangerous.
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Prophylaxis of suicidal behaviori adopted procedures

Currently bindingPrison Service Order no 10/20 issued by the Director Gen-
eral, concerning the prevention of suicide cases among imprisoned people is the
third version of the provisions introduced for the first time in 2010. It divides sui-
cidal prophylaxis into thes] 2"¥ and ¥ degree one (the Order 10/2020 DGSW).

The further part of the article shall focus on particular order provisions and
their relation to particular activities and their understanding in terms of Transac-
tional Analysis.

Pre-suicidal prophylaxis of the I degree

Prophylaxis of the Lldegree is directed to all prisoners and includes several
activities mainly based on widelynderstood psychoeducation and prevention of
negative effects of confinement.

The tasks classified in the OrdH)/20 as activities within the framework of
the F'degree prophylaxis can be divided into those focused on three coexisting
elements of penitentiary reality: prisoners, living conditions and prison officers.

Activities concerning living conditions

Activities concerning living conditions are directed towdid®atingfavour-
ableconditions for preserving mental health, ensuring access to healthcare, edu-
cationand psychological support, ensuring access to technical means of saving
lifed (Order 10/202MGSW). Tofulfil these tasks, daily timetables executed in
prisons offer a daily possibility of going for a walk and various cultural and edu-
cational activities. A clear and available daily timetable helps prisoners to order
their activities and organizéeir time in a constructive way. It lets prisoners ex-
perience other than usual time structuring as imposed organization of activities
during the day/ week is often the only plan theglisein their life. The necessity
to adjust to this internal prisonganization facilitates the development of new habits,
which may result in changes concerning time structuring (more activity than with-
drawal), types of signs of acknowledgement one receives (more opportunities to get
positive conditioned/ unconditionedyss of acknowledgement), and changes in the
structure of the Parentgfego state and the Adult ego state in the form of new scripts
(beliefs and information) (Joines, Stewart, 2016, pp44p

Activities concerningprison officers

Activities concerningorison officerdulfil the needio pay attention to criti-
cal moments in isolation conditions,densitisgrison officers to reported prob-
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lems, change in a given prisofsbehaviouror situation, and to educate them in

the area of detectingehaviourssignaling the possibility of autoimmunity and
providing first aid to people who took their own BféOrder 10/2020 DGSW).
Cyclical workshops run at different institutional levels &f #rison Service con-
tribute to broadened knowledge about signals pertaining to the suicide crisis and
binding procedures. Detailed analyses of committed suicide lesbso elimi-

nating lacks in the system. In the ideal world, it would mean the eliminafio

the suicide issue in the conditions of penitentiary isolation. In fact, it results in
the decrease in successful suicide attempts over the years, from 40 cases a year
in20062 009 ( Ggowi k, Vizbtcasds a year h@@M)9 (Su-o 2 3
preme Audi Office Report, 2020, b4). Broadening orie knowledge with new
information andanalysingcases that can be used when it is necessary to take

a decision enrich the resources of the Adult ego state, thanks to which it is easier
to act on the basis of e knowledge and experience in crisis situations, and to
efficiently manage emotions experienced in difficult situations. The belief that
At he pr oc edhayconstitpte soproating$actor which makes it easier

to soothe fear occurring togetheittwawareness of responsibility for other peo-
ples lives.

Activities concerningprisoners

The main emphasis of the Order is put on activities thditadémit negative
effects of confinement, develop affirmation of life, intolerance of autoimmunity,
teach selfcontrol, provide social support, relaxation techniques and socially ac-
cepted ways of solving problems and conflicts, eliminating cases of intolerance,
discrimination and social isolation, and preventing negative ways of adjusting to
penitentiary islationd (Order 10/2020 DGSW). Following the aforesaid guide-
lines is possible when a given prison officer uses the positive Protective Parent
ego state in their relation with a prisoner, and their help and care are shown with
genuine respect for@erson who is helped (Joines, Stewart, 2016, p. 34). While
contact filled with empathy and understanding is generally attributed to psychol-
ogy, the necessity of such intervention in contact initiated by educators or ward
heads might not be so obvious. Brigguards work in constant contact with pris-
oners, providing their services all day round, directly in their cEligy realise
tasks concerning constamonitoring of prisoners They are unconsciously one
of the main sources of signs of acknowledgemehtle realisingeveryday ac-
tivities connected with, amongst other things, monitoring meal distribution, or-
ganizing daily walks or controlling telephone conversations (in closed prisons)
(KKW, 1996). Even listening to a prisoner, which is one of the waygve
a positive sign of acknowledgement, is an activity bringing about effects signifi-
cantly exceeding the invested energy. Understanding and clarifying other per-
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sorts feelings and point of view produces a few results: it engages the Adult ego
state of lhe listening prison officer and facilitates collecting information useful in
preventive activities, reduces the number of negdieteaviourdn a managed
training group as when we lack positive signs of acknowledgement, we start look-
ing for negative onesllows for releasing accumulated strong emotions in a con-
structive way, expected from the perspective of the rehabilitation process.

Providing prisoners with knowledge about effective ways of reducing tension
and more constructive ways of managing diffiies requires the engagement of
the Child ego state that is interested in what they are told. This task is mainly
realized in the form of group work regularly run by both psychologists and edu-
cators. Each cycle of workshops with a new group includestéige of complain-
ing about the penitentiary systebghaviour of some prison officers and general
hopelessness and powerlessness in conditions of isolat®a.form of an invi-
tation to the game whose result affects the further course of workshopsirgxp
unutterable expectations and anxieties and defining clear rules for the workshops
T i.e. activating the Adult ego stateallows for effective running of group ses-
sions and engaging prisoners in the content conveyed. Positive contact with
a psycholgist also positively influences the quality of cooperation in case of sub-
sequent individual contact (Joines, Stewart, 2016, pp.350).

Teaching how to create and use a support network requires emphatic under-
standing of a given prisortsrway of thinkingand experiencing the world. It is
impossible without the positively reacting Protective Parent ego state. Imprisoned
people are often individuals with a very modest support network or without any.
Lost relations with the closest relatives are often losgver, hence it is so im-
portant to show in relations with prisoners possibilities of benefiting from various
forms of support, not only material one. Regardless of a support type provided,
without the Protective Parent ego state that shows empathy &mlsed on
another persas wellbeing the aim cannot be reached.

Pre-suicidal prophylaxis of the 29 degree

Presuicidal prophylaxis ofthe®?d e gr ee i s addressed t
ers requiring more attention due to increased risk of suidideder 10/2020
DGSW). When suicidal tendencies are noticed, the document &alksher at
Risk of Suicide Carts completed. It contains a series of guidelines how to deal
with a particular prisoner.

A diagnosing psychologist is to determine risk factors afimdtting suicide,
protective factors thanks to which it will be possible to change a given piisoner
behaviourand individual mechanisms of potential autoimmunity. They are also
to issue recommendations suitable for this prisisnerapy.

The most frequent risk factors are: a former diagnosis of mental disorders,
undergone hospital treatment, addictions-selfilation or suicide attempts, and
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behavioutin the secalled critical moments of isolation (Order 10/2020 DGSW)
that includes: first 14 days of isolation, the occurrence of serious problems in
family relations, relations with other close relatives andagorers, serious health
issues, breakthrough moments marked with dates of court rulings, decisions of
courts and prosecutors and administrative decisions.

The main protective factors were determined as increased monitoring and ed-
ucational, psychological amubychiatric care (Order 10/2020 DGSW). They are
principally based on increased control of the pristatsrhaviour more frequent
contact with them initiated by penitentiary personnel, paying close attention to
problems and difficulties the prisoner deaith. Whereas recommendations ad-
dressed to the securitlepartmentvorkers and educators are within the frame-
work of crisis intervention (Badurisladej, 1999, p58), recommendations ad-
dressed to psychologists go beyond the aforesaid intervention. Ayantefigular
monitoring of the prisoné& mental state and undertaking activities that are to
reduce their emotional tension, psychological influence aims at supporting the
prisoner in developing their support network, teaching them particular techniques
of dealing with difficult situations or suicidal warning signals. The efficiency of
these activities depends on the quality of relation with the prisoner.

The actions taken concentrate on the period preceding a suicide attempt,
which is characterized by nawing, suppressed aggression directed to oneself
and suicidal fantasies (Badukadej, 1999, p. 176). A diagnosis of a{stgcidal
syndrome allows for proper estimation of suicide risk and employing suitable
measures. The aforesaid narrowing refers tooplcapacities, the world of val-
ues, interpersonal relations and emotions.

Experiencing on& environment as a threatening one that we have no influ-
ence on and the feeling of being trapped accompanying the experiemae of
rowing the scope of oiepersoal capacitiegBaduraMadej, 1999, p. 176) can
be strengthened by penitentiary isolation, hence monitoring prigomerstal
state during their first 14 days of confinement is so crucial. The feeling of being
trapped in penitentiary conditions is quitelr@athe level of control over prison-
ers is high. Prisoners serving their sentence, regardless of their stage of imprison-
ment, can experience loneliness and the feeling of defeat. In such situations, the
interventions and anxiety coming from the Child stpie and criticgudgement
of the Parent ego state can be balanced by interventions coming from the Protec-
tive Parent ego state of prison officers having direct contact with a given prisoner.
Mechanical execution of o professional duties offers no gsibility of ex-
changes that could be a source of positive signs of acknowledgement coming
from the Protective Parent ego state, e.g. | can see thaeyaaing difficulties,
| can see @ hard for you, | can see something has changed/ nothing hasahange
do you need any help?

Emotional narrowing (Baduriladej, 1999, p. 176) resulting in the occur-
rence of obsessive resignation thoughts or autoimmunity can happen in response
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to the situation of confinement or other changes in a priéotiée. Negative
emotions directed towards suicidal thoughts can lead to depression or indiffer-
ence. Nevertheless, in case of prisoners it is important to know if diagnosed symp-
toms of depression and a limited ability to experience positive emotions are re-
lated to the cuent situation of a given prisoner or whether they result from

a longstanding addictior prison psychologi€s experience allows to state that

in the latter case suicide risk can be considered a bit lower, especially if it con-
cerns penitentiary reoffeads as their stay in prison can be a constant element of
a realized script and it may be rather protective than threatening. That is why the
diagnosis of a prisoné life story is so important in assessing suicide risk.

People being subject to penitenyidggolation are not only sentenced to serv-
ing their time in prison but also to limiting their interpersonal relations (Badura
-Madej, 1999, p. 176). Despite visits, telephone talks or internet communicators,
their contact with relatives is limited, becosnsuperficial or even ceases com-
pletely. Quite frequently prisoners are also faced with lack of understanding from
the side of their relatives without any prison experience. They cannot comprehend
rights and rules governing prison life. That is why the/veture of penitentiary
conditions increases suicide risk.

In this case presence and availability of personnel seems to be the most im-
portant thing. Someone who knows what is going on, understands, is familiar
with prison reality. Thus, eliminating thi®srce of suicide risk shall consist in
providing support of the empathic and understanding Protective Parent ego state.

A proper selection of cellmates shall not be underestimated either. Prisoners
with similar life stories, family situation, attitude tfelcan naturally support each
other, which might be enough at a given moment. They might naturally
strengthen penitentiary and protective influence, informing e.g. about a given
cellmateés abnormal or lifehreateningpehaviour

It seemamportant to undertake actions deriving from a thorough analysis of
information about a given prisoner. While working with prisoners in crisis, it is
easier to initiate actions motivated by fear rather than by conclusions deriving
from evaluation of a giveprisone@s current mental state. It is crucial to refer to
facts and conducted observations to maintain the available Adult ego state, to
verify changesanalysethe effects of undertaken actions and consider available
options. Due to the fact that a givrehabilitation group is led by a team of many
people having various tasks, experience and education, it is possible to look at
a given prisonds situation from many perspectives.

Postsuicidal prophylaxis of the 3¢ degree

Postsuicidal prophylaxis fothe 3¢ degree concerns prisoners who have ex-
perienced a failed suicide attempt. It consists in providing such prisoners with
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help, carrying out a psychological examination in order to determine motives for
making a suicide attempt, to check if thera iseed of further psychological help
and its scope, to develop guidelines concerning further educative activities (Order
10/2020 DGSW). In practice, after suitable medical treatment and a psychologi-
cal examination, thBrisoner at Risk of Suicide Caiglimplemented and a given
prisoner is subject to increased preventive activities. The psychékogibtis
largely based on crisis intervention, like in the case of prophylaxis of'tlie-2
gree, and preventive measures consist usually in placing a gigengarin a cell,

often a single one, equipped with day and niggihavioursurveillance. Such
measures maximally limit the prisodercontact with their prison mates, hence
initiating conversations by prison personnel and their availability is important.

Analysingthe type of measures belonging to-ptacidal prophylaxis of the
first degree, it can be concluded that the quality of these measures can positively
influence a decrease in suicide risk and decrease the number of prisoners in need
of prophylaxisof the second and third degree. Initially this conclusion is con-
firmed in the comparative analyses al
the therapeutic system of imprisonment focused on higipdcialisedneasures
i.e. a bigger number of prison oféirs for a given population of prisoners, turned
out to be optimal for the realization of psaicidal prophylaxis goals.

The awareness of occurring transactions, investing in particular ego states of
prison officers and prisoners or the economy of signs of acknowledgement allow
for more comprehensive and more efficient realization of tasks regulated by ap-
propriate provisions

Leaving the maze of relations and obligations regulating prison life and all the
rules and guidelines describing preventive measures, what we focus on is, first of all,
a relation with a human being. It is a relation where the awareness of internal and
external processes, the ability to make choices and take responsibility for them and
the ability to maintain this relation while experiencing authentic emotions linked with
fulfilment and frustration let one be OK and suggest that others are also OK.

References

BaduraMadej, W. (1999) Wybrane Zagadnienia Interwencji Kryzysowej. Po-
radnik dlapr ac own i k - wKatewice: jBiddlioteksg Bracownika So-
cjalnego.

G§ o Wi, Matybg A. (2010)Samob - j st wa oi2@WARZromeygcIhN R
Wi nzienni gad6&ai23Pol ski e

I nstrukcja 10/ 2020 Dyrektora Generaln
Wsprawie Zzapobiegania samob-jstwom
(Prison Service Order no 10/20 of 5.11.2020, issued by the Director General,
concerning the prevewot of suicide cases among imprisoned people).



38 El Obi eta JASNOSI K

Joines V., Stewart I. (2016) Analizatransakcyjnadzisiaj P o z n a E: Dom Wy
dawniczy Rebis

JongewardD., Muriel, J. (2016)Nar od zi | s iP,z ntayE: wyDgprma | Wy
dawniczy Rebis
Lizi (&c@0i&Pr -by i skuteczne samob:jstwa

tencjarnym wilatach 20102013. Wybrane charakterystyki penitencjarne
Profi |l akt y Resocjdlipacjgl® t9z48 a i

NajwyUsza | zba Kontroli, Departm@ment P
nego, | nf or macj a o] wyni kach kontroldi
KPB.430.002.2020, file no 52/2020/P/19/040/KiPtps://www.nik.gov.pl/
plik/id,22869,vp,25572.pdf

Hogyst, B.Zdpdbieda&mil8d)samob-j st wom. I
towy. Warszawa: Istytut Psychiatrii Neurologii.

Rolgoll, R. (1995)Aby byl sobN. awliryt@awakdjpaeMai e do
szawa: Wydawnictwo Naukowe PWN.

Webpage: https://www.wroclaw.pl/portal/rapout-staniewroclawiazarok-
2019[access on 16.11.20R0

Webpage: https://www.who.int/healthopics/suicide#tab=tab_1[access on
16.11.2020.

Swiatowa Organizacja Zdrowi a, Pol ski e
Zapoh egani e samob-jstwom. Poradnik dlIl a
nej. https://www.who.int/mental_health/prevention/suicide/preventing_sui-
cide_prison_officers_polish.pdfi downloaded from: https://suicydolo-
gia.org/publikacje/

Ustawa z dnia 6 czerwca 1997 rKodeks karny wykonawc4yz.U. 1997 no 90
poz. 557

Profilaktykazac howa E samob:-jczych w war
penitencjarnej z perspektywy Analizy Transakcyjnej

Streszczenie

Zachowania suicydalne w spogecze@Etwie niezale
tematem wymagaj Ncym wi el u dzzniyacgha G aprruermkeancchy,j njyackh

runki odbywania kary pozbawieni a weorkeniwddai , tym
ganie negatywnym skutkom izolacj i, kt - re mogN |
W jednostkach penitencjarnych prewenajgcgdalna prowadzona jest@parciuos zczeg - g o wN

instrukcjnin w sprawie zapobiegania samob-jstwom
om- wi enie poszczeg-lnych zapis-w wspomnianej i n
przedstawieniapodemwany ch oddzi agywa E i analzytransadkayjnek - w w t €
Sgowa kilpuczdowes amob-jcze i samob-jstwa w winzi

cydalnych, analiza transakcyjna.



UNIWERSYTETHUMANISTYCZNO-PRZYRODNICZY IM. JANA DEGUGOSZ £ZWSTOCHOWI E

Edukacyjna Analiza Transakcyjna 2020, nr9

http://dx.doi.org/10.16926/eat.2020.09.03

AnnaHADY
https://orcid.org/000®003084 76532
e-mail: anna.hady@annahady.pl

Building relationships at school by responding
to the individual needs of students and teachers
using the Process Commuil

How to cite Hadyak(2020y. Buidng relationships at school by responding to the
individual needsofstd ent s and teachers usi ng EdukacyjRar oces
Analiza Transakcyjng, 39 53.

Abstract

The purpose of this article is to present the basic concepts and practical application of the Process
Communication Model E in the field of education
veloped by the American clinical psychologist Dr Taibi l€alPauley, Bradley, Pauley, 2002, s. Xxiii
The model shows how to communicate effectively taking into account different personality types by
using communication channels and gives the key to recognizing psychological needs and the resulting
individual motivations specific to the base type of personality and phase, i.e. the currently dominant per-
sonality type (Kahler, 2008, pp.i48L, 111 116). Also practical conclusions from the application of the
model in the field of education in schools in the US&m@esented (Donlan, 2003).

Keywords: Process Communication Model, communication, psychological needs, education,
relationship

Better teachefxompetencies in building relationships would be beneficial to everyone. Chil-
dren have many competencies, betr¢his one thing we cannot demand from them: they are
not able to take responsibility for the quality of their contact with adults (Juul, 28, p.

These are the words of Jesper Juul, a Dutch therapist and educationalist, author
of many books on bririgg up autonomous children, respecting their individual
integrity. His bookSchools in Crisiswhat wemustdo to improve the situation for
children parentsindteachers accurately diagnoses studemd teachefburnout,
caused, among all, by lack of appropriate communication between the three sub-
jects mentioned in the title, and by lack of care about both stddemtseacheds
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needs. The role of teachers, parents and educationalists is to raise the standard of
living for us and other generations. According to the American psychologist, Dr
Taibi Kahler, to achieve success in that field, we have to support our children in the
way that is best for their individualifPauley, Bradley, Pauley, 2002, p. xi).

Nowaday, we can notice an even bigger crisis of school and the whole sys-
tem of education, expressed by the teadistrike (2019) and a growing percent-
age of depression and suicide cases among school teenagers (2020, https://
akademiaprzyszlosci.org.pl/raparddolowaniu/). It is necessary to make use of
tool s avai |l adwiteoutivhitieg far eqaalydiesimablevbut possibly
remote education reforms. The PCME i s
and students, which translates into a better athesepin the classroom and en-
sures better conditions for the process of learning.

The message sent is not always the message received
Virginia Satir

The article presents a practical model that supports building genuine relation-
ships between teachers anddgtts in the school environment, verified by nu-
merous scientific researches and nearly 30 years of practical use in various areas
of life, beginning with business, via politics and finishing with education. The
Process Communi cat i ooldekogke by Fhe Anserican v er i
clinical psychologist, Dr Taibi Kahler. According to the assumptions of the
model, recognizing well the perception of the speaker and their current psycho-
logical needs is a key to genuine understanding, which also lets usoavoiia-
imize misunderstanding and minimize distress (Kahler, 20085). Without
good communication, there are no authentic relationships that constitute an opti-
mal learning environment. The PCME of
matches natural prefaerees of the receiver, thanks to which a teacher knows how
to send their message so that its content is well received by a student. Like Kahler
wrote, while using a shewave radio, both parties must be on the same wave-
length to hear each other. Similarueryday communication requires individu-
als to use the same channel if they want to hear information well (Kahler, 2008,
p. 68). Using the PCME in education su
munication style that matches a given student best, amdtimating and solving
problems by understanding individual needs (Pauley, Bradley, Pauley, 2002, p. xi).

The article briefly presents the development of the concepts that resulted in
creating a complete model and possibilities and examples of its vsdeinto
build good relationships in education.

Kahler & drivers and needs

Based on Eric Beriig five conditions: words, gestures, tone of voice, facial
expression, body posture, in his clinical work Dr Taibi Kahler noticed behaviours
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lasting less than aeW seconds that always occurred directly before noticeable
behaviours linked with distress (Kahler, 2008, p. 4). After a few weeks of obser-
vation, Kahler distinguished five separate behavioural signs that he called drivers.
There are no feelings connecigith drivers, and getting out of a driver gives us

a sequence of stress and strengthening a life script (Kahler, 1975, p. 280). On the
other hand, frequent staying in a driver mode strengthens a life position of con-
ditional being OK. Being aware of entagim driver and having knowledge of
sentence patterns used there, we can change their formula and influence a change
in a life script (Kahler, 1975, p. 283). Nearly 50 years after this discovery, the
research conducted during that time confirmed the cllisteof drivers: Be Per-

fect (introjected and projected), Be Strong (introjected and projected), Please
Others, Try Hard, Hurry Up (Kahler, 2008, p. 5).

fiLife reflected in a sentence pattern

Having defined the concept of a driver, Kahler formed the coméeptinis-
cript, which determines a sequence of distress triggered by a driver appropriate
for a given personality type (Kahl|e2008, p.7). Earlier on, Eric Berne had de-
fined a | i f-eonssiaus lifeglan chosen ifi ahildhag@@ollignon,
Legrand, Parr, 2010, 211). The miniscript is a sequence of behaviours taking
place within a few minutes or even seconds, which results in strengthening a life
pattern (Kahler, Capers, 197428). In his research, Kahler confirmed that while
listening atentively, it is possible to find a pattern in one sentence,
a pattern that a given person keeps repeating again and again in their life. What
is more, every moment of the day, we are either in our miniscript in the OK or
the notOK position, strengthengour life position in this way (Kahler, Capers,
1974, p31). Referring to the area of education, it is easy to conclude that students
who are constantly at a loser position in their school environment and who do not
receive a welformulated invitation @ get out of distress and regain access to
their resources, are consolidated in this position.

Contact doors

The American psychiatrist Paul Ware, Kaliefriend and colleague, devel-
oped t he fdcoonaept avluch fadlimtesreffective communioativith
clinical patients and further development work while focusing on behaviour,
thinking or feelings dependent on an individeadreferences (Ware, 1983, p. 11).

Dr Ware sequentially conceptualized thoughts, feelings and behaviours and
showed the cliical value of using the following door types while working with
patients:the open door (the most energised one) to initiate contact,
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the target dooras an area for most effective therapeutic changes, and
the trap door to be avoided by a patient as theyynmake the least
progress there. In his cooperation with Ware, Kahler introduced the area of con-
tact and communication in his research, which contributed to creating the Process
Therapy Model (Kahler, 2008, p. 19). In the PTM, the concept of the open door
was refl ect e dooftme bdsdpersonglitetype.e pt i on

In his research, Kahler discovered the correlation between 6 personality types
and t he wayothelwalg. Pdiceptian s aniindiddual way of looking
at the world with the help of of®thoughts, opinions, emotions, reflections (in-
activity), reaction (I like or | do@ like) or action (Kahler, 2008, p. 45). These are
both filters which help us exgence the world and the way in which we com-
municate and we would like others to communicate with us.

The success of communication depends not only on using the perceptual
framewor k of reference, but on whet her
for a given person. Certainly everyone remembers situations from their life when
their interlocutor preferred a direct way of speaking or an exchange based on facts
(like between two computers), an exchange full of care and warmth, or a sponta-
neous and joular one. Using channels requires practice, but it is intuitive and
when we know our interlocuté personality type, it becomes a habit facilitating
communication (Kahler, 2008, p. 68).

Further work with the PTM and clinical research let Kahler creatsrgpre-
hensive personality model, the Process
entific precision determines individual personality traits, such as preferred per-
ception, communication channel, strengths, psychological needs and motivations
resultingfromt hem. The personal ity structure f
it also possible to predict a probable sequence of distress and explain in detail
changes in motivation and drivers that a given person may experience during their
life, facing important evest(Kahler, 2009, p.vii). Such a model has been used,
among all, in the recruitment process of astronauts for the NASA missions, in
busi ness, medi ci ne, and al so educati on
makes it easier to understand why both teachmtstudents feel, think and be-
have in a certain way (Pauley, Bradley, Pauley, 2002, p. xi).

Table1 presents a combination of the aforesaid basic concepts constituting
the PCME elements. As it is described
conceptsconstitute an easy to learn and very efficient key to building good
teacherstudent relationships in the school environment and let us avoid com-
monly encountered difficulties in communication, which too often result in tag-
ging students adifficult. Taking into account how influential this adult tagging
of children can be, such a label may disturb or even ruin healthy development of
a given child at school.

In his clinical research, Taibi Kahler distinguished 6 types of personality
which are determined bygreferred perception, strengths, communication chan-



Building relationshipé 43

nels, psychological needs and a predicted sequence of stress and failure pattern
(Kahler, 2008, p. 17). The article uses current names for personality types:
Thinker, Persister, Harmoniser, Imaginer, Poome r , Rebel . The F
that every person has a personality structure consisting of all the aforesaid types
but energetic access to each of them is different, depending on their location in
the personality structure. It means that, for example, lyhigmpathic person

may al so have broad access to the spo
at the same time finding it not so easy to communicate with the Persister type of
person that strongly engages in actions combining with their values paedigx

the highest standards from others.

Table 1
Base types, their perception, channel and driver
Base type Perception Channel Driver
Thinker Thoughts Interrogative Be Perfect (Me)
Persister Opinions Interrogative Be Perfect (You)
Harmoniser Emotions Fostering Please Others
Promoter Acting Prescriptive Be Strong (You)
Rebel Reactlonﬁk(lla)llke/ | doa Emotional Try Hard
Imaginer Reflections Prescriptive Be Strong (Me)

SourceKabhler, 2008, p. 100

The PCME p peesenalitytstaicturetinethe formof f6l o or fic o
dominiumd in which the order of the floors shows which resources are most ac-
cessible to a given person, and which ones are not so well developed (Collignon,
Legrand, Parr, 2010, p. 33). We are born wite dominant personality type (or
we develop it very early in the first months of our lives) which constitutes our
A b & frehe rest of our lives. The order of other floors in the structure is deter-
mined by contact o fowithhonessufiouradings within t e r
the first seven years of omelife (Kahler, 2008, p.37). At the same time, the
model assumes that ap&dm the basic personality type, whidbring onés life,
determines their preferred channel and perception, we can also changesthe
accessible personality type at a given time by phasing (Kahler, 2008, p. 108).
A phase can change during our life, and together with it, the most current psy-
chological needs, as a result of an individsiabonfrontation with their develop-
mental areaunique for each personality type. What is essential is the fact that the
modebs assumption is not phasing itself but development through increasing ac-
cess to all energies regardless of their location in the personality structure. We
can achieve it by leer understanding of ourselves, knowledge of our preferences
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and needs and recognizing those characteristic of other personality types. Thanks
to this we can develop genuine communication, respecting our personal bounda-
ries and individuality of another m®n. Such understanding based on compre-
hending individual differences makes it possible to stay in theQBlposition
and to create real, inclusive environment both at school, at work and at home.
Figure 1 shows a graphic representation of an examplsopetity structure
(the fico®domirihem! i ght of the PCME wit
getic availability of particular personality types in the structure of a given person.
As the figure shows, this is a person whose base is the Thinker, pert¢baing
world with the help of analytical thinking and facts, who also has good access to
the perception of the Harmoniser (personality type placed on the next floor in the
structure), thanks to which during 90% of their time they can easily communicate
with people for whom this is the dominant perception type. Meanwhile, this struc-
ture has got the Imaginer type on the last floor with little access to it (20%), which
might translate into difficulties in communication and developing relationships
with people wio are more withdrawn and reflexive.

Sample

Personality Condominium

IMAGINER
PROMOTER
REBEL
PERSISTER

HARMONISER

0 THINKER

0 10 20 30 40 S50 6 70 8 90 100

Figure 1
Personality structure

SourceCollignon, Legrand, Parr, 2010, p..35
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P C ME personalised understanding

We traditionally think that the content is most important. It is not true. If the content and
process are coherent, both factors are equally important. Otherwise, the process is more
important (Juul, 1995, [1.88).

This is how Jesper Juul wrote about human interactions on the basis of his
experience in family therapy and counseling functions bapmed in educational
establishments. His research led Kahler to conclusions that confirm it in the fol-
lowing way: iHOW we say something is more im-
portant than WHAT we sg It means that putting the process
over the content is essential for reaching agere(Kahler, 2008, p46).

Kahler formulated his opinion on the basis of his numerous clinical re-
searches, which served him as a basis for developing the Process Therapy Model,
the Process Communication Model and its later adaptation, i.e. the Process Edu-
cation Model (ifamaintoftiietPEM &Ri&pMdfor educational
needs and determines how people perceive the world, give and obtain information
(Gilbert, 2019, p. 313). Faced with this knowledge and taking into account the
educational mission of school, before the teack#rts to transfer their
knowledge to their students, they should know HOW to address them, to give
them a chance to get and understand the content appropriately.

Educators trained in t hswenfhEMEBEgWean p
personality, preferred communication channels, psychological needs and signs of
growing distress experienced by students. The model also offers tools for indi-
vidual interventions with the help of words, gestures, tone of voice, pofiaial
expression, to invite students to come back to the@BKposition and full con-
tact with their resources. The use of the PCM in the classroom makes it possible
to build a better relationship by appropriate communication, minimizing distress
and Imiting distraction in teaching and learning. What is more, better communi-
cation skills translate into better understanding of®needs and preferred com-
munication style, which allows teachers to take greater care of themselves in the
teaching process éRley, Bradley, Pauley, 2002, p. xi).

Good results of relationship in education

An experiment of the PEM implementation in school environment, using an
example of Apache Junction (Arizona) School District, shows that within the pe-
riod of 3 years remarkabtesults were achieved, expressed not only in scientific
achievements but also in studérdad teachefsvellbeing and developing their
mutual relations (Donlan R. 2012, p. 51).

In this school, implementing the PEM resulted in, among all, such parameters:
d noticeably better learning performance in each class,
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d the percentage of students not moving up to the next class amoritahe 7
8" graders decreased from the level of 20% to 2%,
0 discipline issues were limited below the level of 2%,
0 the percetage of students expelled from school decreased from the level of
20% to less than 9%,
0 the percentage of graduates grew,
0 the percentage of students continuing their education at the next education
level increased from the level of below 19% to theelebove 43%,
school staff rotation dropped from 43% to only 3%,
school staff morale and paredssitisfaction grew (Donlar2012, p. 48)
As f or fdofudirg the REM @ ortles to develop better relationships
with others, one can only mentidnigger selfawareness, bigger awareness of
onds preferences and needs. Each person is unique and special, but experiences
common behaviourgdatterns, which are reflected in their personality structure
(Kahler, 2009). The PEM helps to understand these patterns, learn to recognise
them and offers practical strategies of responding to them.

0
0

nDifficult 0 students

In the research conducted by Micle | Gi | b edsttidents fivere thhiosei c u | t
who were more active in their school environment, more jocular and active when
examined at the beginning of the lesson, and definitely more energetic kinestheti-
cally and tactually in their learning preferenagmosing playful contact (Gilbert,
2019, p. 313). Knowing more about different personality types, regardless of dif-
ferences, teachers find it easier to reach for resources of students with different
personality types. As tableshows, it is the easiestrfthe Thinker and the Per-
sister student types to function with their resources in traditional school environ-
ment. It is not difficult to notice that the Promoter and Rebel student types might
face the biggest difficulties in using their resources in at@ssrconditions,
where they are expected to sit still at their desks and listen attentively to the
teache@s message. Similarly, the Imaginer student type might have frequent dif-
ficulties in following preplanned lesson flow, where there is no place fangusi
ong&s imagination and illustrating content with reflections they would need.

As the research proves, teachers who develop good relationships with their
students are more likely to achieve good results in teaching (Gilbert, 2019, p.
319). On the otherdnd, students who are in conflict with their teacher do not
perform well in the classroom and have poorer learning performance. Having ap-
propriate knowledge, everyone can adjust their behaviour and communication to
the recipient6és ncatedlfectivelynFaitune oh that aréaovill c 0 mm
lead to misunderstanding, lack of suitable learning conditions and the occurrence
of distress affecting both the teacher and the student.
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Table 2
Six ways to process information
Base Perception Strengths
Harmoniser Emotions Compassionate, sensitive, warm
Thinker Thoughts Logical, responsible, organised
Persister Opinions Conscientious, dedicated, observant
Imaginer Reflections Imaginative, reflexive, calm
Rebel Reactions Spontaneous, creative, playful
Promoter Actions Adaptable, persuasive, charming

Source: Gilbert, 2019, p. 313.

Developing good and genuine relationships is an essential and integral step
to effective contact with students. Meanwhile, students cannot take responsibility
for that as thg are not mature enough, and they need the leadership of an adult
defining a safe framework for their activities and their proper development. Re-
sponsibility for relationships stays with adults.

In a relationship of two adults both sides bear equal redmbty for the quality of their
relations. But it is solely an adult who bears responsibility for the quality of relationship
with a child. It refers to parents and children at home and adults and children at kinder-
garten, school and in society in gedddaiul, 1995, p. 189).

To take over that responsibility for the quality of communication in the class-
room, the teacher needs verified and intuitive tools offering clear and practical
solutions for an individualized way of passing knowledge, avoiding iy
standing, getting out of distress and referring to individual intrinsic motivation of
each student.

Conditions necessary for learning

Various aspects of personality, such as perception, motivation and communi-
cation channels have an influence on stisieschool performance (Gilbert,
2018, p. 311). Thus, teachers that mastered the individualized way of communi-
cation with their students can achieve better teaching results. In fact, it is students
who are usually expected to adjust to their teashewmmunication style and
behaviour that they are supposed to demonstrate.

Individual differences between students and teachers often lead to labelling
students as difficult, especially when their perception and motivation are external
and they need actv surroundings and a more energetic way of passing
knowledge (Gilbert, 2019, p. 312). Due to differences in the personality structure
of teachers and students and differences in communication resulting from it,
many teachers find it difficult to teach serds whose personality type is different
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from theirs and to which they have very limited access in their structure. The
American research of the 1990s shows that students with the base personality
type of thelmaginer, Rebel and Promotepnstituted the lgigest group among
students who were expelled from school, diagnosed with ADHD deficits, sent to
special care classes and posed problems to teachers and peers (Pauley, Bradley,
Pauley, 2002, p29). Considering the aforesaid individual differences, allehes
difficulties were often caused by studdntéstress, communication issues and
unmet psychological needs. They were also caused by lack of ability to make
genuine contact with the students, which would let them feel comfortable with
themselves and in theehool environment and obtain access to their resources.
Only in this situation is learning possible. Unfortunately, many students bear per-
sonal consequences for the flaws of the whole education system, never getting an
opportunity of suitable learning nditions.

The PCME offers a practical t ool t o
the communication channels concept, which is a key to understanding students
with different personality types. TabBpresents communication channels with
examples of diagues that might take place at school. Communication happens
when a given channel matches the needs of a given personality type. Misunder-
standing happens when the speaker uses a different channel than their recipient
(Kahler, 2008, p69).

Table 3
Commungation channels and lack of communication

Channel Dialogue Communication Misunderstanding’

Prescriptive  Tell me where yo@re going. lam going to the - Am | to tell you where

lockroom. 16m going?
Interrogative Where are you going? To the lockroom. Am | t? tell you where
1Gm going?
. What a nice sweater. You al Ités the same onéde
Fostering Thank you.

ways look so beautiful. been wearing for a wee

Everything is fine with

Emotional Hi there! What a great-$hirt! Yeah! Great, aid it! .
my T-shirt!

Misunderstanding takes place when we use an inappropriate communication channel for the
needs of a given personality type.

Source: Pauley, Bradley, Pauley, 2002, p. 26.

When the interlocutoéperceptions do not match and they communicate via
channels thizare not adjusted to their preferences, a misunderstanding might hap-
pen. Paying attention to the interlocu@answer, we can make sure if we really
communicate via the right channel. If we do not adjust the channel and perception
to the interlocutdis reed, it might result in a lot of wasted energy and time due
to an inappropriate way of communication. It should be emphasized that so far in
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school conditions students have been expected to completely adjust to the com-
munication style presented by a givieracher. Meanwhile, as a professionally
trained adult, it is a teacher that should be responsible for finding a key to efficient
communication with their students.

School of understanding

The PEME has been used for manwy yea
nication tool and for developing relationships with students. A private school,
MUSE (Santa Monica, California, the USA), whose one of five main pillars is
the use of the PCME in the process of
report concerning thmethodology used at school, one teacher gave an example
of using communication channels with children from lower grades of primary
school (https://www.youtube.com/watch?v=bMg2suPUxIBVhile tidying up
the classroom after the lesson, children were sgaptosput teaching aids in their
places. The teacher, being familiar with communication channels typical of chil-
dren with certain personality types, gave the same instruction in many different

ways. I n the prescriptive,puthedaysioathe t h
shelo.l n the interrogative one it read,
booksdThe f osteri ng c¢ han rdebkves gratefullieydu i n
help me with these crayodsl he emoti onal chanyle r ea
see if we can pick up all these Lego blodigshd coming back to the prescriptive

channel , the teacher sai d, ACol |l ect F

come back to mie Thanks to this, students learn responsibility for their common
space from the very first day and thanks to modelling by teachers they learn how
to communicate taking into account the needs of every interlocutor. The experi-
ence of this school shows that children benefit from such an individual approach
showing willingnes to cooperate and respect for other people.

The aforesaid teacher of first graders concluddgly ai m as a t ea
ing children feel safe. There is no better way than showing them that they are
heard by using their channels. It offers them a spéeeto work and play. It
creates a really nice atmosphere of respect for children, who are new abschool

Teacher®psychological needs

During the day, everyone experiences drivers, gets into first degree distress
(doorway of distress), which is a result of misunderstanding. People who changed a
phase present a base driver in case of misunderstanding. When their psychological
needs are ncatisfied they can demonstrate a phase driver (Kahler, 2008, p. 117).
If we are in good shape and we mind our needs, we can intuitively get out of distress.
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If there is no suitable reaction in response to a driver, the situation escalates and one
might experience next, predictable levels of distredsasement (second level of
distress), and finally cellar (third level of distress) (Kahler, 2008, p. 159).

In school reality, teachers also experience their drivers many times during the
day and demonstratedin typical behaviour. Thanks to actions directed towards
their needs, they can satisfy their needs in a positive way. 4ablews a com-
bination of possible behaviours in distress, depending on a personality type pre-
sent in a phase, which influences bdistress and motivation (Pauley, Bradley,
Pauley, 2002, Al 73). Knowledge of first distress symptoms and ability to recog-
nize them can translate into teacldensre effective response to their own needs
in the classroom environment and avoiding frustrgtivhich makes them more
accessible for students.

Table 4
Distress sequence

Harmoniser Phase

First degree
Second degree
Third degree

Adjusts too much to their students or colleagues
Makes mistakes, lacks assertiveness

Feel s rej@nmotliketddo Al f eel I

Thinker Phase
First degree
Second degree
Third degree

Thinks for their students
Excessively controls and criticises their way of thinking
Feels rejedevendhini They can

Persister Phase
First degree
Second degree

Third degree

Focuses on mistakes instead of on what is done well
Forces through their opinions, conducts crusades and preaches
classroom

Leaves their students fAThoey a

Imaginer Phase
First degree
Second degree
Third degree

Does not respond to studedtseeds
Waits passively, avoids their students
Stays away from acting ANobod

Rebel Phase
First degree
Second degree
Third degree

Tries hard to keep the pace, but cannot manage
Blames thingssituations, colleagues or students
Becomes v dlehdwtiendi ve il

Promoter Phase
First degree
Second degree
Third degree

Expects that students will take care of themselves
Manipulates, drama king/ queen in the classroom or at school
Abandong heir st udé&mahagd i You won

Source: Pauley, Bradley, Pauley, 20021 18

The key to limit norconstructive behaviours is supporting people in distress
and letting them satisfy their psychological needs in a positive way (Kahler, 2008,
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p. 117). It is important to pay attention to satisfying basic psychological needs
every day, and if it is not possible, to take care of a positive weekly and monthly
balance. For particular personality types, for example, in the Persister and
Thinker Phaset will be appreciation of their work, in the Harmoniser Phase of
their loving and warm presence, in the Promoter Phase it will be taking care of
space for activity and challenges, in the Rebel Phase it will be an opportunity of
positive and playful contacin the Imaginer Phase it will be an opportunity to
recuperate in silence and solitude a few times a day (even for a few minutes)
(Kahler, 2008, p283).

The PEME offers teachers practical
chological needs and examplesw to take care of them. Understanding which
behaviours demonstrate getting into first degree distress, the teacher can inde-
pendently and effectively take care of their needs, avoiding the other levels of
distress. Thus, the ability to read burnout sigas save time and energy that
would be used for conflicts in the classroom and spare both the t@aahdr
studentséfrustration. Thanks to it, teachers can fully use their potential to support
their students in the learning process.

Table5 presents ira simplified way (for the sake of clarity) the concept of
psychol ogi cal needs in the |light of t

Table 5
Psychological needs in the light of PCM

Actions for the environ-

Phase Psychological need Actions for oneself
ment

Talking to a friendly per-
son, nice accents in the
work environment

Diagnosing a person an
their senses

Being appreciated for lov-

Harmoniser .
ing and warm presence

Thinker Diagnosing work and  Making plans anéppreci- Being appreciated for

time structure ating timely actions ongs work and timing
. . Setting priorities worth en-Be”Jg appreciated for
. Diagnosing work and L2 . ondgs engagement aratt-
Persister gaging in and praising one.

ongs convictions ing in accordance with

self for reaching the goals _* .
ondgs values

A few minutes alone at the
Imaginer Solitude beginning and the end of
the day, a solitary meal

Space for recuperation in
peace and quiet

Caring about variety and
Rebel Positive contact unpredictability of onés
day

Space for positive contac
joking and play

Active engagement in ex-
Promoter  Excitement citing tasks rendering quic
results

Space for activity and nev
challenges

Source: an studybased on Kahler 2008, p. 114
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The table is to illustratdifferences in psychological needs, and what follows,
peoplds internal motivation at particular phases. It shows that, e.g., if a teacher
in the Harmoniser Phase is appreciated only for the quality of their work and good
results, no matter how hard themvironment tries, their needs to be appreciated
for being a warm person and unconditional recognition of their presence in the
team shall never be satisfied. Similarly, in case of e.g. the Promoter or the
Thinker, appreciating them for a nice atmospheig:faendliness will not make
them feel appropriately appreciated and their work satisfaction shall decrease
with time, pushing them towards distress.

Conclusion

The PCME works well as an effective &
by creating goodelationships with their students, based on respect for each per-
sors individuality. The ability to define a given stud@nbase personality type
and, what follows, their perceptual framework of perceiving the world and their
preferred communication chanmaight save a lot of time and energy usually
used to manage misunderstanding and conflict. At the same time, knowiag one
own psychological needs and the first, typical signs of disttegsrs does not
only allow the teacher to quickly come back to @i€-OK position, fully use
their resources and notice their studemesources, but also makes it possible to
avoid the further sequence of distress (Kahler, 20085p. In this way, the
teacher might be more accessible for their students, at the isagnprotecting
themselves against frustration and professional burnout (Pauley, Bradley, Pauley,
2002,p31). As examples of using the PCME
good teaching results, taking care of wellbeing of all subjects taking pag in th
education process by developing a genuine relationship based on respecting each
individuals uniqueness. This is an educational model that does not concentrate
only on passing the knowledge and results, but develops abilities essential for
autonomous fuctioning in the modern world. What is more, by respecting each
individuals uni queness and recogni zing their
stitutes an opportunity for reversing the current trend in education, summarised
in the words of a British author,gmoting changes in the education system, Sir
Ken Robinsonfi Al I chil dren have toal ents, but
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Abstract

This paper is a result of analyzing the academic phenomenon of research seminar in order to
find elements of its structure (a set of invariable traits). Especially the historical origins of academic
seminar and its institutional background were the essential subject of conducted considerations, as
a result of which the specificity of seminar as suels whown and examined with the help of ter-
minology taken from Transactional Analysis. The paper in its primary goal reveals how the root
elements of the seminar become the subject of games (within the meaning of TA), but names a few
seminar games and dissthe issue of the very seminar description boundaries.

Keywords Transactional Analysis, seminar, psychological game, Eric Berne

Introduction

There are a few reasons why one should look at a seminar from the perspec-
tive of transactional analysis. Theéusition of a seminar is quite peculiar and sen-
sitive to changes as far as submission/equality of its participants is concerned. To
describe it, Er i ¢ dBoelinnhe fornfoffegorstatesqRarn- t e
ent/Adult/Child). The issue of communiaatiis similari it is an area crucial for
each seminar, hence the transactional key to describe interpersonal relations
seems to impose itself here. Finally, a seminlut also education in geneial
as a form of time structuring is by rule a ritual, mated by tradition, a structure
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of a series of socially programmed complementary transactions, i.e. such ones in
which a reply to a message is expected by its speaker and complies with a healthy
image of interpersonal relations (Berne 1964, p. 29). Alh@ducatiods nature

is presented in its definition in such a way, it does not change the fact that it also
becomes an area of games, i.e. hidden transactions based on a ruse (Berne 1964,
p. 48). Certainly there is little play in this gainanyway in theschool environ-

ment these are mainly war games. Contrary to military training, these games are
not a simulation and they have their victims, which was highlighted by Maria
Dudzikowa who showed how much school narration is dominated by military
metaphors (c 2006).

This text is an effect of focusing on the tradition of an academic seminar, the
phenomenon analysed with the help of tools offered by transactional analysis,
which helps to describe its topography (a set of invariable elements). As it turns
out, only in the light of the research within the framework of archeology dating
back to the origins of the seminar phenomenon can one track down what becomes
the object of a psychological game. Some such seminar games shall be described
here, yet composing¢ir vast array likd hesarus of Gamdgom the classic work
of Eric Berne, though scientifically interesting, is not the aspiration of this article.
Such a design should be rejected not only due to the modest length of this text.
As it will turn out, there are also quite serious reasons wdgnanar should not
be described in the language of transactional analyie costs of using this
perspective may be hard to incur by seminar participants.

Semen

The etymology of the woréeminaédoes not surprise. The term comes from
a Latin wordseminariusmeaningseminabor semen, semenjs.e. semeR In-
itially that word referred to a seedling nursery, a place where plants sprouted and
from where they were replanted to a place suitable for their species and destination,
usually their final roting area. The soil in the seedling nursery should be good for
plant growth and allow for yielding a good crop. The crop serves not only the gar-
deneds needs but is beneficial for all those belonging to their community.

For a university as an institutipthe metaphor of theeedling nursery seems
accurate and fecund. The academy introduces students who enter its doors to cir-
cumstances which are limited in comparison to the variety of possible social prac-
tice but can be regarded as representative anduatepy for studenégprofes-
sional activities once they have graduated. This life simulation which takes place

L 1 let myself assume that the axioms of transactional analfisisexample, presented Games
people playy Eric Berné are known to the readers. Thus, the theoretical bases of this approach
were described in this text only perfunctorilywhich | hope shall be beneficial for the argu-
mentation demonstrated.
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at universityi even strangely better than the thing it simulatissequipped with
the whole set of fuses and igniters, which in the educatibmeension facilitate
personal development.

The aim of academic teaching could be brought down to the tasks which
were described by Stanley Fish in th
teachers can (legitimately) do two things: {dfroduce students to bodies of
knowledge and traditions of inquiry that had not previously been part of their
experience; and (2) equip the same students with the analyticali skilergu-
ment, statistical modeling, laboratory proceditkat will enalte them to move
confidently within those traditions and to engage in independent research after
a course is ovér(2008, pp. 1R13). In the context of these tasks, the seminar
situation seems to be singled dugspecially the second task might be achiev-
able in some cases only in the seminar situation. Hence the gravity of the sem-
inar is demonstrated among others in the fact that it is not accessible to students
straight away. The seminar requires university sophistication, which I think can
be dominated bgne of two ways of obtaining it: domestication and familiarity.
The first comes down to learning the rules of a dome. The latter one stems from
the experience of close relations with the academic community based on com-
plicity. Both the first one and thatter one allows for seminar participation, yet
the difference between them is that while the first one is about fulfilling formal
standards binding at university and seminar practice remains within university
walls, in case of the latter one what happanseminar time is to be rooted in
its participantéway of life and cross the threshold of inside/ outside university
walls. The seminar resembles a laboratory in its traditional understanding. It
would be a defined space of the institution where elenwnke external world
are Aiohmorlteetd t h ednin teexsiate of gr@ateioconelensation.
During the next stage the fruit of experiencing this condensation of traits should
somehow come back to what is extraterritorial for the laboratory. Asdr
Latour claims, focusing on the nature of Louis Pagiefirst attempts, the la-
boratory is an institution whose domain is a game of intefeftat is desires
i and where insignia of power are born. Pagkelgsson teaches us that the
game is not ogl about convincing the world that it needs the laboratory, but also
about the world accepting the rules of the laboratory (Lal1@&3). The key is thus
arousing, maintaining, developing and exporting desires for the sake of the quality of
particular plaes where we are supposed to live. Similarly, the seminar becomes
a recommended way of life. We shall mention this context considering Roland
Barthess deliberations occupying the following few paragraphs.

Das Seminar

Marc Aymes points to three acadenmaditions of the seminar. He locates
them in definite places and times. These afecé8tury Prussia, the Unites States
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from 1869 to 1890 (though, one can discern here a variant of the Prussian model)
and France in the 50s, 60s and 70s of tHec2@tuy (2007¥. Despite differences
among these traditions, the aforesaid researcher succeeded in forming quite
a stable definition of the seminamvhat is important, it avoids being too precise

as it would place it solely in the area of humanities@ences. What are the
seminafés designates? First of all, this is its situational nature. The seminar hap-
pens and this eventfulness constitutes its main sense. We deal hereaviémtan

of orality and aconversation event. These two accents are putwitid frame-

work of collective beingrelated to the development of an ideal of research and
are accompanied by an academic setting. Yet, that is not everything. Aymes men-
tions one more important dimension of the seminar. It ceit&in gratuitous and
original character, which does not yield to training but is an area of creativity. Let
us try now to show how these accents have been present in the seminar history
from the very beginning. AThe form of
tiono, claimsBerne (1964, p. 36)

Thus, the beginnings of a scientific seminar can be foundicéi@ury Prus-
sia. In 1938, at Protesta@e or g August Uni ytaaresis t y of
a seminar created and although the word had been used before, the academic
form it is then attributed is new. First of all, it is a state institution and as such
though related to the university, is a subordinate to the ministry of education and
is financed from the state budget (which was justified by the need to educate well
gualified teachers). Secondly, it combines the features of private science associ-
ations and pedagogic seminars (Clark 2006, p. 159). Such a creation gets success-
fully propagated. Although during the
rather local phenoamon, in the second half of the&entury its formula be-
comes widespread.

Seminars gained the interest of new environments not only due to the
beneficial way of their financing. Moreover, growing renown of professors
running them also contributed to Tthese researchers were granted the title of
directori so it was not a university degree and it emphasised the link between
the seminar institution and state administration (university senates did not appoint
directors and did not manage seminar finan@ésse bigger part was devoted to
seminaristd scholarships). Another thing was that this bureaucratic regime and
professor charisma tangled up more than once made itself felt in a turbulent way.
Taking this aspect into account, one should mention misbapserning the
establishment of a seminar in 1787 at university in Halle. When the director and
seminar founder, Friedrich August Wolf, filled in the first informational report,
required by the then minister of education in Prussia, Friedrich Gedikethe go
a reply from the ministry, suggesting the need to complete the seminar. Wolf was

2 | make use of a preprint in English placeddirthive ouverte en Sciences dddmme et de la
S o c i TietF@nch version of the text was published in the jolaayrinthe(2/2007, no 27).
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supposed to determine Ajudgment of t|
and every seminarig{Clark 2006, p. 127). Such assessment was to be sent to the
ministry dter each semester so as to monitor seminapstgress and see what

could be expected of them. Wolf protests. In his letter to the ministry he replies
that he does not want to assess students in this way so as not to discourage them
from seminar partigationi especially those who might get a negative mark.
Gedike keeps repeating his order in the following correspondence, claiming that
such assessment shall promote seminaddtgence and, in the future, facilitate

their promotion in civil service. WIf considered the ministé reply repre
hensible. In his reply, he referred to the seminar group as a whole, proved its
diligence and stated that if individual assessment was needed, he wanted to assess
a few best students. In his reportvae i t e s |, iSi nce judgmen
ability is something very relative and, thus, if not supported by a sufficient series

of data of all sorts, it can make quite different impressions on different réaders
(Clark 2006, p. 127). Finally, Gedike agrdedsuch a form of assessment.

Therefore, the very beginnings of research seminars are defined by
outstanding personalities and resistance to administrative niorimsluding
seminaristdassessment. It is not without significance that Wolf wants to percei
seminarists rather as a group, not individuals. It is even more significant as the
originality of seminarists in Halle could be allegedly noticed in their way of
living, manners or appearance (Clark 2006, p. 172). Friedrich August®Nolf
seminar is impdant for one more reason. As William Clark writsA|l t h ou g h
(or perhaps because) given a pedagogical mission, the seminars soon inculcated
disciplinary selfconsciousness in the seminarists. \@olseminar in Halle
announced the change. Explicitly intémgl a secularization of the teaching
profession, Wolf admitted theology majors only with reluctar{@e06, p. 170).

In this way, a research seminar is simultaneously a place of specialist
considerations about the functioning of knowledge as such andtitbrdges to
initiating the process of crystallization of pedagogy as a branch of science and its
secularisation. As a matter of fact, the origins of research seminars related to
teaching seminars explain that focus not only on a given object of knowtedge,
also on knowledge itself as the object of cognition. The model of the French
seminar practised by Roland Barthes presents this emphasis quite well.

S®mi nair e

In 1974, before the beginning of the seminar devoted to love discourse, which
resulted in oa of the most renowned pestminar publications (Barthes978),
Roland Barthes published a text on the idea of a seminar (1989). Its vefyatitle,
the seminarjs like a guideline, but also a dedication (the translation does not
completely render the @y of word meanings in the French versidw
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S ® mi h &he artele distinguishes three overlapping spaces of the seminar. The
first one is institutional, the second one transferential, and the third one textual.
Whereas not very specialized names of éhgsaces might give us a room for
speculations about their meaning, the idiomatic nature of Bésti@sguage
quickly deprives us of reasons to trust our own associations. Let us looks at
details. An institution for Barthes is not only the vehicle faneetable including
the seminar, but it is above all complicity of language, which is synonymous to
a desire for Text (1989, p.332). What is transferential defines a relation between
the seminar and its participants. Nonetheless, for Barthes, the dioleetonot
s peak i n omddebutfexposksrhis ewn actions, seminar practice. What
does he do then? Here is one of the an
the stage on which horizontal transferences will be established: what matters in
sucha seminar (the site of its success), is not the relation of the members to the
director but the relation of the membe
relationeé is not the relation of teach
othe (1989, p. 333). That is why Barthes juxtaposes \hgical model of
educatiori based on hierarchical relations and evaluating what one kinowtis
the horizontal one. This one is based on knowledge circulation, and more
precisely s pe ai@niofradesie for Ter{1989fpc3B2). Einally,a t
Barthes defines the area of text as something written (a book, a dissertation), but
he also discerns here the birahtutisof t ex
a practice o fbeinytgethar(dAB8H p. 833)way of

If we were to make theses based on the aforesaid considerations (not without
loss) devoid of the idiomatic nature of Bartfeesxpression, they may be formed
in the following way: the seminar is, above all, a group whose aipws for
personal relations among its members; the group formed by a communication
community and a lively and limitless interest in its research subject matter; there
is no hierarchy of rol es andoandrthensf er
context ofassessment is limited; the semisawutcome is its text on its subject
matter, but even more text constituted by events and relations existing among its
participants. Over three centuries after the birth of the idea of the seminar, Barthes
does not rejadout seems to radicalize its first assumptions.

From a ritual to a game

The essential theoretical background for the following considerations are
Bernds findings regardingego states(perceived as acoherent system of
feeling® or Aa set of coherent bavior patternd. Here is a slightly longer
passage in which the author Gfames people plagxplains clearly whole
concept: AfEach individual seems to hav
ego states, which are not roles but psychological realitlés.repertoire can be
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sorted into the following categories: (1) ego states which resemble those of
parental figures (2) ego states which are autonomously directed toward objective
appraisal of reality and (3) those which represent archaic relicsactivié ego
states which were fixated in early childhood. Technically these are called,
respectively, exteropsychic, neopsychic, and archaeopsychic ego states. Collo
quially their exhibitions are called Parent, Adult and Child, and these simple
terms servdor all but the most formal discussi@an@erne 1964, p. 23). Later

on Berne comments on the implications of these assumptions:

1. That every individual has had parents (or substitute parents) and that he carries within
him a set of ego states that reprod the ego states of those parents (as he perceived
them), and that these parental ego states can be activated under certain circumstances
(exteropsychic functioning). ColloquiallyEveryone carries his parents around inside
of him.o

2. That evenyindividual (including children, the mentally retarded and schizophrenics) is
capable of objective data processing if the appropriate ego state can be activated
(neopsychic functioning). ColloquiallgEveryone has an Aduit.

3. That evenjindividual was once younger than he is now, and that he carries within him
fixated relics from earlier years which will be activated under certain circumstances
(archaeopsychic functioning). ColloquiallfEveryone carries a little boy or girl
around insié of himd (Berne 1964, p. 24).

The next few paragraphs are based on these assumptions.

After this brief addition let us come back to the university mission quoted by
Stanley Fish. The store of knowledge and the way of dealing witmaluding
the pathf its re/de/ construction discussed here, calls for someone who has
that knowledge and someone who is devoid of it. One may provisionally bring it
down to the two symboadndc trhoed éimmttbef d etnht
perspective of transactionanalysis, the first role seems to be equipped mainly
with the Parent ego state, while the latter one with the Child or Adult ego state.
Why does the professor not assdaimoe t he
the Parent ego state by the fact that thfi p r @dfresairses of knowledge and
anal ytical skills are s u®\Wherssthenatare b e
of this relation does not have to be
or an imperious approach, it is defined by tlesponsibility approach. The
Aprofdessaoaresponsi bloeandfusually it ie aot récgproaald e n t
Certainly, despite this asymmetry, a satisfactory complementary transaction and

understanding are stild]l p o s &0iedoistate A n
dominated by the Child ego state entails a rebellious approach in its set of possible
scripts. Nevert hel @&3respondbiiteworkd evenimthe i d

situati on whdeeas notaecoept dtlset theil task or tiiep r o ©.e s s 0 |
The A 9mightasa take on a role of an overadapted individual, realising
themselves in the situation of exaggerated submissiveness. Especially the second
task of university education formulated by Fish favours it. It has a big potential

of triggering deeply corrective activities as it comes down to formingsomay
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of thinking. Thus, such circumstances facilitate the consolidation of the Child ego
state inothe Astudent

Taking into account the last remarks about university educatios,may
think that seminar methodology could have a therapeutic dimension, liberating
from the effects of institutional oppression (actually this potential can be
reasonably related to the special institutional status of first seminars). The task
would cone down to developing arsicripts (Grzesiuk, JakubowskE994), as
both resistance addressed at university and complete submissiveness towards it
are not desired in the context of academic development. Therefore, what kind of
perspective would be possiliealthy and generated by the Adult ego state into
t he i &Ootegodstate? It might be understanding of a social function of
university and estimating benefits coming from achieving professionalism, which
potentially outweigh incurred costs related twafices, time and work.

As it seems, it is only the seminar as the final form of studying that promotes
the complementary Aduldult transaction. However, it should be assumed that
it happens in the sodatkonowledgesthatwilversiy t he A
tasks of e du oadsatisfactorilyhealizatl.df that & sontheir effect
isaresearch per sonal i tyowhbasb has i @n ditprrintof e s s ©
a transaction too. Yet, although it is difficult ek about any statistical data
and a given scientific discipline and the educational system of a given country
would generate significant differencést can be suspected that the seminar is
more often based on Pard®hild transactions. And this seahent does not derive
from any di sl ioke tohed Bsrithedadautiihé fadt thab
primary and secondary education is mainly based on socializing education that
permeated also the university idea. For example, as a result ofothgng
process, which vocationalised figegree studies and decreased their share in
general academic education, raised the status of utilitarian benefits deriving from
higher education at the cost of opportunities for mature autonomy of academic
personéty and personal development. | think that this state of affairs contributes
to consolidating scripts acquired during childhood, based on pareiidsen
relations. Thereby, there is a bigger possibility of initiating games within
university walls thann the case of an Aduhdult relation. There are other
reasons, too. The authors of the synthiegés TA: A Comprehensive Textbook on
Transactional Analysis'r i t e strai ght about Whénassr oo
they meet in the classroom the sceneeisfer gameg (Cornell et. al. 2016,

p. 108). On the other hand, Sandra Newell and David Jeffery listed more precisely
a few intentions that provoke studéigames and that do not seem to disappear
when one gets to a higher level of education. Thevatlg sources of games
emerge: defence against feelings that one does not want to experience; initiating
procedures because they are familiar; strengthening other, more general
references; simulation in a situation of reduced intensity of stimuli; satisfyin
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basic needs; structuring free time; generating feelings concealing those that are
to remain not revealed (Newell, JeffeP002, pp. 9798).

Incorporating everyday expressions into scientific language, which Eric
Berne used in his classic work, certainbntributed to his success with a broad
spectrum of readers. However, scholars writing scientific texts might succumb to
the allure of t hoofthetrieetona discounse aind neighta x a
want to repeat Beri@e gesture. These are usually seary motives as above all
i T@& theory of games is also useful in educational seti(@ernell et. al.

2016, p. 108). Thus, let us use this context to describe educational reality. Here
is a proposal of a few seminar ganiedestructive and therapeuiicplayed in
particular spaces of topography described by Barthes.

Destructive games

The first game can be callédm the way you used to bel am attracted to
what is important to yauLet us bear in mind Barthiss fii n s drentatkt i o n
saying that the semin@rtissue is composed of relations among its participants,
minimizing the directdds distinguished position. A ruse used in that game goes
against t hat rul e, i nt ensioflymighggot h e
unnotieed by the director. Thdstudenbinitiating gesture would be feigning their
interest in the area that used to be within the seminar diteciaeresti
especially at the beginning of their academic career. The game situates the
i pr o Mie the pogitbn of the praised Child, who can spontaneously suspend
seminar rules on the wave of oversentimentalised relation. The benefit would
come down to lessening the effort concerning all the formalities i.e. validating
a cour se bograduating, édVhat id reanet potential lacks in their
scientific approach mi gh&dillbsonsewvwking e ns a
the memory of his own academic beginnings. Of course, the game is subject to
some risk. 56 Adult lego stditey in tefmef swrgitbesis, uses the
saying noblesse obligewhat was supposed to be an opportunity to reduce
seminary efforts (omaghtiuenrodtjo be tieerthrettlofe A -
somet hing opposite. Fofnadri nrge saena raclhliyn g
importand fragment of the scientific world creates a situation in which there are
no requirements but the work is triggered by eros of knowledge that does not care
about such mundane and trivial things like tiredness and lack of time. There is
also a thid, maybe less probable option. Having revealed the ruse, the
A pr o fs@Parer ego state would draw consequences e.g. in the form of a test
oflk nowl edge, whose | ack was topreteededhi dd
interest.

Meanwhile, the game gesd towards the transferential space, let us call it
| agree with my interlocutorwould come down to simulating seminar activity.
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Understanding a unique nature of those meetings, where an active relation among
participants is valorized, or the waywhich the participants take notice of the
topics to be comagartdichly gdndrate siics anuadtieity. t
How? For example, processingd® factorepeating othefsanswers in order to
create an impression of their engagement in the discuaad an impression of
agreement among the participants (by the way, for Barthes, the seminar is rather
a celebration of difference than similarity). The game would require certain
narrative skil |l @ dobsunbt discbver thddenteritignbeo f e s s o
i s t wdik coritribute to perceiving the seminar as a successful one. This may
influence assessment and may lead to lowering the scale of imposed
requirements, decreasing t heoquestens.i bi | i 1
Of course, there iguite a high risk of unmasking the narrative game. However,
what <coul d orleel fpr @ tobduggesging that¢he studlent is
playing Al really ago?ee with the prece

The game played in the textual space, calledTéig.is myext could come
down to simulating problems with the text that one has not writtéraad this
is a less harmful versionto multiplying problems with the text just to rely on
the grous or t h e@0 éopclusiohse Bhenp an the strength of certai
naturalness of seminar discussion (or the participamts t he @&dpr of es
i mpatience) what i $sOproblemisantsalyemtingttheir t h e 7
text. In each of these variaritglespite assurance$ h e f Gisgnaot theauthor
of thetext. One may find here a variant of another gaohend get it where the
authors of its descr i phemaethe teacher alavs s uc h
herself to be tempted to do most of the work, the less energy the student will put
into examiningvhat he does not understar(€ornell et. al.2016, p. 108).

In the textual space of the seminar, another gahowk How Hard éve Tried,
described by Berne might occur. In this gameneat t i t ud &fori s t he
opposite intentions. The author@ames people plajescribes its mechanism in

the followingway:il n i ts everyday form this 1is
a twohanded game with one parent. It is played from either of two positions:
¢l ame shsed por ¢l am bl amel essé. The ¢

unsuccessful. If he is Helpless, the parent has to do it for him. If he is Blameless,
the parent has no reasonable grounds for punishing(i®64, p. 106).

As a reaction to the aforesaid gamasother game calleBantamight be
activated. Its thesis would be as follows: Both | and you know that your
text/research engagement/seminar activity, etc. has only the appearance of work,
but we behave as i f i toappearanyayt(thedigurei s e s (
of Santa used here is an example of a mediated bedidf . , @008&).enkthis
way, to cal mand et Hqpddwd, theseklazatipnal essence of
the seminar is sacrificed on the altar of formal academic requirements gwritin
a research work).
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Anot her thing is that drhaipbssiblee/ariant e a |
of this g¢gamégChitdlego stiitepcarontiecly betiewe the sincerity
of intentions and sentimentalise the relations or engagement feigned by the
fi s t whte text. In case they are really sincere, the reaction is appropriate. In
case it is different, the possibility of a good pay appears as well. It would come
down to maintaining a neutral or good, not disturbed by conflicts or patent
oppression, semindg aur a, but al so tsdamouetdlu ci n
effort (e.g. giving up pr odnmaskgbytherc k o
engagement or developing their scientific curiosity). It is a lot.

From t he Gipgspectve eng may waotquench théstudendsd
scientific curiosity as a matter of principle. Let us notice, it has a form of
a research question, for which the seminar tries to develop the strategy of
solutions. These are ideal conditions for a classic galimeDordt Youi Yes But
(Berne 1964), in which the studémtsolution ideas are bombarded by the
Aprofse 8 es, O Mayniedt?A slightly engaging research project
complying with the requirements of a given institution.

Therapeutic games

The game pl apssadi & ys cdllitMissidnp cao e played
according to the pattern of Lawrence Kohllisrigiad of moral development read
by J¢rgen Haber mas. Within its frame
social worldi preconventionai makes it possible to see the world as naturally
given, whereas the second dne&onventionali lets one notie the rules and
adjust to them. The third levelpostconventiondl presents the world in the task
of its creation (also by way of conflict if it can be devised otherwise). These levels
are characterized by the fact that an individual, once finding theessat
a higher level, does not want to go back to the lower one. What is more, a desired
developmental tendency can be described as obtaining ego autonomy, which
assumes a developmental function of conflict and shall not be necessarily
achieved by evepne (cg. Habermad975, Witkowskj 1988). Of course, if the
A pr o fs@gamedsto be played against this background, there arises a basic
guestion about a ruse and a paynment .
taking a r oloen tefbuilding of tandnical cei @hventional
knowledge, who is perceived as responsible for the reproduction of this
knowledge in a group of students, should really strive to teach their students
various styles of c¢onf |fassodsdpaymentistheh i s
realization of a deep sense of the seni@aducational task (mission) and
facilitating the devel opme®dpaymdntisac ad
a higher level of moral development within the aforesaid triad.
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The Aprofes®rasd game can be described in a different way. In his article of
1971, entitledNriters, Intellectuals, TeachelBol and Bart hes wr ot ¢
the teacher be assimilated to the psychoanalyst? It is exactly the contrary which
is the case: the teachethg person analysed. Imagine that | am a teacher: | speak,
endlessly, in front of and for someone who remains sil@arthes 1982, p. 382).
According to Barthes,thegampel ay ed by aila®ardiegnraditiders s or
manneri is a game in psychoanélyal therapy (maintaining the reference to
Bernds style, let us call ithe Couch Let us look for a moment at the lecture
situati on. 0HBidetheirn gudiemde ecanstitute a talkiigiening
system. I t dwho spelaks, that ps wbyftheyshave got an advantage
over the audiendethey have knowledge and skills that are probably not available
to the listeners. The audience listensomler to decrease that advantdge
education is mainly based on this model and here we can notice an analogical
description of its tasks formulated by Stanley Fish. Thus, if someone in that model
di splays any | &@tlke iipokhdwehbwte localizetthatd e nt .
lack and strives to eliminate it. Thus, they write a prescriptioa set of
texts/content that one must absorb. They set a date for agpédn exam. The
seminar would be specific as it would make the rules of the game marelspe
this therapy?

No. Barthes sees the issue quite differently. The therapeutic situation takes
place when someone who is subject to therapy talks. Of course, the patient talks
and the analyst listens. The patient tells a story made according torttiplpri
of a challenge and desire. Discussing the issues which preoccupy them in their
subject matter (does not a lecture look like this?), at the same time they expose
t hemsel ves. I n fdavbalies om the coush. Mehnavhild) the o f e s
fi s t wdnmalyses. They focus on the main thread of the narration, but not only.
They pay att en tGdaveary slipofthe torgueian gadfds a theiro r
speech, seemingly official information on the subject. The corridor leading to the
lecture roonshall be first of all filled with comments on these very mistakes and
exposi ng td&oerivatyy and faterstreey may pertain to the subject
matter, the substance of dsdtherapy.dfitisur e.
so for theAstudent) it is mainly when they recognise their own desire in the
lectures narration.

So this is a game. The game as understood by Eric Berne, the game whose
rules are almost secret and it is possible to predict payment. The latter one is in
the form ofbenefitso f t he t her apy, oaoofisauesi.e.elatiorar r at i
wi th what i s t he Godesire And, avitfturns dug noffioply o f e s
his: AWhether the teacher speaks or wh
in both cases we gstraight to the analytic coucliBarthes 1982, p. 382). The
stake of this game is the act of mutual acknowledgement of adopted roles, so hard
to become aware of.
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At the seminar time this event also takes place but any participant could be
t he A meaemoawitdhfe & palyond om thescouch. Reading Barthes,
Mi chad Pawed Ma rAtkissabositkacknowledgemensand nhutual
acceptance of appropriate roles, i.e. mutual constitution. A professor becomes
a professor wh egverntbhck io him byahe Othee. THe ©ther i s
becomes a student when t hei fdisceussdr e |
Later on, he comments on the seminar
unawareness that should literaipeak ous (Markowski, 1999, p. 11). If the
hidden stake is mutual constitution, it is very high.

The aforesaid seminar games described as therapeutic can be regarded as
desiredi due to their positive results but also due to the fact that the seminar is
a game playi ng f i0istesponsibledor leddieg it.AFmally f e s
when Barthesthihrs about his role in the semi
a sacred (consecrated) subject nor a buddy, only a manager, an operator,
a regulator: the one who gives rules, protocols, notdgd882, p. 333). As
a matter of fact, the research in thea of transactional analysis mentions
positive games mRa@doxidally,s sould be ancpdventageliny é
this case.

The unbearable lightness of description

If we wanted to make Marc Aymésdefinition of the seminar more precise
for methodobgical purposes, it could read as follows: the seminar is a con
versation of a group of people complying with the rules of academic discussion,
taking place in a university building or other institution of an academic nature,
carried out in order to workin an important scientific issue. The last dimension
of the seminar mentioned by Aymes, namely its certain gratuitous and original
character, can be methodologically specified in the following way: during the
seminar, there are discussions not linked \aitfesearched scientific issue and
these which probably have never taken place before during other seminars.
We | Ithi&s is a caricature of the semiémdefinition that can only satisfy official
documentation. Of course, | take into account the fact tisaté#nicature can be
an effect of my mistake, my imperfect translation of how Aymes took advantage
of seminars and methodological guidelines that could be used in a seminar room.
Nevertheless, not for sedixcuse, | would like to suggest a different jusifion.

The theory developed by Eric Berne and his continuators seems to be
particularly fruitful when it is implemented in the educational context. Especially
when it organizes analyses that talk about education. Combining the perspective
of general huma goals and the personality theory with the perspective of
everyday life and communication styles, it seems to offer tools of particularly
suitable scientific sensitivity for education analysis. It is favoured by the
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appreciation of the importance of exdmpand multiplying separate cases
selected from practice, which is characteristic for the perspective of transactional
analysis. | have an impression that the seminar phenomenon quite easily yields to
the description provided from this perspective. Celgamore profound research
would generate a thesaurus of seminar games, similar to@efassic game set.
Yet, there is a certain obstacle to such projets. c hag Pawed Mar K
pondering upon Roland Bartliess s e mi nar topol othose r e mar
spaces [ €] should not be DMajkavski to m
1999, p. 9). Barthes himself would say
there is nothing to represent, to imita{Barthes 1989, p. 336). In another place,
he would evocatively give a warning against a descriptive approach to the
seminar phenomenon: AOr pheus does not
turns back, he loses it; if we turn back to look at knowledge, or method, or
friendship, or the very theatre of occommunity, this whole plurality vanishes;
nothing is left but the institution, or the task, or the psychoddgma334). The
point is that it is very hard to resist such a look. To look, to describe, to determine
frameworks, boundaries, methodologicdksr) didactic guidelines finally: to
have it under control . Meanwhil e, as
commentaries on Barthes, nlf | named a
amber of language, if | named my desire, | would not desirg mor®
(Markowski 1999, p. 18). It is not only the researdiser fi dod ghe weey
subject cries: Who am 1? Do seminarists not ask exactly about that when they
select and name their (desirable) subject of research?

One of the most frequently quotedrBeess opinions on the seminar reads as
foll ows: AiThe (real) seminar is for me
my relations with this object are, literalgmorou® (1989, p. 332). The painting
by Frederic Leighton of 1864 shows a dreadfuhsdeom the myth of Orpheus.
In this vision, it is not Orpheus but Eurydice who actively seeks her&over
glance! If one agrees to look at what is desired, to develop strategies, tactics,
gamesi maybe the subject of that desire will vanish like Euryd@e.even
wor se, it will turn i nad(Barthel889,p.c384ude pa
I n one of his essays, Czesgaw Mi gosz
exceptionally fragile awarenes&here are such delicate mechanisms in culture
that oncethey are pointed to, they immediately change into something else due
to the very attention paid to thénf Mi § 1986z p. 146). Maybe thanks to
Mi gosz we shall become more careful ab
the world and our games in itohly wonder in this last sentence of my paper on
the seminar if this carefulness comes in time.
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Trans-akcja! Seminarium jako wydarzenie w pryzmacie
analizy transakcyjnej

Streszczenie

Niniejszy tekst jest efektem pochylenia sif n.
badawczego w poszukiwaniu element-w jego topog
tych podpzruzkyidm@®mnea o oprzyr zNdowa kdyjeej, topa-awc ze &
zwol i o nakuna@giwanisemkiinlaryjnych, ale takUe na s

samego opisu seminarium.
S§j o wa k I: analizadransakcyjna, seminarium, gra psychologiczna, Eric Berne
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Abstract

The article presents considerations regarding the use of current assumptions of educational trans-
actional analysis in reference to the constructivist learning theory. The development of neurodidac-
tics and the widespread use of madiaformation technology in education shivwe accepted ETA
paradigms in current school education in a new light. The authors pose a humber of open questions
whose aim is to take the discussion further and reflect on the issue.

Keywords: educational thegr didactics, constructivism, electroencephalographic research, ETA

The popularity of modern media in didactics in the form of modern teaching
aids makes us feel admiration and, at the same time, forces usteflsetfon
current and implemented forne$ innovation in didactics. This innovative char-
acter is noticed not only in changing educational methods, techniques and work-
ing tools, but also in a broader contéxt changes the way of reflecting on things
established some time ago and expressedilptss both from the teachéend
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learneréside. This different outlook on the future, a new vision of school triggers
numerous questions, frequently problematic ones. The question about the direc-
tion of changes in the educational system is permanestbnganied by a doze

of skepticism and a few hypotheses. Universal access to ICT at all levels of edu-
cation seems to be a general social phenomenon and it does not evoke such a big
interest as it used to several years ago. Does a teacher perceive a cuiitipute

I nternet access as an 0flisonivarsaligytarndwmel- e d u c
titude of software is already known, used during lessons and constitutes an inher-
ent element of a given lesson. This popularity provokes further reflections on the
function the teacher fulfils in the contemporary school. Are #tiéhya key source

of knowledge or have they become a class coordinator? All the disciplines and
branches of science, especially in the area of pedagogy and social studies, are
trying to find answers to the aforementioned and similar questions. A good ex-
anmple might be saalled neurodidactics which is gaining more and more atten-
tion. What is important, progress in modern construction solutions and interaction
concepts in computer software offers new communication opportunities & one
computer and facil#ites software operation. Thus, a relational way of communi-
cation between the machine and man changes its nature.

As Z. G s k1) stat@sfrhereseanch highlights the tendency to
attribute the personality structure (functional analysis) to coenputo a great
extent coinciding with the us@r personality'. Therefore, attributing increas-
ingly more human features to the machine, we can be interested in the mutual
Me-Computer relation. Man as the creator of information technology has
also becométs user. What is more important, within education, technology has
a crucial impact not only on learnéigpbringing but also on their personality,
attitude to new working tools. The first research conducted omtremedia
relation was the one by B. Rass and C. Nass (2000), at the end of tHeczm-
tury. Taking into account such a dynamic process of media development, the
guestion is whether we can regard this research as contemporary. The last years
of IT development are characterized by a dominatolg of society based on
knowledge and continuous information processing, depending on current needs.
The changes in culture of numerous communities are the result of this tecimology
interference in the inner life of human beings. This technology often creates our
attitudes and needs, it replaces our former working tools. Thus, we witness the
emergence of society whose partner is not another man, but a digital machine. Shall
we theréore talk, according to the theory of transactional analysis, about new pos-
sibilities of using this idea in didactics, going beyond accepted limits of scientific
considerati ons? Alg2 paniglly adswersGhissjkestion( 2 01 7,

How can we mige use of the concept that was developed for the therapeutic purposes, to
analyse the functioning of a human being, their relationships with others and themselves,

1 All translationsi authors.
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for research concerning new technologies, media and computers? It seems though that it
is na only possible but the choice of transactional analysis is an excellent and justified

oneéWe associate media with reality, treat
in some sense we adjust them to ourselves, attributing the structare bf egostates

to them as it is close to our owné, they ar
Wh a t i s mor e, t he author poses the

admit that they are the next, besides the leéeacher, subject of that procass?

Other questions derivirfigom the aforesaid considerations are the ones about
the level of communication between learners and their teacher that may be more
a machine than another human being. What is a role of current information tech-
nology in spreading negative phenomena irstf®ol environment and what pre-
vention measures are taken? Does this technology, in a wider perspective, stimulate
human educational inspiration or is it hindered by it? One can pose more problem-
atic questions, however, taking into account the educatmrdysis approach, we
are mainly interested in functional dislocation of any actors playing there.

Artificial intelligence means equipping a machine, in the most perfect way pos-
sible, with human features and skills, programming that machine to take awer fr
people in many areas of their life. Is it going to become in the nearest future a regular
participant in the educational process? F. Crawford (2012, pp19Pstates that

contemporary education aims not only at deepening knowledge of agibg@ct, but
also at developing o passions and ofeeengagement in the development of a new
trend which is concentrating on participation culture development.

On the other hand, the main premise of public debates is a digression that

the essence oftaorronts educati on i s the question of ow
owners of the | earning processé, we shall t
study. It was also stated that digital technologies facilitate creativity and teach logical
thinkinggp( The gl obal é, 2016) .

Many considerations mention neurodidactics, i.e. a new term accompanying re-
search on human cognitive activity concerning péppisponse to signals reaching
them. Current research regarding the assessment of educational effiniémepa-
sis of the traditional form of pedagogic analysis undergoes a certain transformation
due to using new research tools implemented in medicine and psychology. The pos-
sibility of interfering in advanced software settings, i.e. adjusting them toigidind
ual uses needs contributes to a more friendly cooperation of man and the computer.
Personalisation of computer system settings makes it easier for a given user to benefit
from the software in question, which makes it possible to adjust the landuage o
munication with the machine to dasendividual style.

Pioneering studies by I. Stewamd V. Joines (1987) helped transactional
analysis find its place, among all, in the area of education. The characteristic na-
ture of relations between subjects aggd in the didactic process and the omni-
presence of information technology in education (ITE) points to the necessity of
developing new knowledge in transactional analysis (TA) regarding modern ed-
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ucational methods. This trend has been noticeable in To& sire eighties as at
that time IT took on a different function interfering in many areas of our life.

Therefore, one of the key purposes becomes creating new perspectives for a more

efficient teaching and learning process (Pankowska, 201%)pD. Pankwska

(2012, p.13) poses an important question how to name the relation between ed-

ucation and TA:Transactional Analysis in education or educational transac-
tional analysisdt is a crucial question from the point of view of relating the TA
theory foundatins to modern IT in education. In our opinion, taking into account
the very teaching practiceducational transactional analysis a justified term.

It derives from the fact (agreeing with the autiarpinion) that this term limits
the area of TA interest in education to

adapting some theoretical and practical solutions in the area of education, closely related
to both theoretical foundations of teaching and educative work arghlization in rela-
tions with t BEducatoraltransactieralaalysis énakes use of the assump-
tions of transactional analysis in relation to educational goals, conditions of ediscation

ficiency, methods of teaching and educative work, agpfoa t o pr obl ems éFai t h
beingi their positive potential and possibilitesofselid ucat i on and changeé,

ing onds selfesteeni these are main assumptions of ITE (Pankowska, 2017)p.

Pankowska also remarks that since that timaitieeof TA in education has

led to a bigger interest of active teachers developing their teaching and educa-

tional knowhow, which resulted in a bigger number of scientific publications
concerning ETA (Educational Transactional Analysis).

Each person iseated in ETA like a subject due to being aware anebsedfre, possibility

of subjectively experiencing the world, making free choices based on their own system of
values, deliberately influencing external events and their own life and taking responsibil-
ity for their own actionséThe educational
Adult ego state as only in that state one is fully aware and able to usecwre
intellectual potential and to act responsifankowska, 2012, 23).

Creating optimal coritions for learning does not consist solely in the right organization
of the educational process, but also in creating an emotional atmosphere that would be
favourable for the development of learriessbjectivity (Pankowska, 2012, P5).

Thus, our conslerations shall not only focus on methodology but above all
on the connectivistonstructivist theory in didactics.

Therefore, a certain similarity between the aforesaid ETA theses and con-

structivism in the process of extensive education carobeed. There is an adult

man, responsible for their actions and, at the same time, equipped with suitable

working tools. They have an opportunity to seek the truth in an individual way,
showing significant creativity and reason in the choice of workiethods and

tools. And at this moment, the assumptions of TA show an individual in the
Adulti Adult relation. They expect answers, truth and proofs, beliefs

based on rational assumptions, and they approach emerging problems in a well

thoughtout and responisie way. Thus, is it true that the maybernetic machine

n
S

pro
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relation constitutes such a dialogue? Do software interactivity and dynamically
developing digital intelligence make such a dialogue possible? Can a properly
prepared didactic process where a teacheo longer a mentor but directs their
actions towards lesson planning and management be comparedal tiné t T

Adult relation? If a computer with suitable software becomes a dominating
intellectual tool and not just a tool in this sense of the woiright to mention

it in the aforesaid relation? The authors condilettroencephalograpEG

and QEEG) research focusing on cognitive processes occurring while learning
with the help of Mitsar 202 equipment, at the Biofeedback Experimental Re-
search Lhoratory of Jan Dlugosz University in CzestochoWea(zner, 2013,
2015, 2017, 2018Prauzner, T. et al., 2019). Referring to the abovementioned
considerations, it is worth emphasizing the importance of the visual side and con-
figuration of interactive softare used during lessons. The detailed conclusions
deriving from the authoégesearch have been presented in numerous scientific
publications listed in the bibliography. For instance, the presence of sound during
studentdwork significantly influences #ir cognitive activity, that is, from the
didactic point of view, taking a responsible role during a lesson. The lucidity of
a visual and audio message plays a crucial role as it can stimulate a given indi-
vidual to work more or it can dmotivate them. Thégures below show the map

of the braids activity QEEG, registered for the same learner in two different
states (Fig. 1 and 2). QEEG maps make it possible, among all, to locate the areas
with the right and wrong bioelectric activity of the brain.

0.00
W2

Fig. 1
Map of EEG spectrum strength for selected wave frequencies registered in thietheaiasearch
st age A wiofolvroresdurcesjo u n d
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2
Map of EEG spectrum strength for selected wave frequencies registered in thietheaiesearch

age 0 wlownhesairces]n d

The research focused on the course of the following wave frequencies prov-

ing a given persas activity:

1.

2.

Theta 47,5 Hz waves. Usually the excess of Theta waves (frontal lobes) re-
sults in deconcentratiomnd attention focus issues. They also occur when we
have just finished a given activity or task which required a lot of energy.
Alpha 7,5 12 Hz waves. Alpha waves, emitted by tloeipito-cervicalareas

of the cerebral cortex responsible for processing visual information, are char-

acteristic for the peace of mind state.

Beta 1236 Hz waves. They show the engagement of the cerebral cortex in

the cognitive activity. Emission of Beta waves is lidketh the state of rest,

vigilance, external orientation and logical thinking, problem solution and at-
tention. A wide range of Beta waves can be divided into smaller frequency
ranges, which to a greater extent correspond to particular ways in which the

cerebral cortex functionéThompson, 2012, .3).

a. 12i 15 Hz waves, saalled SMR, emerge when the brain receives infor-
mation from five senses. It is responsible for relax with external attention
and problem solving. One is relaxed in this state, buyreadbserve the
world. A too low level of SMR accompanies attention deficits.

b. Beta 1 1620 Hz waves are linked with concentration on one issue, di-
rected inside. If an individual faces a necessity to solve, e.g., a mathemat-
ical task, we can notice thise of the 17Hz amplitude, whereas, at the
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same time, the amplitude of Theta and Alpha wavi$Qidz) decreases
(Thompson, 2012, p.74yhis range correlates with the cognitive activity
characteristic for active problem solving (intensive mental effort).

c. 1836 Hz wave, so called Betd2a stressnducing wave of anxiety ac-
companying us during intensive mental effort. It is linked with increased
emotional tension as its emission is accompanied by adrenalin bursts re-
sponsible for the body state ofeadiness. For the research concerned, it
is rather undesirable.

d. 3842 Hz waves, saalled Gamma waves. It has been noticed that this
rhythm has a great significance for the process of learning. Gamma waves
are linked with a high level of cognitive adgtiesdtasks and regard our
learning style, ability to take in new information as well as our senses and
perception (Prauzner, 2019).

A brief analysis of the photographs confirms the occurrence of significant
differences which prove different brain adyvin different brain working condi-
tions. Similarly, one could conduct research focusing on further factors determin-
ing computer software, which might influence the intensity of correlation be-
tween subjects in the teaching process.

The topicdiscussed in this article is complex and requires further detailed
research. Its main aim is to develop guidelines for constructing computer software
meeting the requirements useful for particular tasks at a given stage of formal
education. Thus, there @sperspective of braifriendly teaching, using complex
programming algorithms supervising the selection of content presentation forms
referring to a given learn@&rindividual needs. The laboratory research presented
here can be an example of innovatiesaarch concerning teaching efficiency,
and as far as the assumptions of transactional analysis are concerned, it defines
an innovative and interesting issue for further considerations.
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Abstract

This article concentrates on the traits of a supervisor that are relevant at the onset of the thera-
peutic work as well as the phenomena that are likely to occur in the process of supervision. The
authors emphasise the relevant aspects of supervisiorethater acknowledgement and analysis,
such as entering games by taking on roles in the drama triangle and experiencing fear/anxiety in
relationship with a supervisor. Most importantly, the effective means of dealing with these obstacles
are presented in oed to facilitate the process of establishing and maintaining a safe supervisory
relationship. These include changing the drama triangle into the beneficial triangle and dealing with
fear/anxiety in supervision in a way proposed by Shohet. In order tvatieishe above mentioned
phenomena, the authors employ an original fairy tale.

Keywords: supervision, fairy tale, drama triangle, beneficial triangle
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Introduction

Psychotherapeutic training, a therafEsiwn psychotherapy and supervision
are consideretb be three main pillars in psychotheragstaining and profes-
sional development. They only differ in goals and ways of realizing these goals,
mutually complementing each other. Supervision is mentioned as the second
most important source of developingdas professional competencies by prac-
tising therapists after the experience of working with patients and before formal

training (Orlinsky, Bot eri@)nltss paeimted RB nn

out that alongside the psychotherafsigtevelop, theineeds regarding supervi-

sion change. Especially at the onset of therapeutic work, supervision constitutes
an important source of gaining knowledge consistent with chosen therapeutic par-
adigm and help to improve ofsediagnostic abilities and ways of puttitigera-

peutic techniques learned in trainings into @ngractice (Erskine, 1982/1997).

At the beginning of their careers many psychologists and psychotherapists seek
information on supervision: what should be taken into account while choosing
a supervisgrwhat a supervisory process may look like, which phenomena might
occur. Although there are comprehensive studies on this subject presented from
different theoretical perspectives, yet there are no sources in Polish (especially in
the area of transactionahalysis) covering basic information and describing pro-
cesses taking place during supervision, important from the point of view of spe-
cialists with little experience. The article shall be an attempt to answer some ques-
tions bothering beginner therapists.

Education in the spirit of transactional analysis is to a great extent based on
inspirations drawn from teachers and practitioners. Inspired by the therapeutic
potential of fairy tales presented to them during the British NETAC conference
(North East Trarectional Analysis Conference) in 2020, the authors decided to
give an unusual structure to this article. It shall start with a fairy talstimulate
reader8Child ego state and provide material for illustrating the phenomena de-
scribed.

Fairy tale about Little Red Riding Hood entering adulthood

Presented below is an original fairy tale created for the purposes of this arti-
cle. It is modeled on the wethown Little Red Riding Hood fairy tale. In the
following paragraphs we will refer to the tdlasmaterial symbolically illustrat-
ing the phenomena described in the article. Readers are encouraged to analyze
and interpret the fairy tale freeiyto play with meanings.

Once upon a time there was a young girl called Little Red Riding Hood, who was at the
threshold of adulthood and her professional career. She took her work very seriously and
that is why she valued her beloved gran@arecious advice and sought the wofsan
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approval for her life choices. However, her grandma, as it is the case with somdmgs,

was more willing to talk when she was provided with delicacies; therefore, before each

visit at her grandnia, the girl prepared a basket full of treats. Before she left the house,

she recalled a family saying that her mum used to repeat. Ihsaioite should go straight

to their destination and not look around too much, otherwise one may doubt which way

to choose. So, Little Red Riding Hood left the house and as usual was heading quickly
towards her grandnis house. Yet, she got distracted fanament, or maybe it was out

of curiosity, and she slowed down at Hopeless Useless Street and looked only once into

the dark backstreet. She got so scared by only imagining what might be hiding in the dark

and by the fact that she hdtfollowed her murfs advice that she covered the rest of the
distance sprinting and barely catching her breath. She slowed down on the doorstep of her
grandm& house, took a few deep bre@mopondé and r
she heard her grandisavoice. Thus, t girl came in, took off her red coat and left it in

the hall. Next, she sat comfortably in the living room, in a wawhgrey armchair, in

front of her grandma. The girl put the basket on the table, next to a box of tissues, right at
onds fingertips. Her grandma, with glasses on her nose, rubbed her chin with her palm,

lost in thought. She exuded that air of wisdom and peace of someone who had overcome
many a hurdl e. iSo, why have yodasheaskede t o se
fi |hought Bd bring you something delicious and tell you what happened at my work last

week and then ydd tell me how to live) she said and started talking and did not notice

when forty five minutes had passed. All this time her grandma was listeningvattent

nodding her head in approval, which gave the girl some relief. Sometimes she asked in

depth questions, maotivating for reflection and more opening, some other times she gave

her precious advice, munching cookies with relish. Little Red Riding Hoadtalking

and talking and at one moment something she should not have probably mentioned slipped

out. She felt the cramp of her stomach and shrink in her armchair, watching grandma open

her eyes wider, raise one of her eyebrows and open her mouth, rggafinfangs. And

then the grandma bel | owandthen it ®Red RelihgdHoddd hav e
woke wupeé.

Stages of a psychotherapi& development according to Erskine
in the light of supervision

Depending on their stage of professional developnpsiychotherapists have
different needs as regards supervision. Richard Erskine (1982/1997) distin-
guished three stages of cliniciémevelopment: beginner, intermediate and ad-
vanced.

The beginner stage is a period when supervision should particulars/dacu
building onés selfesteem and developing daeabilities and techniques of work-
ing with patients. A supervisee learns some theoretical concepts onceé tgsin
time relating them to their own patients (Erskine, 1982/1997, after: Chinnock,
2011, pp336 337).

At the intermediate stage, it is crucial to develop therapeutic competencies
and learn to plan a psychotherapeutic process. In order to strengthen the sense of
self-steering in relation to ode development, more and more emphasis is put on
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estdlishing of a detailed contract during each supervision session. The analysis
of countertransference is also crucktgkine, 1982/1997, after: Chinnock, 2011,
pp. 336 337).

At the advanced level, a supervisee already has significant clinical experience
and can make use of concepts learned during their training in order to diagnose
patients accuratelgnd determine directions of therapeutic work. What is im-
portant during supervision at this stage is looking at the phenomena taking place
during onés workwith a patient from a mukltheoretical perspective, as well as
a supervise® working on the development of the-called internal supervisor
that allows to selmonitor onés clinical work Erskine, 1982/1997, after: Chin-
nock, 2011, pp. 33@37). The reders who are interested in the ways of devel-
oping the internal supervisor can find more information in the books by Patrick
CasementOn Learning from the Patierff017, 2018), in which he shares his
clinical experience.

The above remarks are reflectedré@search. People in the course of thera-
peutic training declare that most frequently supervision is devoted to therapeutic
interventions and ways of achieving goals as defined in contracts with patients; it
also deals with the analysis of the therapeutiaree (Weck, Kaufmann and
Wittheft, 2017).

Relating to Ersking description, the initial stage of a psychotherépide-
velopment this article focuses on is linked to the need to constantly seek
knowledge, develop oGetherapeutic abilities and praeitherapeutic interven-
tions. At this stage it is important to choose a supervisor that a given therapist
shall meet regularly, that is their primary supervisor. A stable supervisory rela-
tionship enables one to recognize both a the@pissources and a® of partic-
ular difficulty, and to monitor ore professional development. As a result, this
stable supervisory relationship lets the therapist learn how to use their resources
effectively, work on deficit areas and notice progress made.

Games in a supevisory relationship

A supervisor often gets such a messagell me, please, what | should do in
this situationd Thus, while choosing a supervisor, a therapist at the onset of their
career looks for someone experienced, with vast knowledge, often someone
whom they look up to. In the fairy tale presented at the beginning of the article
this role is played by the wiggandma who can offer precious advice and answer
Little Red Riding Hoo& qu e st i o n ,0Hdwevernalotgside thé aue ?
thentic developmental need, there might a hidden trap thareherapist might
unconsciously look for such a supervisor the reftatvith whom offers more op-
portunities to be invited to the game and end up with a certain payoff. In such
a game a therapist usually takes on a role of the Victim whereas a supervisor is
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initially invited to be the Rescuer but finishes the game as ttse®dor. On the

one hand, the role of the Victim played by a therapist derives from a need natural
at this stage of development, i.e. the need to be taken care of by an experienced
mentor; on the other hand, it derives from a strong belief abot om@mincom-
petence. In such a case the super@sfigure can be perceived in an ambiguous
wayi both as an omnipotent and omniscient teacher (Rescuer) and a strict judge
(Persecutor). Negative perception of énabilities is projected upon a supervi-

sor. In he fairy tale, it is reflected by: symbolic Hopeless Useless Street where
one had better not look into, the Grandmhig fangs and her comment broken

off at the end of the tale.

Placing the aforementioned remarks in the context of literature on thetsubje
matter, the authors would like to refer to the classic concept of Kafprdeama
triangle (1968), due to the fact that teaching supervision as well as conducting it
and benefiting from it clearly creates opportunities to take on the roles of the
Victim, Rescuer and Persecutor. The authors share the assumption that supervi-
sion offers a unique opportunity to analyse games and practise ways of getting
out of the roles played in order to be in an authentic relationship. Shohet and
Shohet (2020, pp. 667) suggest a new (i.e. so far inexistent in Polish publica-
tions) way of comprehending the drama triangle, i.e. attribute to each role a key-
note (anda payoff from the game) that makes it easier to recognize these roles
in other people, and, what is probablpshimportant in supervision, in oneself.
Thus, t he Pe dsrightoand oies totprovie itk athers, fivhich lim-
its Persecutor in their way of thinking and makes them unable either to be in
contact with others or to receive from others. Imftine Rescuer focuses on the
keynot e, odndcorgimuesgheiioetforts to prove it, often times imposing
their help and not acknowledging other ped&plesources that enable them to
cope. As far as the Victim is concerned, they concentrate ok thin gm il
blameless)thanks to which they can blame others and feel better with themselves
(Shohet and Shohet, 202067). It is worth emphasizing that the aforementioned
attitudes are not always actually adopted by both participants of the game. Some-
times, the game is played mostly in the inner world of one of its participants and
attitudes get projected to the other person (in which the real traits of the other
player help). As a way of getting out of the roles, Shohet and Shohet propose the
beneficia triangle!, where an important aspect of a given role, i.e. Potency (the
Persecutor), Responsiveness (the Rescuer) and Susceptibility to Vulnerability
(the Victim) is attributed to each apex. The most important, though, is the word
that the authors plage the centre of the triangle, replacing all the three maxims
attributed to particular roles. This word is Presence. Presence is what allows one
to be here and now in the supervisory process, and to recognise and accept valu-

1 The authoremphasis¢hat the name has been functioning for years in the areauotelling
but they are not able to say who the author of that term is.
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able, though sometimes not e&sexperience, aspects attributed to the tridiagle
apexes, without defensive role taking and inviting others to gaBteshét and
Shohet, 202Qyp. 66 67). The authors of this article believe that the biggest asset
of the beneficial triangle is the psyathgical flexibility inscribed in it, the free-

dom from fixating oneself on one role or hopping rapidly from one role to an-
other. This can be achieved by entering the centre of the triangle, slowing down,
focusing on being here and now, i.e. on@rienerexperiences and on the rela-
tionship. Supervision comprehended in this way becomes a special educative
meeting for all participants of the process, and a supedisole is to facilitate

a supervisee to be in the beneficial triangle rather than in theadrae.

Persecutor Rescuer

Tam Tam
right good

I’m bla-
meless

Victim

Fig. 1
The Drama Triangle with keynotes characteristic for particular roles (based on Shohet and Shohet,
2020, p. 66)

Potency Responsiveness

Presence

Vulnerability
Fig. 2
The Beneficial Triangle as an alternative to the Drama Triangle (based on Shohet and Shohet, 2020,
p. 66)
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Love andfear in supervision

Robin Shohet demonstrates a somewhat surprising attitude to supervision
(2008, pp. 18B8207), describing this process by means of the wieatandlove.

He considers these feelings crucial in supervision, claiming that(démn
masked with anger) constitutes a barrier making it difficult to be in a relationship
and intimacy, and covering |love (i.e.
taken away by any external procésShohet, 2008p. 207) that everyone needs

in order to be in an authentic relationship. For Shohet, supervision becomes
a process of bringing out different fears to the level of awareness and dissolving
them so as to create space for a good, safe supervisory relationship, where love
present in each arelery participant of the process can be freely expressed. The
process includes a few elements, among which one finds the analysis of key be-
liefs (script); discovering, naming and examining (but not fighting against) fears
asupervisee was notawareof;tanont i ng a supervi see b
of your work are you afraid of talking abodt™aking use of an appreciative
inquiry which leads to authentic engagement in the supervisory relation.

A superviseés key beliefs are analysed primarily in teraisattachment to
them and regarding them unshakeable, i.e. obvious. A psychotherapist who in the
course of supervision becomes aware of the threats arising from such beliefs,
opens up to working with more diverse groups of clients and has a smaller ten-
dercy to judge or oversimplify their clierfiproblems. For example, one of ana-
lysed beliefs can be the one concerning a thedapissponsibility for their cli-
ents wellbeing. The analysis does not consist in finding the answer to the ques-
tion if a therapst is or is not responsible, but in understanding what might be the
consequences of the sense of omnipotence and interrelated overprotectiveness or
the sense of lack of influence and failure when helping is not effe@hehet,
2008,p. 192). An effectie way of discoveringoiie bel i efs i s foc
the world is or should lgeaccording to a supervise8hohet, 2008p. 193), as it
hinders seeing of(Shahet, @8, p. dYanhdhmakesitany- i t
possible to be here and now, though it offers an illusory sense of safety. To de-
scribe an attitude that reduces such restrictions, Barry Mason (2019) proposes the
termdéafe uncertainty This attitude makes it possible to build a steadigtion-
ship based on cooperation and narration development, where new meanings and
explanations do not replace already existing ones but join thtasof, 2019,

p. 36) or are used for their modification. In such a relationship understanding of
a client anl the therapistlient relationship is careated by complementing nar-
rations of a supervisor and a supervisee.

Acknowledging and uncovering fear decreases the distance and creates rela-
tionality in supervision, though one has to remember that fear of@mwsom
disguise of a different emotion, sometimes anger, sometimes joy mixed with re-
lief (Shohet, 2008, p. 197), and sometimes sadness. Fear (and accompanying
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shame) might also concern revealing primitive emotions in supervision due to the
assumption thea supervisory relationship is mainly based on Adwltlt trans-

actions (ibid.). The process of bringing out fear to the level of awareness covers
its naming, which happens mainly through confrontation and discussing the con-
text and racket feelings thatruzeal fear. It should be emphasized that Shohet
discusses both confrontation addressed at a supervisee and at a supervisor. The
narration of fear also undergoes analysis, i.e. a tendency to create catastrophic
scripts about clients and disenvork. A supernsor uses then the smlled super-

vi sory approach (Carroll, 2001, p. 77),
ing, that enables me to slow down my habitual responses and choose more
awarely ones that might serve all padi¢Shohet, 2008, p. 201)

Asking supervisees@u e st i on, AWhat do you not w
work?0 causes great anxiety, but asking them to give their reasons without provid-
ing the answer to the first question is usually easier. The analysis of these reasons
often leads tawo conclusions: that they are ungrounded and that anxiety result-
ing in nondisclosure of certain information on @eeown work unnecessarily
takes up resources and energy (Shohet, 2008, p. 203).

The appreciative inquiry in supervision is astage proces including:

1) choosing a topic (establishing a contract), 2) discussing and appreciating what
is currently positive in working with a client, 3) imagining and discussing what
might occur in the relationship with the client (options) and 4) designiag-{pl

ning how to do it) and 5)creating what should happen. The process of thinking
about what a supervisee appreciates in their work is particularly fruitful in group
supervision as it eliminates fear of judgement and creates closeness among group
members.

Paradoxically, in his chapter devoted to love and fear in supervision, Shohet
(2008, pp. 18B8207) does not write much about love, merely pointing out that it
appears when fear gets dissolved. However, it seems that bringing out love (like
bringing out fear)both in the participants of the process and in the very process
of supervision is crucial for this approach. It is clearly visible in some basic rules
of supervision, in particular the rule about treating each student as if they were an
GAbstudent, anthe one regarding appreciation that becoimes gl ue oconnec
the process participants together (Shohet and Shohet, 2020,/ 8ft).ZBhere-
fore, this approach is rich in positive strokes, which helps to build a psychother-
apists sense of competence.

Onecan attempt to state that a beginner psychotherapist simply needs love
from their supervisor, love taking a shape of a permission to be a therapist. At the
same time, a supervisee is afraid that instead of love they should get the confir-
mation of their fees i that they are useless. Thus, it seems important to choose
a supervisor who is attentive to games invitation, analyses them with a supervisee,
and, moreover, strengthens a supendsaalependent thinking as well as notices
and appreciates their acate intuition and interventions. Therefore, a supervisor
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should help their supervisee to maintain theiOBK position (instead of the not

OK i OK one quoted in aforementioned games). At the initial stage of a thera-
pistds development, it is also importantget permission for making mistakes and
using them creatively. Therapists have a tendency to treat mistakes as a demon-
stration of their incompetence. And yet, at the thoughtful containing presence of

a therapist, mistakes can offer an opportunity td dé&h a trauma emerging in

the patientherapist relationship (Hargaden, 2016, p. 16). A good supervision is
the one after which a therapist has an impression of a decreased chaos and an
increased sense of power and competence.

Supervision in late stagesf a therapist®s development

The authors decided to focus primarily on what happens at an onset of a su-
perviseé development, yet the needs and phenomena taking place at the follow-
ing stages are worth brief mentioning. At the following stage of a trstimge-
velopment, a supervisrrole changes. They become a person who helps to deal
with particularly difficult processes concerning a therdpigtork with a patient.

The extent of directedness decreases and supervision participants can be rather
compared to equal partners than to a teacher and a student (though a supervisor
should treat even a beginner therapist as a professional with ample resources). It
is important to discover new options togethere. areas and ways of interven-

tion; a superisor leads and inspires a therapist at the same time. Owing to the
feeling of competence developed at the earlier stage of development, a supervisee
is able to learn from differences in theirs and a supe@istiservations, instead

of reacting to them wh anxiety. Anxiety appearing during a supervisory meeting

can be treated then as information about the process (including a process parallel
to the therapispatient one, see e.g. Tracey, Buldworth and Glidbiemtey,

2012), and not as a threatening fieglthat should be avoided. At this stage of
development, it is possible to benefit from peer supervision, that consultiéey one
work with trusted colleague therapists. A therapist looks for aspects of a relation-
ship with a patient or intervention optionaracognized by themselves, since
these aspects are easier to be noticed by a person not engaged directly into the
therapeutic process; such observations do not have to come from a-gugraier

visor only. Therapists with a more extensive (i.e. at leasvyéars) experience

more frequently resort to supervision with people working within a different the-
oretical paradigm as well as supervisors from abroad, providing themselves with
more variety and a wider perspective of a given case study and a giveethiera
relationship.
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Conclusions

The phenomena discussed in the article often occurring in supervision, i.e.
taking on different roles and inviting to games as well as fear occurring in a su-
pervisory relationship, are particularly crucial at the inittage of a therapi&t
professional development as they significantly influence the creation and devel-
opment of a relationship. Fear often appears before a thésdpistsupervisory
session and sometimes is so paralysing that it leads to systematiareeof
supervision with simultaneous rational
vision.0 As a result, a beginner therapist condemns themselves to independent (or
perhaps rather lonely) coping with therapy organisation, which not only results
in frustration and being lost but also slows down their professional development
as well as has a negative effect on the quality of the services they provide.
A therapist who lacks supervigerholding is not able to provide appropriate
holding to their patiet (see Casement, 2017, p. 7). The ways of dealing with fear
and games in supervision presented in the article constitute an attempt to tame
a beginner therapi®& fears as well as explain how the engagement of all process
participants helps to overcomeaurring difficulties. As a result, it improvésor
even clear$ this educational process, which supervision is, especially in the in-
itial stages of the psychotheragistievelopment.

In the fairy tale presented at the beginning of the article, Littld Riding
Hood looks into a dark backstreet and runs to her Grandmother filled with fear,
and during the whole visit she experiences that fear, doing nothing to
acknowledge, understand or regulate it. Instead, she chooses over adaptation, i.e.
chatting allthe time, realising the No mind script (Steiner, 1990, p. 78) and the
correspondi nga think!p (Gouldihg anchGouidihg, 1976). Her
unacknowledged fear is projected on the grandma. One of the main therapeutic
goals in transactional analysigl® pursuit of autonomy. Autonomy, in addition
to the capacity for intimacy and spontaneity, implies awardénéeg is, the abil-
ity to think and perceive the world as it is, through an integrated Adult free from
contamination. In order to be able todgzatients towards autonomy, the psycho-
therapist must face his own script and discounting patiewtsich can be acti-
vated, but also worked on, in a relationship with the supervisor.

It can be assumed that a therapist is at least partly responsibleafokindh
of tale about supervision they tell themselves. The way of developing (often un-
consciously) the chosen narration shall shape their expectations and fears con-
cerning supervision, as a result of which they can sabotage the process, e.g. by
taking ona role of the Victim, discounting their own capability to act or through
active avoidance. A therapist should know that a change in narration is possible
though it requires being pfactive and not only reactive. The supervision fairy
tale is linked with lhe therapigks script and as such can be overwritten and mod-
ified. Therefore, perhaps a therapist should try to answer certain questions: Which
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hero would you like to be in your fairy tale? Wégathe moral of it? What kind
of ending do you want? The angwédo these questions could help consciously
shape oneself as a responsible psychotherapist.
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Dawno, dawno emu, w gabinecie superwizora...

Streszczenie

W artykule om:-wiono cechy superwizora istotne
terapeuty, jak r-wnieUO zjawiska, kt-rych wystnfp
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W superwizji w spos-b zapr oponoowamiya rmpejavieyzUeSjho h e

skaodwogano sifn do autorskiej bajki.
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Abstract

Conceptualization of language of TransactiofAahlysis isbeing discussed in this article. It
seems that Transactional Analysis deliver tools, which allow mentalizing in pttéapist rela-
tionship. In this article basic TA concepts describing internalizing relationship will be presented.

This process is fund@ental to mentalizing and this will be described in second part of the text.
This article shows part of case study in which TA strengthened therapeutic relationship and at the
end healed the patient.

Keywords: therapeutic relationship, mentalizing, Trangatal Analysis.

Introduction

This paper is an attempt to use the conceptualisation of mental functioning
coming from the language of Transactional AnalysisA ( Ber ne, 1998
2012) to comprehend the capacity of mentalisation in the pdhierapst rela-
tion. It seems that Transactional Analysis with its rich mental equipmésat
language, on the one hand, simple and colourful, on the other hardgdum
tionist and allowing to describe very complicated phenomena in a relation be-
tween individués, might constitute an inspiring area that lets the therapist be with
their patient and at the same time broaden their insight and reflection. The article
discusses basic TA terms describing the process of internalizing object relations
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(Gabbard, 2015, pp5 73), which constitutes the foundation of the capacity of
mentalisation discussed in the second part of this text. Everything is illustrated
with a fragment of description showing therapeutic work in the clinical context,
revealing the complexity of k&tions and the importance of mentalisation while
using the language of Transactional Analysis.

Transactional Analysis as the language of mentalisation

During therapeutic work, there is a clear need to use a comprehensible lan-
guage, consistent with the att®s internal world, so that adaptation is accom-
panied by an opportunity to broaden énimsight and reflect on the discovered
world (Gabbard, 2015, pd251 3 2 ; Czabaga, 2006) . The
should also cover the complexity of phenomena woayin the therapeutic re-
lationi creating models for the describing aforesaid phenomena. The world men-
tioned above emerges from introjections, internalizing external-ehillyhood
relations with object$ important individuals. That is how the contegitthe
Adult, Child or Parent ego statéscreated. Their mechanics is based on strokes
creating script decisions consolidated in the patidife positions (OlletVallejo,

2003 pp. 162 167; Muriel, Jongeward, 1998tay, 2010 p. 185).

Therefore, toifid a language that would properly describe both ezrilg-
hood attachment relations and the patewcurrent situatiofi their frequently
forced and stiff replaying of scripts, one would have to look for a map of words
referring to both these areas. Mdgl of Transactional Analysis used in concep-
tualization offer tools to describe both these areas (Hay, 2010, if%)78
& on the one hand, earbhildhood transactiorisovert, crossed and hidden to-

gether with strokes (Grzesiuk, 2006, p. 4@8&)ate the frame of relations with

the minder;

CHILD PARENT

Fig. 1
Representation ofil You relations of the external world

Source: own materials based on: Jagiega, 2012.
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0 on the other hand, a model describing internal relations between different ego
stated Adult-Child-Par ent ( Ci erpi agkowska, 199
richness of relations between the external and the internal.world

Fig. 2
Representation of relatis between various ego states and the internal world

Source: own mater20l2l s based on: Jagiega

It seems that TA constitutes a perfect foundation for thisinmeparea with

its constructs of the ego states structure as life positions and waysangre

transactions that reconstruct eachildhood relations. Therefore, TA could be

used to better understand these relations between the layout of what constitutes the
representation of an individdalexternal environment, and the area of internal expe-
riences, thoughts and emotions. In Transactional Analysis (after:, B&9t& pp.

115 127) these layouts are called life positions betwead Yoy which are worth

completing with distinctions introduced by Fonagy, Allen, Bateman (2014, pip. 142

144). We deal with three modes of introjected object relations. They describe rela-

tions between the external world and internal representations:

d equivalene mode in which the internal world would be identified one to one
with the external world. The patient so strongly identifies with their intrapsy-
chic feelings that through them they project everything that surrounds them
in the real world.

0 fAas i fi bothmorlds(internal and external) remain separated. The ex-
ternal world does not have its internal representation. The mechanisms of dis-
sociation and fission so intensively separate both realities that the patient does
not have any opportunity to functidn both areas, integrating experiences
from reality with these from the internal world.

d and finally, the most mature reflection mode, in which the internal world is
not a simple calque of the external reality, but an individual notices their re-
lationship and interdependence. In that way, an individual creates both the
representations of their ego state and the representations of external objects
together with their references to each other. An individual is aware of the fact
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that each of these obje®only their subjective, emotionally marked experience,
and, at the same time, thanks to an intellectual component, they can have an in-
sight into it and look at it from a distance. This allows for theadled affect
regulation (after: Fonagy, Allen, Bahan, 2014, p. 104), where the reflection
component is able to impact emerging emotional agitation. In this situation, it is
possible to container the emotions of another person and reflect them.

Internal world external world

YOU
Fig. 3

Equivalence mode relation between the external dabbeing the projection/ reflection of the in-
ternal world

Sourceown materials based on Fonagy, Allen, Bateman (2014141 44) and Jagi ega (

Internal world external world

YOu
isolation %
Fig. 4

fi A ifo modei the external world is isolated from the internal world

Sourceown materials based on Fonagy, Allen, Bateman (2014,4#%1 4 4) and Jagi ega (

This mode does not, of course, emerge in the void. It is created while building
the attachment reianship with the parent (Wallin, 2011, pp.iZ8)i1 a signifi-
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cant object, and constitutes, in fact, the crowning of internal processes of rela-
tionship maturity. This situation takes place when the parent is capable of sepa-
rating themselves from the affeat the child they look after, at the same time
adjusting to them in order to support them. In such situations, thésctiddpair
becomes reflected and, at the same time, the parent creates a safe base to contair
this despair and comfort the child. lteses that the reflection mode (Fonagy,
Allen, Bateman2014 of [T Your el at i onshi p (Jad37449a,
between the internal and the xternal world, emerging thanks to safe attachment to
the minder, protects an individual against skdétrucion and constitutes the
foundation of their mental health in the future.

It is clearly seen that the reflection mode occurs in two areas. According to
L.S. Vygotskys genetic law (2002p. 330 336), each mental function occurs in
ongs development twice. Once, in its interpersonal form, the second time it is
internalized as the world of internal experiences, representations of ego states.
Thus, in the first stage, we have parents bringing up their childrery container
their strongaffects; in the second stage there is the Holgect relationship cre-
ating relations between particular ego states. This exceptional combination of two
worlds is created as a result of multiple repetitions called by Schaffer (2000) Ep-
isodes of Interpemal Engagemerit EIE. These EIE constitute a kind of con-
veyor belt for internalising processes.

Schaffer (2000, p 72 96) noticed that the sgalled anticipating behaviours
influence human development. In this case, mothers treated a child as if it was a
a higher developmental level than in reality. Supporting something more than
expected creates a certain type of tension;gpatific agitation, providing an
area for development for both persons. It does not happen constantly but rather
irregularly, epsodically, and is interlaced with a sleep mode and withdrawal from
cont act ( Kulash Thianks tRtiiis] tBe,chi&lmental world becomes
more and more divergdesoaked with cultural meanings transferred with the help
of its motheés behaviour. @ the other hand, there is still enough mental space
to create individual meanings of internal representations.

Activity lines of an adult
child

Common experience

<4, | Individual integration

Fig. 5
The Model of Episodes of Interpersonal Engagemetitérmotherchild relationship

SourceKu ¥ni k, 2013, based on: Brzezi Eska, 2007.
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Episodes of Interpersonal Engagement are such situations in which both
sides, respecting their uniqueness, meet and experience their worlds. There is
a certain interaction between them, an exchange thanks to which they learn from
each other, make some exggnces common, and then they separate fully respect-
ing each othés rights to act the way they choose.

Conceptualisationof the therapist-patient relationship

If the conceptualisationf human psyche with the help of TA offers that lan-
guage of reflectiofintrojection of internal and external worlds, there arises
a question: how a therapist can approach these worlds and create corrective ex-
periences within their framework. It seems that it is nothing else but creating op-
portunities to function in the patittherapist relationship in the reflection mode.
To make it possible, it is necessary to be ablme¢otalisethe world of the pa-
tientds experiences and the external world, both in the intrapersonal area and the
interpersonal areathe patientherapistrelationship. Transference and counter-
transference emerging in this way obtain a new referencé and might say
space in which they are not only interpreted in the equivalence mode or the as if
isolation mode, but with the help of the reflection mdaker: Fonagy, Allen,
Bateman, 2014p. 142 144).
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Fig. 6
Conceptualisationf the reflection mode in the therapeutic relation

Sourceown materials based on Fonagy, Allen, Bat eme

With such an interpretation, thieerapist becomes the third one in the dryad,
which has shaped the relations with the pafieimternal and external world so
far. The third one who has the power to container and reflect, and, at the same
time, to accompany, remaining in their relatiorthemselves (relation of partic-
ular ego states to each other). And again TA with its analysis of transactions oc-
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curring between ego states of both persons constitutes a priceless matrix for com-
prehending such interactions in the therapeutic process.eF&presents the
whole complexity of this conceptualization of both areas. On the one hand, there
are relations between ego states, being the reflection ofaaliyrood world of
relations depending on the mode (cf. Fonagy, Allen, Bateman, 2014), ar 1:1,
constituting the representation of the internal and external world. On the other
hand (marked with a dotted line), there is a complex world of transactions, con-
stituting the description of wealth of exchange with the external world of partic-
ular ego sites (OlletVallejo, 2003, pp. 162167). All of them mutually stimulate

and influence each other.

The Capacity of Mentalisation

Only when we apply the reflection mode and usecitveceptualisatiorof
transactional analysis models, is it possible to usedbacity ofmentalisation
effectively (Cierpiagkowska, G-rska,

There arises a question: what is the aforesaid mentalisation? Its creators
(Fonagy, Allen, Bateman, 2014) describe this competence as the abitiafise
that an individuask thinkirg is of a representative nature, and motivation to act is
their internal state. In other words, it would be -seifareness in reflecting on
relations with another person, in our céseith a patient. Baroit€ohen (after
Fonagy, Allen, Bateman, 2014, p. 228lks about a way of thinking likempa-
thizing, contrary to the soalled scientific way of thinking.

The text below presents an analysis of mentalising components and dimen-
sions that lets us assess the usefulness of conceptualization with the help of TA
language.

The dimensions of mentalisation (aff@nagy, Allen, Bateman, 2014, [6069):

1. content of mental statéshere theconceptualisatioof the Child, Adult and
Parent ego states and their content: messages, needs, etc., constitute an unde-
niable value of this conceptualizati@vuriel, Jongeward 1999);

2. level of representatiohoverti narrative or covert (intuitive) which would
fit the framework of the model discussed as far as possibilities of discussing
life positions and scripts in TA are concerned (Hay, 20107 &84);

3. objecti | and Youi subjects of transaction undergoing analygisn@agy,

Allen, Bateman, 2014, pA65);

4. time bracket$ past, future, present, referring the model botheiee and
now relations between the patient and the therapist as well as reconstructions of
relations/transactions from the world of the pafiesixperiences, often from dis-
tant past. Iseems to be compatible with thecadled analysis of temporal structure
dealing with the ways of psychological use of time by people. It contains: with-
dr awal , ritual s, activity, ,2026p.22).r e, g
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These dimensions allow famphasisinghe components ahentalisation

(Fonagy, Allen, Bateman, 2014, p. 27):

)

)

storing the image of the pati€pimind in the therapi& mind (is Fig. 6 above

not the best proof that it is possible?),

paying attention t@wn mental states and mental states of the person one is
in relation with. It would mean maintaining the context of reality of the pa-
tients life together with its references to other people (when it comes to the
figure above, it would mean taking the@as into account),

understanding misunderstandings (the author, drawing arrows a few times
was wrong or had to look for a counterpart in his experience to make sure that
it exists),

looking at oneself from the outside and at others from the insidsiflity

of changing observation points from daearticular ego states and another
persoiis ego states). It means relativity: whaimlysed and who isYouy
attributing mental dimension (acknowledging that the model presented by the
picture can caespond to the representation of complex mental capacity of
mentalising),

immersion in emotions (it would mean to constantly experience significant
emotional content introduced by particular ego states of the patient into

a therapeutic relation (Cier@ak o ws k a Gla&E&knak 202®1 8,

17).

Mentalisingalso contains an important component of enlarging the insight

and undertaking reflection, but, what is even more important, it lets us container
emotions. To make it possible, the mentalising person should (Fonagy, Allen,
Bateman, 2014op. 102 103; 109):

1.

Recognisehe patienis emotions. Nor only from the Adult ego state, but also
allowing to explore them, taking interest by a positive response of the Protec-
tive Parent ego state. This message, ofterveobal, transaction addressed

to the patierds Chld ego state lets them recognize this agitation in their body
and get used to it.

In this situation, the therapist, reflecting emotions and adjusting to them, de
facto, modulates them so that in the next step

the patient, used to their strength aimk, can express them, in safe ingnad
interpersonal conditions of the therapeutic relation, getting emotional sup-
port. To make it possible, on the one hand, the therapist has to use their so
called Little Professor geeed by that e
aforesaid adjustment, being part of the Natural Child ego state, and on the
other hand, create safe framework conditions by activating the normative Par-
ent ego state, i.e. friendly rules that facilitate expressing emotions, and the
NurturingParent ego state addressed to the péi€tiild ego state.

What Stern (2004, p. 55) describes as theal@d moment of meeting con-

cept seems to be an important aspect of mentalisation. It focuses the capacity in

(C
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guestion on thdéere and nowsituation experienced as a spontaneous one, not
subjectto any planningt er n says Al f e é(aftetFbnagy, y ou
Allen, Bateman, 2014. 229). And again the richness of TA letscasiceptualise

such a situation. The Little Professor ego state on the one hand invites to sponta-
neous activities staying in appropriate contagh overt transaction with another
person, and on the other hand, it does not turn off other ego states that help to
comprelend and container strong emotions deriving from mutual interest in each
other. This meeting of the thera@isChild ego state with the patié&Child ego

state creates a special opportunity for exchdngansactions abounding in cor-
rective emotional eperiences. Similarly, when the Parent ego state is activated,

it creates a safe space for uncertainty, shyness expressed in the transaction by the
Child ego state of a submissive patient. What is equally important, if such expe-
riences are immersed in TAlguage, they can be reflected on and described later
on, both from the therap@st and the patieét perspective. In this way, there
emerges a space for the development of the reflection intids is the patient
recovers, gaining a perspective to theternal experiences by getting used to
them in their relation with the therapist. The language that was used for this in-
terpersonal meeting allows for creating a representation structure for the mental
world.

Neurobiology of trauma and its consequences f@go state$
functioning

Current neuropsychological research (Gazzaniga, 2017) seems to confirm the
presence of such areas of mental functioning and offer very interesting inclina-
tions for working with traumatized patients, i.e. those who suffer fronodiss
tioni separating the world of internal experiences and external events, relations.
At the psychological level, this isolation (see Hyoccurs due tdefencanech-
anisms protecting the patient against unpleasant stimuli maintaining traumatic re-
actions: cognitive, emotional drehaviouralHence events passing into oblivion,
distorted memories, somatic symptoms, etc. At the biological level, relations be-
tween an earkghildhood trauma and hypoplasia of corpus calossum Gazzaing
2017; Fisher, 2019, p.5% were discovered. It would mean that experiencing
a trauma triggers the process of separation, cutting off, lack of cooperation be-
tween impulses coming from the left and right hemisphere. Impaired communi-
cation between the two hemispheres has to, m tofluence difficulties in inte-
gration, which the authors describe as the effect of owning two brains: one, which
is strongly traumatized, emotional, containing script messages founded on trau-
mas, and the other one, which is linear, logical, but doesawatr verbally the
record of those dramatic events. These languages of patients seem to be impene-
trable, and attempts undertaken by therapists to recall traumatic events did not
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bring any relief and only deepened the gap between the two ways of theis brai

neurological functioning. It would mean that the right hemisphere codeganen

bal aspects of experiences but does not interpret them, constantly remains on high

alert, ready to escape or fight. Emotionality processed by both hemispheres can-

not be verhlized as it is the function of the left hemisphere. Therefore, a child-
hood drama neurologically remains under cover of lack of naming possibilities,
and, at the same time, is subject to a state of considerable agitation when trigger
stimuli are providede.g. encouragement to take a trip down memory. Mfiidn-

out information exchange through corpus calossum, the left hemisphere might

not remember actions driven by emotions and reactions managed by the right

hemisphere (Fisher, 2019, p. 55).

Fisher (2019, p57) writes that patients remain so to speak imprisoned be-
tween two colliding types of instincts. On the one hand, the attachment instinct
drives a child towards closeness and comfort found with their minder, parent. On
the other hand, that primitive alenakes it react with freezing, fight or flight.

The patient is in a stalemate, where only acting out can bring a momentary relief.

Thus, at the biological level, we would have anatomical foundations to distin-

guish isolation between particular ego stataslesperate Natural Child ego state

and reactions from the Adapted Child ego state (freezing, submission) and/ or the

Rebellious Child ego state (fight and flight). It seems that in therapeutic practice

we witness such situations quite frequently amonigpis with deep early child-

hood traumas.

And here TAconceptualisatiottets us use the capacity wientalisatiorto
seal this gap, this cracking and additionally strengthen the weakened structures
of the Protective Parent ego state negatively used. Tguége gives us an op-
portunity to show the patient particular parts of their ego states and how they are
experienced differently, especially in the area of traumas. What in traditional ther-
apeutic work has caused frustration and suffering so far (FishE3, gp. 225
230) can be an opportunity to meet and to use a therapeutic reaction which:

0 explains these two instincisthe Adapted and Natural Child ego states from
the perspective of the Adult ego state,

0 creates a safe framework férequently norverbal meeting the patigist
Adapted and Natural Child ego states from the perspective of the Protective
Parent ego statethe spontaneity of the meetihgre and now

d introduces new rules for taking care of weakened Child ego stategtie
perspective of the Normative Parent ego state,

o0 finally, from the perspective of the Child ego state, frequently offers the psy-
chotherapist an opportunity to approach their patieneamghthisevith their
suffering, which lets them offer more appriate help and protection and
build elements constituting the foundations for reconstructing the gatient
Protective Parent ego state. In this way, the thefapisice becomes a miss-
ing element integrating this gap between the pasayo states.
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Clinical illustration of the conceptualisationin question

Thecase 6 Mrs M. shallillustratethe aforesaid discussioifhe 38 yeaold
patient reported the symptoms of rage attacks alternated with the feeling of strong
fear, especially of a social natukéer way of functioning clearly pointed to per-
sonality disorders at the borderline levebofanisatior(McWilliams, 2019, pp.

53/ 60).

The patient had a few unsuccessful relationships, where she did not feel un-
derstood and accepted with her emotionalitg aeeds of dependence, when, at
the same time, she wanted to feel exceptional and unigue in her faeyes. It
was her dream to become an ideal wife and mother, which was to be a solution to
all her problems. She declared herself to be a deeply gigerson, uncon-
sciously using her faith as an area of projective identification with religion as the
cause of her misfortune and a way to free herself from it by further suffering
inflicted on herself as a kind of formation, mortification, etc. In herseysod
was a capricious and cruel object, at the same time omnipotent and depriving her
of any influence. The patient used strong primitive mechanisms of dissociation
and splitoff, isolating these parts of herself responsible for the need of depend-
ency,merging with her partner, at the same time demonstrating a high level of
fear and rage addressed at him as the one not providing support and understand-
ing. Getting involved into this relationship, she divided the internal object into
a goodconfessor and a bad, seductive, corrupted therapist. During her sessions,
many timesthe patient projected the material threatening her onto the therapist,
depriving herself of any responsibility for being aggressive. She regularly tried
to disturb a thepeutic setting, and any attempts at initiating a conversation about
it were treated by her as an attack.

In her life story, the patient talked very positively about her relationship with
her father as the only parent who had adored her, had been warema@ad She
perceived her mother as addicted to alcohol and aggressive. As her memories
more and more drifted from reality in which she functioned (in fact, her father
had not hesitated to put his family into debt, cheat on his wife and the @matient
siblings), going back to the past was accompanied with considerable suffering
and strong resistance.

As the first stage of mentalisation, working with unwanted aspects of the pa-
tientts ego states was suggested. The patient was asked to draw her inner child.
Thedrawing presented a huddled figure, with a face hidden behind her knees, and
the greycolourdominating. To her surprise, the patient easily made contact with
that part of herself, when asked about her feelings and thoughts, she gave answers
while pointirg to a high level of incomprehensible aversion to that aspect of her-

s e | & not viorthtlistening to hérfi s @ tupiddif why do we t al k
she doesi understand anything After a few sessions, the patient got used to
this part thanks to th@rawing and undertaking a dialogue with ishe external-
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ized her unwanted impulses. It turned out that this childhood part was quite ne-
glected, yet it knew what it needed: it wanted to be able to feel, be finally safe,
well looked after. The patient sawat when she talked to this part, she calmed
down and soothed her strong emotions of fear. Meanwhile, the part controlling
the Child ego staté a girl who was protesting, throwing numerous accusations
and being aggressivebecame more and more notickals it resembled mum-

bling of an alcoholic, one day the patient called this part the Motkict and
critical towards herself. In this way, both ego states Child and the Normative
Parentnegatively used, were not only recognized but from sessisession, the
patient deepened her insight in comprehending their mutual relations. There was
a distinct lack of language that would reconcile both parts, become a mediator:
and that was often the therajistole. One day, the patient said herself that
therapist became a voice that she recalled when mother in her (the Normative
Parent ego state) got frantic agdihis voicewassoothingfor her, yetmeaningful

In the therapeutic process, there was an attempt to strengthen the relation of the Child
girl ego state with the therapist. Due to that fact, there were new, previously denied
memories arousing strong emotions at every attempt to approach them.

Initially, before she got used to this child part of her ego state, the patient
experienced strongesistance, saying that these were not memories. She said she
did not remember anything and that one would need proofs. At the same time, the
patients general condition was getting better as the process of strengthening the
Protective Parent ego state arading for herself got more effectividaving con-
sulted hedoctor,she stopped taking her medicatidhere appeared good mem-
ories from her childhootl doing sport, swimming, till a clear temporal dividing line
after which there was no energy in heemories and she did not like herselier
body. A memory of fear of someone entering and calming down when it turned out
it was her mother, experiencelming fondled, touched in intimate parts.

These memories referred to a strong trauma of sexual b father and
lack of support from her mother in this situation. The only way of dealing with
this situation was dissociating the trauma experiences and idealizing heisfather
image. Thanks to the introjection of the Chgjial from the picture egotate, it
was possible to learn how to express strong emotions experienced because of that
state while omitting the resistance of the Normative Parent ego state. Interest-
ingly, the memories of abuse occurred first as somatic experiences, strong emo-
tional experiences, and only thanks to mentalisation used during sessions it was
possible torerbalisethemi to integrate these two dissociated trauma languages.

One day, the patient described a picture in which the bliss of carefree swim-
ming in water was brutallgdisturbed by crashing into an iceberg and her body
falling apart. She was terrified and at the same time ready to confront the memory,
in which her father came at night, lay down next to her and aroused rubbed his
penis against her back and crotch. Ferfitst time her despair, sadness and rage
was joined with the desire to protect herself and prevent from this happening
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again. The patient could integrate the pictures and memories, acknowledge their
reality, experience emotional support. Care for heigdtie therapeutic relation
slowly but systematically rebuilt broken relations with her ego states. From the
therapists perspective, these sessions were both exceptionally emotionally in-
tense and provoked tenderness and sympathizing with the patsefering.

During this adjustment, there was a need to care about safety and learn how to
take responsibility for caring about herself.

Conclusion

In conclusion, it seems that mentalisation supported gaticeptualisation
originating from Transactional Ahsis allows not only for comprehending the
clientts reality, especially in the situation of strong emotional traumatic experi-
ences, but also offers a space for verbalizing what has not been named and un-
derstood so far. Thus, classical understanding ostgjes and transactions can
be discovered in a new way in the context of the capacity of mentalising the pro-
cess of the patieftherapist relation. It provides both the patient and the therapist
with language, creating paths of understanding and opptesifior closeness
necessary for creating corrective experiences.
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Abstract

The article discusses thaks between Gestalt therapy and pedagogy and transactional analysis
in its educational dimension.
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But everything that | could do to help someone to discover themselves is good.
We really learn only thanks to what we discover on ourlown

FritzPerlsCzt ery ,W8k gady

In comparison to other therapeutic trends, Gestalt therapy, usually associated
with humanistic psychotherapy, marked its presence in pedagogy the most.
Therefore, it is treated as a separate trend in psychopedagogy. The main assump-
tion of this concept is a belief that a human being can be understood only as an
integrated whole showirtlpeir presence in a given environment. Understood as

*The article is a part of Bdukadyjgagealizatposhkeying at i o
na tle innych oriatacji psychopedagogicznych Cz st ochowa: Wy dawni ct
J. Djugosza w CzhAstochowie.

1 All translationsi author.
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someone genuine, someone that person really is. Someone who does not hide
behi nd 0éontaading she real nature of their unique self and the excep-
tional existence of their own.

The reader interesien Gestalt theory and practice can find them in a vast
repertoire of available publications (among all, Corey, 2005, pp.32&2 Jaku-
bowska, 2005, pp. 18185; Ellis, Smith, 2011, pp. 508015; Kepner, 1991;
Passons, 1986; Zinker, 1991; Houston, 20@6uEeiCzachura, 2015; Clarkson,
Mackewn, 2008; Ginger, 2001; Robine, 1994, Later, 1972; Stevens, 1975). Jerzy
Mellibruda mentions several important elements that constitute that trend (Mel-
libruda, 2009, p. 9). These are among all: focusing on actionxgadieenting
in a therapeutic situation, concentrating on direct experience and experiencing
onesel f fi o broadeniagromds cansciwusness in various areas of hu-
man psyche, learning how to differentiate between important matters and unim-
portant ad harmful questions and issues. It is also emphasizing support and re-
sponsibility for oneself and in onesetfiressing the importance of perceiving
a human being as a whole, and recognizing the role of their authenticity expressed
in truth about them. Siilarly to Carl Rogeis therapy focused on an individual,
Gestalt therapy is situated in the stream of humanistic and insight therapies. How-
ever, what makes it different from the aforesaid approach is a definitely more
directive nature of influencing a gam who asks for help. Gestalt therapy is not
limited to unconditional acceptance, reflection, empathy and authenticity, but
provides a client with numerous experiences that are supposed to raise their self
-awareness and the awareness of their feelingsgase their responsibility for
their decisions taken now and in the future. It frequently confronts, in an excep-
tionally logical and clear way, the cliéatopinions with the facts, revealing prob-

l ems hidden behiopuonaongairasoa dacdeptande.ar thisi ma s k

context, authenticity becomes one of the main categories. J.F.T. Bugental tried to

make it more precise in the following

describe the way one exists in the world, when human existence asniory
with the worlds existence (Bugental, 1978, p. 330iHe continues

Authenticity doses not demand man to abandon the world of their experiences, but to

understand how much they are immersed in this world, being aware at the same time that
theworld of their experiences does not constitute a complete scene of human experience
(Bugental, 1978p. 331).

Thus, being authentic means being real, unambiguous, markidg) exist-
ence in the surrounding world.
Gestalt therapy

Gestalt therapeutic prace takesplaceboth individually and ira group It
consists of a set of rul eétherdeofysub-t he

r
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jectivity of utterance, the rule of Me and You, some other ones, and something
which is described as games. However,rthaiure is different from games in
TA. These are therapeutic exercises or techniques consisting in performing cer-
tain activities that are often symbolic and artificial. A sample set of these proce-
dures includes: a dialogue between parts ofo@n persn, expressing certain
message and feelings towards particular people, initiating and finishing particular
and unfinished matters from the past, analyzing the feeling of guilt and shame
(Mellibruda, 2009, pp. 6@81). In groups, one of more popular technijisethe
so-called making rounds, which allows for expressing particular feelings or
thoughts towards given participants of a meeting. A group meeting also offers an
opportunity to present and act out &projections. It means that a given person,
addresing certairjudgement®r attitudes towards others, acts out a scene that is
to verify whether they project their own mental states in this way. Similar scenes
can concern discovering opposites, where a client tries to demothsthatédour
opposite to th one that characterizes them the most, or to make an attempt to act
out roles, attitudes arsehavioursvhich have existed only in that pergsmm-
agination so far. In case the client makes unintentional gestures, movements or
utters words that might sigy they hide unsolved or distorted problems, they are
encouraged to demonstrate the same in a more intense and exaggerated way. An-
other technique described as exercising responsibility consists in the client fin-
ishing each sentence regarding themselvésiwi nand | take re
thatpor an exer ci se @ Cainwhich a thdrapist asksahe a
client to repeat and check if the sentence they utter about the client can be ac-
cepted by them. All those techniques are supposed to ams@y the partici-
pant®awareness. Further on, one can talk about working on dfantasies and
dreams, and several different procedures and therapeutic techniques whose list is
not closed and unchangell€llibruda, 2009 pp. 171 188). Thus, wecan see
how the aforesaid weltructured techniques differ from a ndinectional atti-
tude to work with a client proposed by Carl R. Rogers. A disturbed process of
onds selfregulation with their environment leadsitehavioudisorders. Energy
that is kadly directed or not focused in a proper way does nor serve to meet an
individuals needs and their development, resulting in five most typical forms of
disorders Kellibruda, 2009 pp.15i 18).

The first one is described as introjection, being a passieaghtless and
unprocessed internalizing variouss o me h o w Ofi patrts o thegeaviron-
ment to onés own psyche The second source of disorders is projection, which
as one of typicatlefencemechanisms, consists in not admitting certain aspects
of oneGs own person and attributing them to others. The third type of disorder is
called retroflection, which consists in directing actions that should be directed

2 Referring to introjection, J. Strojnowski ac
tion of a mental state iric Bernés concept called transactional analysis, where such a person-
ality structure is called the adult ego sée®trojnowski, 1985, p. 70).
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outside at oneself (e.g. atdggression). Deflection, on the other hand, is an at-

tempt to distace oneself from direct engagement in relations with others, partic-

ular situations or the whole environment, and is linked with not undertaking ex-
pected actions (e.g. due to talkativeness, using generalizations, pranks, avoiding
eye contact with an interlator, ritualisationand conventionalization of oée
behaviouretc.). The last type of disorder, confluence, consists in blurring of bor-

ders between an individual and their situation, passive blending in witis one
surroundings and losing ofssdentity €.9. by conformism). Let us add that con-
temporary theorists distinguish the sixth disorder in which an individual due to

we ak, uncl ear and ambiguous contact wi
finishedmat t er s and pr obl e nbsluirgthatherapyppd t o L
cess (Ellis, Smith, 2011, p. 512). There are the following rules to be followed in
Gestalt therapy: seHwareness, responsibility, meeting énaeeds, human

value, here and now, interaction between the background and the figure, closure
and seHregulation (Sills, Fish, Lapworth, 1999, ppi 16).

The main aim of Gestalt therapy is personality development expressed in
achieving true and autheéntself of the client. It most often happens in form of
group therapy, where the therapist works individually with a given person against
the group background. Other therapy participants witness this event, share their
feelings, thoughts and experiencehijck constitutes a further subject of analysis.
Methods of therapeutic work in this trend focus mainly on: emphasizing what is
hidden, psychodrama and monodrama, Two Chair technique, contactiiy one
consciousness and many other procedures. However curient form, Gestalt
therapy goes beyond purely psychotherapeutic use. It offers a new and different
outlook on the world, where a particular value is attributed to interpersonal rela-
tions, lifestyle based on openness and the ability to usis oesoures and po-
tential, lifestyle which is creative and compatible with its harmonious develop-
ment. That is why the aforesaid concept is widely used in various areas of prac-
tical application, such as healthcare, welfare, enterprise and organization func-
tioning, pedagogy and education.

It should be noticed here that the development of Gestalt therapy created an
opportunity to abandon some orthodox solutions promoted by Perls and some-
times arising anxiety and doubts. The emphasis was put more on building an op-
timal relation between a client and a therapist thamraphasisinglifferences or
l ack of responsibility for another per
prayen, often criticized as the most prominent display of egotism:

| do my thing and you do yo thing.

| am not in this world to live up to

your expectations,

And you are not in this world

to live up to mine.

You are you, and | am I,
and if by chance we find each other
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it is beautiful
If not,
It can be helped (citing: Shepard, 1975).

In her therapeutic practice, Anna Tanalska replaces the aforementioned mes-
sage with a different one, which reflects a more relational character of two sub-
jects engaged in the therapy process:

I, the person, with mpody,

feelings, thoughts, values.

And here you are. Let us try

to meet and create a new situation

together. You come to me

for helpi special one

i and | am here to help you.

Within this situation we are both

human beings, persons (Tanalska, 1991, p. 58)

These are not the only questions raised by this concept. It imposes many diffi-
cult tasks and challenges on a therapist. They have to be able to accompany their
client and be fully present, frequently when feelings are demonstrated very strongly
and exprssively. They cannot abandon their client when hurtful or difficult issues
emerge, without any support, help in striving to solve occurring problems.

Using Gestalt techniques requires the ability to select them fast and ade-
guately to a given pers@ncharateristics, their problems and a particular thera-
peutic situation. Gestalt therapy seems to be more beneficial for patients who are
somet i me s -psyehbticdeed demamgirating various anxiety or affective
disorders, adaptation or personality diffities. These are usually people who are
subject to excessive pressuodainhibited out
in their expression. On the other hand, in case of disorders with a more profound,
sometimes psychotic foundation, therapy is mmaine difficult, timeconsuming
and requiring longime engagement from the therafssside. In the initial stage
of therapy it is necessary to abandon typical Gestalt solutions for the benefit of
building mutual trust between the therapist and the ckento apply procedures
facilitating their contact with reality and their feelings coming from their own
body. Some patients, especially those with more serious disorders, might demon-
strate at the beginning of therapy defensive and manipulative attituties),
might make the therapist feel an unjustified urge to interfere too early in order to
break suchiefence Excessive concentration on the cl@nhdividuality, ignoring
their relation with the environment, might also lead to the feeling of alierfadio
their natural environment and create new problems of an interpersonal nature.

Too much focus on the Me category marginalizes and often ignores the Us
concept. Ths hal | ow sl ogan Al do noisunfditi-ng a
nately addressed to all those people who are not willing to sacrifice their time and
care for other people, frequently their closest relatives. Inevitably, it has to pro-
mote narcissistic and egoistic attitudes. Moreover, pateErdsacterisedy no





























































































































































































































































































































































































































































































































































































































































































